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INTRODUCTION
Starting in the early elementary grades, all children should receive regular instruction in the social studies, which includes history, civics, geography, and economics. However, there are real pressures on schools and teachers to increase the amount of instruction in other subject areas, which often comes at the expense of their social studies time. 

This curriculum was built to help elementary teachers regularly enact powerful and authentic social studies in their classrooms that will also meet essential literacy goals (linking every lesson to the Common Core State Standards). In other words, it leverages the richness of social studies content to help students learn to read, write, and think critically while exploring the past and present world around them. Moreover, it aims to make every single lesson culturally relevant, connecting to the racial, ethnic, gender, class, language, and immigration experience of the increasingly diverse United States. 

ORGANIZATION
These lessons are meant to supplement the school or district social studies curriculum. They are free and open source. Teachers are encouraged to modify and adapt these lesson plans for the individual needs and diverse cultural backgrounds of their students. They are only a guide, or perhaps better a “starter kit” to implementing lessons with important disciplinary questions and social studies content. Moreover, these social studies lessons should be supported with rich English language arts (ELA) texts on related topics.

This curriculum is organized by grade level, with an organizing theme, and each grade is color coated for quick reference. Within each grade level, it is organized by lesson. At the beginning of each grade level, there is a roadmap for that shows the individual lesson topics. Additionally, each lesson plan follows the same lesson plan template (adapted from the Boston University Elementary Education Program) and always includes a thought-provoking inquiry question for the students to answer and primary/secondary sources to use as evidence. All lessons for the primary grades (1-2) are expected to be 30 minutes in length and the intermediate grades (3-5) are expected to be 45 minutes in length. However, depending on the pace of your students, lessons may need to span two or more 30- or 45-minute periods.

This curriculum was designed for students in the Boston Public Schools and each lesson cites the Massachusetts Curriculum Framework for History and the Social Sciences (aligned with the national College, Career, and Civic Life Framework for Social Studies State Standards) and Common Core State Standards. However, this curriculum can be easily adapted for other communities, including districts using other state curriculum frameworks. Some lessons are specifically about history and current events in Dorchester, Boston, and Massachusetts. Teachers from other cities/towns and states are encouraged to adapt these lessons for their particular communities.

GRADE 2
Strangers from Different Shores: 
Migration/Immigration

GRADE 2 CONTENT OVERVIEW

The United States is a nation of migrants and immigrants. From the Indigenous people who were our First Nations to present-day immigrants, we are a people who are on the move, either within this continent or from other continents. This has resulted in our nation being a truly multicultural society. While traditionally the United States has been described as a melting pot, our country may be better described as a “salad bowl.” Like a salad we are made of many different distinct ingredients, but together we make one coherent dish. This perspective acknowledges the many different cultures and traditions that make up our people. Our national motto of “E Pluribus Unum” (“of many, one” in Latin) then represents the important and delicate balance of unity and diversity. Grade 2’s lessons help students learn the diversity of migrant and immigrant experiences and that migrants and immigrants have contributed to the development and cultural growth of the United States. By the end of Grade 2, students should understand that migrants and immigrants move for many reasons, that there is diversity even within their groups, and while many groups came her voluntarily, others were forced.

GRADE 2 LEARNING GOALS

1. Students Should Build on Opinions to Begin Making Arguments
Before grade 2, students have begun to move from making opinions to forming arguments. While opinions are claims that are not necessarily based in evidence, arguments include both claims and evidence. In grade 2, students should continue practice using evidence to support their claims. Yet, it is expected that students will not be able to make arguments with the same level of sophistication as intermediate (grades 3-5) students or adults. Argumentation in grade 2 is about "trying out" arguments by answering a question using sources.

2. Students Should Recognize Differences and Inequities
Before grade 2, most students have developed a strong understanding of fairness. Students are also beginning to recognizing racial, gender, and other social differences (there is evidence that most children can detect racial and gender differences by about age 2). In grade 2, students should be able to recognize differences and inequities. They should start thinking about ways that we can improve our communities to make them more fair and just. 


3. Students Should Understand Multiple Perspectives
Before grade 2, students are beginning to understand that different people may experience the same situations differently. While this occurs at school and home, they are also seeing examples of it in their communities and in the media. In grade 2, students should examine examples of people thinking differently about the same events in the past and present. They should also begin to understand how people in the past lived and thought differently than people in the present.


CONCEPTS

	Synopsis
	Content
	Thinking Skills

	1. Indigenous People





























	· The Indigenous people (also referred to as American Indians, Native Americans, or Aboriginal people in Canada) were the first nations of what became North America. 
· There are several possible theories for how the Indigenous people migrated to the Americas, including over a land bridge in Siberia or across the ocean.  
· Indigenous communities have different languages, cultures, and ways of life today and in the past.
	· Identify that Indigenous people are made up of many groups with different languages, traditions, and cultures.
· Compare the cultures of different Indigenous groups in the past to the present.
· Evaluate the different ideas related to the migrations of the Indigenous people.

	2. Voluntary Migrants/Immigrants 

	· Migrants are people who move from one place to another; Immigrants are people who settle in a new country.
· Many migrants and immigrants came/come to the United States voluntarily.
· There are push and pull factors influencing them. 
· Migrants and immigrants come from different social and cultural backgrounds (some are wealthy, middle class, or poor; some are from majority or minority groups in the home countries)

	· Identify the largest immigrants during various periods of U.S. history.
· Describe immigration push and pull factors.
· Compare the cultures and traditions of different immigrant/migrant groups.

	3. Forced Migrants

















	· Some people are force migrants. They did not have a choice to come to the United States. 
· The vast majority of forced migrants were Africans who were sold into slavery by Europeans.
· Not all Black or African Americans migrants to the U.S. were forced migrants. Slavery was ended over 150 years ago and many African people have come to the U.S. since then.
	· Distinguish the difference between voluntary migrant/immigrants and forced migrants.
· Describe the challenges of being a forced migrant.

	4. Refugees






	· Refugees are people are who have to leave their country because of a problem, like natural disasters, war, or their religion in not allowed.

	· Describe the challenges of being a refugee.

	5. Citizenship

	· Who has been allowed to come to the U.S. has changed over time. For much of the nation’s history, there were little to no rules stopping immigrants from entering.
· There is a formal process of becoming a citizen (naturalization). For most people, it involves living here for 5 years, submitting an application, taking a test, and taking an oath.
	· Compare the changes in immigration rules over time.
· Evaluate the current process of becoming a citizen.





GRADE 2 FIELD EXPERIENCES

It is strongly recommended that students engage regularly in social studies field experiences to connect their learning inside school to the world outside school. The Grade 2 curriculum covers the immigrant/migrant experience through history, civics, geography, and economics. There are several field trip locations in the Boston area that would provide an excellent real world connection to this curriculum. We recommend the following:

Museum of African American History/Boston’s Black Heritage Trail  
www.maah.org

Lowell Mills National Historic Park
www.nps.gov/lowe/index.htm

Prudential Building Skywalk Observatory 
[Students would create their own maps of the city from this bird’s eye perspective]
www.skywalkboston.com

Boston Children’s Museum (Exhibits: Native Voices: New England, Boston Black)
www.bostonchildrensmuseum.org



GRADE 2 PROJECT-BASED LEARNING

[bookmark: _GoBack]These lessons are meant to supplement the school or district social studies curriculum. In addition, teachers are strongly encouraged to have students engage in project-based learning related to the content of these lessons. The Grade 2 curriculum covers the immigrant/migrant experience through history, civics, geography, and economics. Below are several suggested long-term projects that we recommend teachers use in conjunction with these lessons. These projects may include producing a report and/or brief presentations in the form of poster boards, digital slideshows, performances that highlight the positive and negative aspect to each historical event or person.

Project 1: Indigenous People of the Americas
To extend on lessons 2-1 to 2-2, students will research the Indigenous people or first nations of the Americas. 

Project 2: Early Immigrant/Migrant Groups
To extend on lessons 2-3 to 2-7 students immigrant groups to the United States during the 17th and 18th centuries.

Project 3: Recent Immigrant/Migrant Groups
To extend on lessons 2-8 to 2-13 students immigrant groups to the United States during the 19th and 20th centuries.

Project 4: Immigrant Oral Histories
To extend on lessons 2-1 to 20, students will interview immigrants from different countries and tell the stories of recent immigrants.

Project 5: Push/Pull Factors
To extend on lessons 2-1 to 2-20, students will research issues related to immigrants today (education, economics, religion, political freedom, refugees, etc.) and present possible plans to help solve problems at home and abroad.


GRADE 2 ROAD MAP

LESSON 2-1

Lesson Title: The Indigenous People: The First Migrants?

Inquiry Question: Which idea of how the Indigenous (Native) people first came to the Americas is the strongest?

LESSON 2-2

Lesson Title: The Indigenous People: Communities

Inquiry Question: What quality of Indigenous life do you think we should adopt today in our society?

LESSON 2-3

Lesson Title: Push/Pull: Why Do People Immigrate?

Inquiry Question: If you were an immigrant to the U.S. in the 1890s, what would be the biggest challenge you would face?

LESSON 2-4

Lesson Title: Forced Migration: Slavery and Confronting a Difficult Past

Inquiry Question: How did African Americans stand up to slavery?

LESSON 2-5

Lesson Title: Mapping Where Our Families Immigrated/Migrated From

Inquiry Question: What is the most important similarity between how our ancestors came to the United States?

LESSON 2-6

Lesson Title: The Early European Immigrants: English, Germans, and Irish

Inquiry Question: What is the most important impact that English, German, and Irish immigrants made to the United States?


LESSON 2-7

Lesson Title: The Early Asian Immigrants: Chinese

Inquiry Question: How have Chinese immigrants made the United States better?

LESSON 2-8

Lesson Title: Welcome to Ellis Island: Eastern and Southern Europe and the Caribbean

Inquiry Question: How would you describe the experiences of immigrants entering the United States through Ellis Island?

LESSON 2-9

Lesson Title: Life After Angel Island: China, Japan, and India

Inquiry Question: Imagine that you were an immigrant from China, Japan, or India to the United States, how would you describe your new country to the people back home?

LESSON 2-10

Lesson Title: Life in the Tenements

Inquiry Question: If you were to redesign the tenement to improve immigrant conditions, what would they include?

LESSON 2-11

Lesson Title: Immigration from Canada and Mexico: A History

Inquiry Question: What was the Canadian and Mexican immigrant experience like?

LESSON 2-12

Lesson Title: The Immigration Act of 1924

Inquiry Question: Should we limit the number of people who can move to the United States?





LESSON 2-13

Lesson Title: Immigration in the 20th Century

Inquiry Question: In the 20th century, why did newer immigrants start coming from different countries? 

LESSON 2-14

Lesson Title: What is a Refugee? A Case Study of Vietnam

Inquiry Question: If you were a refugee who came to the U.S. from Vietnam in the 1960s or 70s, what would have been the most difficult part of the journey?

LESSON 2-15

Lesson Title: The Contributions of Immigrant Americans
[Albert Einstein, David Ortiz, I.M. Pei, John Muir]

Inquiry Question: Which of the featured immigrant Americans do you think made the largest contribution to the United States?

LESSON 2-16

Lesson Title: Immigration Today: How Do People Come to the U.S.?

Inquiry Question: What is the most difficult challenge immigrants face today?

LESSON 2-17

Lesson Title: Boston: A City of Immigrants

Inquiry Question: How does being a city of immigrants make Boston better?

LESSON 2-18

Lesson Title: Immigration Today: Naturalization

Inquiry Question: Is it fair how we choose who can become a citizen?





LESSON 2-19

Lesson Title: Immigration Today: The Citizenship Test

Inquiry Question: What questions would you include in a new citizenship test? 

LESSON 2-20

Lesson Title: The First People Today: Indigenous Peoples’ Contributions 
[Russel Means and Politics, Native Music, Art, and Literature, Mohawk Steelworkers]

Inquiry Question: What is the most important contribution that Indigenous people make today to the United States? 


NOTE: This curriculum is in the pilot stage. The full version will include 30 weeks of lessons per grade-level.







LESSON PLAN 2-1: The Indigenous People: The First Migrants?

MATERIALS

Human Migration Video (Lesson2-1Video1) [Located in the UOW Video Library: www.christophercmartell.com/understandingourworld]
Possible Routes Map (WORKSHEET 2-1.A)
Land Bridge Idea (WORKSHEET 2-1.B)
Over Water Idea (WORKSHEET 2-1.C)
Two Column Note Sheet (WORKSHEET 2-1.D)
The Indigenous People: The First Migrants? Exit Ticket (ASSESSMENT 2-1.E)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.CS.5: Read globes and maps and follow narrative accounts using them. (G, H)

MA-HSS.2.7: On a map of the world, locate the continent, regions, or countries from which students, their parents, guardians, grandparents, or other relatives or ancestors came.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: Which idea of how the Indigenous (Native) people first came to the Americas is the strongest?




PREPARATION

1. Post Definition of Migration

Post the definitions of migration on the board or chart paper hidden from view. Migration: To move from one place to another.

A. OPENER (8 minutes)

2. Engage in a Brainstorm on Migration
Tell students that today we will be studying migration. Reveal the definition of migration as “To move from one place to another.” Ask the class if they can think of the different ways that people migrate or move around from one place to another. Write their ideas on the board or chart paper. Anticipated responses may include: walking, riding animals (like horses), cars, trains, subways, planes, boats/ships, bicycles. 

Tell students that scientists have found out that humans have been around for at least 200,000 years. That is a very long time ago. Even in the early days of humans, we were a group that migrated or moved around. But humans have not always had machines, like cars and planes, to help us move around or migrate. Any guesses which of these ways of moving on the board were used by early humans thousands and thousands of years ago? Anticipated responses may include: walking, riding animals (like horses), and boats. 

3. Watch Video on Human Migration
Tell students we are going to watch a video that shows how humans moved from Africa, where they began, to the other parts of the world. Have students watch a brief film Human Migration Video (Lesson2-1Video1) showing human migration that begins with Africa and ends with the Americas. Ask students about their reaction to this and questions like “Did humans travel long distances over time?” Do you think it would have been difficult to travel over mountains and oceans?”

B. DEVELOPMENT (16 minutes)

4. Introduce the Two Theories of Indigenous Migration to the Americas
Tell students that while humans have moved around the Earth for a very long time, today we will be looking at just one group of migrants, the Indigenous (Native) people of the Americas. We are not exactly sure how the Indigenous people came to the Americas, but we will learn about two different ideas. Ask the students to read aloud (using choral, partner, or independent reading) the two documents on the Land Bridge Idea and Over Water Idea. After read each, we should write down reasons why that idea might be right, using the two column note sheet (WORKSHEET 2-1.D).


5. Prepare for the Debate
Divide the class into two groups, one will represent the Land Bridge Idea and the other will represent the Over Water Idea. Tell both groups to look at the map of different possible routes (WORKSHEET 2-1.A). Ask students to discuss in their groups, based on what they read, the reasons why their idea (land bridge or over water) is better. Have students use the two column note sheet (WORKSHEET 2-1.D) to help make your argument. Have students use a piece of paper to prepare an opening speech. Tell students to choose one student to read their opening speech. Circulate the room helping students complete their opening speech.

6. Participate in the Debate
Have students put their chairs in a position where the two sides of the debate can see each other. Tell students that we will have a debate about which idea we think is more likely. Tell students that there will be three rules for our debate:
1. We must respect each other. There is no one right answer and everyone’s ideas are important.
2. We should only have one person speaking at a time (you may consider using a talking stick or item for this activity-where only the student holding that stick/item has the right to speak)
3. We should be listening when others speak.

Have one of the debate sides read their opening speech. Next, have the other debate side read their opening speech [NOTE: It does not matter which side goes first]. 

After the opening speeches are read, tell the first team that they get to speak for 3 minutes and the other team cannot interrupt them. This is their chance to say why they think their idea is right.

Next, tell the second team that they get to speak for 3 minutes and the other team cannot interrupt them. This is their chance to say why they think their idea is right.

Tell the students that the debate is now over and that they will now have a chance to make up their own mind, which may be different than the debate side that they were on. Have students complete the evaluation task and then share their answers.



C. CLOSING (6 minutes)

7. Write Up Argument on Indigenous Migration
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-1.E) where they write their own personal response to the lesson’s Inquiry Question: “Which idea of how the Indigenous (Native) people first came to the Americas is the strongest?” Tell students to cite at least two pieces of evidence from the worksheets for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

8. Share Arguments 
Have students share their arguments with the class. Draw comparisons between the different students’ arguments and list them on the board or chart paper. 

EVALUATION

ASSESSMENT 2-1.E

What to look for?

The student should take a stance on if the land bridge or over water migration is the stronger idea.

Some reasons it should be the land bridge may include: 
· At the time Indigenous people migrated, there was a land bridge.
· Taking boats would be far more dangerous than walking.
· It would have been difficult to take such small boats for such long distances.

Some reasons it should be over water may include: 
· People were probably here before 20,000 years ago, when there would not have been a “land bridge.” 
· It makes sense that people took small boats along the coast. Boats would have been much faster than walking. 
· It would also be hard to live walking across the very cold ice.
· 

WORKSHEET: 2-1.A

Possible Routes Map

[image: ../../../Desktop/86da4037ab50cb46269b630a3946bf6d.jpg]

WORKSHEET: 2-1.B

Source 1: Land Bridge Idea 

Some scientists argue that the Indigenous people came to the Americas by walking across a land bridge. About 20,000 years ago, the world was in an ice age, where much of the land was covered in ice. They argue this would have lowered the sea and created “bridge” of land for people to walk from Asia to the Americas. They also argue that taking boats would be far more dangerous than walking.

 [image: ../../../Desktop/sn-southamerica.png]





WORKSHEET: 2-1.C

Source 2: Over Water Idea 

Some scientists argue that the Indigenous people came to the Americas in boats over the water. They say there is evidence that people were here before 20,000 years ago, when there would not have been a “land bridge.” They argue that the people took small boats along the coast. Boats would have been much faster than walking. It would also be hard to live walking across the very cold ice.

[image: ../../../Desktop/about_hunters.jpg]




ASSESSMENT: 2-1.D

Two Column Note Sheet

Understanding Our World: An Open-Source Literacy-Focused Social Studies Curriculum
LEVEL: GRADE 2
Version 1.0 (2017)

Page 7


Land Bridge Idea

























Over Water Idea































Understanding Our World: An Open-Source Literacy-Focused Social Studies Curriculum
LEVEL: GRADE 2
Version 1.0 (2017)

Page 25



ASSESSMENT: 2-1.E

The Indigenous People: First Migrants? Exit Ticket

Inquiry Question: Which idea of how the Indigenous (Native) people first came to the Americas is the strongest?

Explain why you think either the land bridge idea or the over water idea is strongest. Include two pieces of evidence from the worksheets.  























LESSON PLAN 2-2: The Indigenous People: Communities

MATERIALS

Quick Quiz (WORKSHEET 2-2.A)
Source 1: Iroquois Confederacy and Government (WORKSHEET 2-2.B)
Source 2: Lakota and the Buffalo (WORKSHEET 2-2.C)
Source 3: Mississippian and Buildings (WORKSHEET 2-2.D)
The Indigenous People: Communities: Exit Ticket (ASSESSMENT 2-2.E)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.7: On a map of the world, locate the continent, regions, or countries from which students, their parents, guardians, grandparents, or other relatives or ancestors came.

MA-HSS.2.10: After reading or listening to a variety of true stories about individuals recognized for their achievements, describe and compare different ways people have achieved great distinction (e.g. scientific, professional, political, religious, commercial, military, athletic, or artistic). (H) 

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: What quality of Indigenous life do you think we should adopt today in our society?



A. OPENER (8 minutes)

1. Take Quiz on Indigenous Way of Life
Tell students that we will have a quiz. This quiz will not be graded, but it is a chance for you to take guesses about what we will be studying today. Pass out the quiz (WORKSHEET 2-2.A) and give students time to take it.

Reveal that all of the answers to the quiz are true. Tell students that we will learn today about some of the communities that Indigenous (Native) people made their communities and that we can learn a lot from the way they lived their lives.

B. DEVELOPMENT (16 minutes)

2. Read About the Different Indigenous Communities
Put students in small groups and assign them one of the three sources: Iroquois Confederacy and Government (WORKSHEET 2-2.B), Lakota and Buffalo (WORKSHEET 2-2.C), Mississippian and Buildings (WORKSHEET 2-2.D). Have one student from each group read their source. As the student reads, tell the other group members to underline or highlight any important information. Note: If your students have difficulty with jig saw activities, this lesson plan can be spread out over three days having all students focus on only one document per lesson. Assign different students to be a leader for one of the three documents, responsible for explaining that document to their peers on the final day of the lessons when they use the exit ticket.

3. Engage in a Jig Saw About the Different Indigenous Communities
Have students participate in a jig saw activity. Make new groups where at least one student from each of the original groups is included. This will create several new groups of three students, one is an expert on 2-2.B, 2-2.C, 2-2.D. Have each student describe their document to the other members of their group.

Ask students to use the sources to answer the following inquiry question: “What quality of Indigenous life do you think we should adopt today in our society?” In answering this question, students should debate between the three different worksheets. After students have discussed the question, they should complete the exit ticket in the following step. Circulate the room, helping the students who may have difficulty choosing one asset.

C. CLOSING (6 minutes)

4. Write Up Argument Related to the Indigenous Communities
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-2.E) where they write their own personal response to the lesson’s Inquiry Question: “What quality of Indigenous life do you think we should adopt today in our society?” Tell students to cite at least two pieces of evidence from the worksheets for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

EVALUATION

ASSESSMENT 2-2.E

What to look for?

The student should take a stance on which Indigenous group has an idea that we should use today.

If student argues it was Iroquois, possible answers may include (and cites Source1):
· They had a government that stopped them from fighting.
· They kept peace for many years.
· The U.S. government is based on their government.
· It is still the government they use today.

If student argues it was Lakota, possible answers may include (and cites Source 2):
· They could live solely on the buffalo.
· They respected nature.
· The did not waste anything.
· They were able to move their homes from place to place.

If student argues it was Mississippian, possible answers may include (and cites Source 3):
· They had a city larger than any in Europe. 
· They created amazing buildings.
· They made over 120 mounds.
· 

WORKSHEET: 2-2.A

Quick Quiz

Take a guess on each of these questions. Choose either true or false.

1. The United States government copied some things from the Indigenous peoples’ governments. 

True or False

2. Indigenous people were able to live completely from nature. They did not need to make anything in factories.

True or False

3. Before Europeans came to the Americas, Indigenous people had a city larger than any city in Europe.

True or False







Quick Quiz
ANSWERS

Take a guess on each of these questions. Choose either true or false.

1. The United States government copied some things from the Indigenous peoples’ governments. 

True or False

2. Indigenous people were able to live completely from nature. They did not need to make anything in factories.

True or False

3. Before Europeans came to the Americas, Indigenous people had a city larger than any city in Europe.

True or False








WORKSHEET: 2-2.B

Source 1: Iroquois Confederacy and Government

The Iroquois Confederacy was five different groups (Seneca, Cayuga, Onondaga, Oneida, and Mohawk) who agreed to not fight each other. Together they created a meeting where all the groups could talk through their problems and worked together. This civic group stopped the groups from fighting and the current U.S. government used some of their ideas.
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WORKSHEET: 2-2.C

Source 2: Lakota and Buffalo

The buffalo was incredibly important to the Lakota people. Almost everything the Lakota people needed came from the buffalo, including their homes called tipis (tee-pees), their clothes, and their food. Their life was spent following the buffalo and killing them only when they needed to. The Lakota would not waste any part of the buffalo


[image: ../../../../Desktop/00196.jpg]   [image: ]


ASSESSMENT: 2-2.D

Source 3: Mississippian and Buildings 

Before any European ever came to the Americas, the Mississippian people made one of the largest cities in the world. It was called Cahokia. It was made of over 120 mounds with thousands of buildings. The Mississippian had an amazing ability to make buildings, which allowed over 15,000 people make their home there. 

[image: ../../../Desktop/Cahokia_village.jpg]
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ASSESSMENT: 2-2.E

The Indigenous People: Communities: Exit Ticket

Inquiry Question: What quality of Indigenous life do you think we should adopt today in our society?

Describe which Indigenous group (Iroquois, Lakota, Mississippian) you think we should adopt today in our society. Include two pieces of evidence from the worksheets.  





















LESSON PLAN 2-3: Push/Pull: Why Do People Migrate/Immigrate?

MATERIALS

Immigration Cards (MATERIALS 2-3.A)
Push-Pull Factors (WORKSHEET 2-3.B)
Source1: Dagoberto Olvera’s Immigration Story (WORKSHEET 2-3.C)
Push/Pull: Why Do People Migrate/Immigrate?: Exit Ticket (ASSESSMENT 2-3.F)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.7: On a map of the world, locate the continent, regions, or countries from which students, their parents, guardians, grandparents, or other relatives or ancestors came.

MA-HSS.2.10: After reading or listening to a variety of true stories about individuals recognized for their achievements, describe and compare different ways people have achieved great distinction (e.g. scientific, professional, political, religious, commercial, military, athletic, or artistic). (H) 

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: If you were an immigrant to the U.S. in the 1890s, what would be the biggest challenge you would face?





A. OPENER (12 minutes)

1. Participate in an Immigration Simulation
Tell students that today we are going to pretend it is 1890. Most students will be immigrants from different countries coming to the United States. Give each student an Immigration Card (WORKSHEET 2-3.A) that describes who there are and where they are coming from. There are 12 immigrant cards. If you have more than 12 students, you should use the same immigrant cards for multiple students. The gender of the card does not need to be the same as the gender of the student. 1 student will be the immigration doctor. 1 student will be an immigration agent.  

Tell the students to read their immigration card. They should underline or highlight their name, where they are from, why they are coming from the United States, and if they are healthy. 

Have students go out into the hallway and line up against a wall. Have the immigration agent be sitting at a desk/chair near the door. Have the immigration doctor sit at a desk off to the side of the classroom. 

Tell students that they have just arrived in the United States after more than two weeks sailing on a ship or, if they are from Mexico or Canada, taking a train. Tell them that when they arrive they will first have to speak with the immigration agent. They should use their cards to answer her or his questions. After the immigration agent asks questions, they will then meet with an immigration doctor. 

Have the first student go through the immigration agent and immigration doctor stations. Make sure all of the students are watching and listening. After the student go through, ask the class if they were allowed to enter the U.S., why or why not?

Once a student enters the U.S., they can go to their seat, which you will call their “tenement apartment” (which we will learn about in a future lesson).

Some students will not be allowed to enter because they are sick. They will be asked to sit to the side and wait. At the end of the simulation, explain that those students will need to return to their home country, because immigrants with illnesses were not allowed to enter then. Tell students that at this time, unless you had an illness or committed a crime, anyone could enter the United States.    





B. DEVELOPMENT (12 minutes)

2. Complete Push-Pull Factors Worksheet
Give students the Push-Pull Factors (WORKSHEET 2-3.B). Ask students if they can tell you what push means. Tell them that we think about immigrants as having something “push” them out of their home countries. Looking at your cards, what pushed you out of your home country? List those items on the board or chart paper and have students enter them in the worksheet under push. 

Then ask students if they can tell you what pull means. Tell them that we think about immigrants as having something “pull” them to the United States, or a reason to come here. Looking at your cards, what pulled you to the United States? List those items on the board or chart paper and have students enter them in the worksheet under push.

3. Read an Immigrant from Today’s Story
Tell the students that there are still push and pull factors today. Now we will read the story of a recent immigrant from Mexico. While we listen, you should underline or highlight the push and pull factors that he has. Using the first worksheet, model looking for facts and taking notes for the students.

Ask the students to read aloud (using choral, partner, or independent reading) Dagoberto Olvera’s Immigration Story (WORKSHEET 2-3.C). At the end of the reading, ask students about what pushed him out of Mexico and what pulled him to the United States. Asked them to tell you what he said made it hard being an immigrant.

C. CLOSING (6 minutes)

4. Make an Argument About the Challenges of Being an Immigrant
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-3.D) where they write their own personal response to the lesson’s Inquiry Question: “If you were an immigrant to the U.S. in the 1890s, what would be the biggest challenge you would face?” Tell students to cite at least two pieces of evidence from the worksheets for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.






EVALUATION

ASSESSMENT 2-3.D

What to look for?

Some challenges that immigrants face that students may choose include:
· It is difficult being far away from family.
· The journey may be difficult or take a long time.
· You might get sick from the journey.
· You might not be accepted or welcomed in the United States.
· You might not know English language.


MATERIALS: 2-3.A

Immigration Cards

Caitlin O’Sullivan: You are Catholic and from Ireland. You have eight children. Your husband died of illness a few years ago. You have no job skills. You are healthy. There was a famine in Ireland and your family was going hungry. You came here for a job.

Elisha Robinowitz: You are Jewish and from Poland. You have no children. You want to find a husband in the United States. and has no particular job skills. You have no job skills. You are healthy. You are treated poorly back home because of your religion and came here because there is freedom of religion.

Belinda Esposito: You are Catholic and from Italy. You have a husband and two children. You can mend clothes as a seamstress. You have a high fever. You were having a hard time finding working in your home country. You came here for a job.

Tan Ji: You are Buddhist and from China. You have a wife and two children. You are a farmer. You are healthy. There was a problem with the crops (plants) on your farm and you were no longer able to grow them there. You came here for a job.

Jakob Tenerowicz: You are Catholic and from Poland. You have five children. Your wife died of illness a few years ago. You were a farmer. You are healthy. There was a famine in your country and your family was going hungry. You came here for a job.




Eusebé Martell: You are Catholic and from French Canada (Québec). You have no children. You are a trained carpenter. You are healthy. You have been out of work for several months and cannot afford food. You came here for a job.

José Gonzalez: You are a Mexican immigrant. You have no children. You were a farmer. You are healthy. There was a problem with the crops (plants) on your farm and you were no longer able to grow them there. You came here for a job.

Vasya Mikolovich: You are Eastern Orthodox and from Russia. You have no children. You have no job skills. You have a high fever. You were having a hard time finding working in your home country. You came here for a job.

Asim Abboud: You are Muslim and from Egypt. You have no children. You were a farmer. You are healthy. There was a war in your country and you were told that you need to fight, so you left your home country. There is no war here.

Ryuzo Hashimoto: You are Buddhist and from Japan. You have a wife and four children. You were a farmer. There was a problem with the crops (plants) on your farm and you were no longer able to grow them there. You came here for a job.

Elizabeth Smith: You are Protestant and from England. You have no children. You worked in a factory. You are healthy. You lost your job when the factory closed. You came here for a job.




Dalip Singh Samra: You are Sikh and from India. You have a wife and four children. You were a farmer. You are healthy. You are treated poorly back home because of your religion and came here because there is freedom of religion.

Immigration Agent: Your job is to ask questions to immigrants and decide if they can enter the U.S. Ask the following questions: 

1. What is your name? What country are you from? Why are you entering the United States?

If they answer these questions truthfully, let them into the U.S.

2. Have you ever committed a crime?

If they answer no to this question, then let them into the U.S.

Immigration Doctor:

1. You should ask each person if they are sick. 

If they say they are sick, tell them they must wait to enter the U.S. At the end of this, they will be sent back home (because they are still sick).

If they say they are healthy, let them into the U.S.




ASSESSMENT: 2-3.B

Push-Pull Factors



PUSH

























PULL



























WORKSHEET: 2-3.B

Source 1: Dagoberto Olvera’s Immigration Story

[image: ]  


I am Dagoberto Olvera. I was born in Mexico City, one of the biggest cities on the world. I did not finish high school and it was hard to find a job. I heard that they needed farm workers in the United States and I applied to work for a company. They helped me come to California. I only spoke Spanish, so it was very difficult. I worked long hours on that farm in the hot sun. 

I started to slowly learn English. It was hard. I saved enough money to attend college. I then went to school for computers. I learned all about how to make the computers work and today I work for Apple Computers. I love my job and living in California, but I miss my family. It is hard being an immigrant, because you cannot sometimes see your family, because they are so far away.






ASSESSMENT: 2-3.E

Push/Pull: Why Do People Migrate/Immigrate?: Exit Ticket

Inquiry Question: If you were an immigrant to the U.S. in the 1890s, what would be the biggest challenge you would face?

Thinking about all of the immigrant stories we heard today, describe what you think is hardest for immigrants who come to the United States. Include two pieces of evidence from the worksheets. 





















LESSON PLAN 2-4: Forced Migration: Slavery and Confronting a Difficult Past

MATERIALS

“Henry’s Freedom Box” by Ellen Levine and Kadir Nelson (not supplied)
Letter Home to Parents (LETTER 2-4.A)
Source 1: Life in Africa (WORKSHEET 2-4.B)
Source 2: The Slave Trade (WORKSHEET 2-4.C)
Source 3: Plantations (WORKSHEET 2-4.D)
Source 4: Abolition (WORKSHEET 2-4.E)
Forced Migration: Confronting a Difficult Past: Exit Ticket (ASSESSMENT 2-1.F)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.10: After reading or listening to a variety of true stories about individuals recognized for their achievements, describe and compare different ways people have achieved great distinction (e.g. scientific, professional, political, religious, commercial, military, athletic, or artistic). (H) 

MA-HSS.2.7: On a map of the world, locate the continent, regions, or countries from which students, their parents, guardians, grandparents, or other relatives or ancestors came.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.






PROCEDURES

Inquiry Question: How did African Americans stand up to slavery?

PREPARATION

1. Note About This Topic and Parent Letter to Send Home
It is important that young children learn about difficult histories from the caring and supportive adults in their lives, including parents/guardians and teachers. For an explanation of how slavery will be addressed in this lesson, we ask that you read the attached letter (LETTER 2-4.A) and we encourage you to send it home to parents a week before you teach this lesson. 

In addition to this lesson, we suggest that you include other lessons on the experience of slaves to help students understand the wider historical contents. Pictures books may be one of the best devices for introducing young children to difficult topics such as slavery. Here is a list of other recommended elementary-level texts on slavery: http://www.chicagotribune.com/lifestyles/books/ct-prj-slavery-in-childrens-books-20160227-story.html

A. OPENER (8 minutes)

2. Read “Henry’s Freedom Box” by Ellen Levine and Kadir Nelson
Before reading the text, tell students that today we are going to read a story about a boy who was a slave. Ask students if they know what it means to be a slave or live in slavery. Anticipated responses may include: you are owned by someone, you have to work for free, you can’t leave, people are mean to you.

Read “Henry’s Freedom Box.” This is a picture book that tells the true story of a man who escaped slavery by hiding in a box. As you read the text, be sure to ask questions to the students about Henry’s experiences. There is one page where Henry burns his hand to allow his escape plan to happen. If you think that would be difficult for your students, you may consider skipping that page. Be sure to emphasize how he was able to stop something that was being done to him that was wrong. Tell students at the end of the book that slavery has been against the law for many years (over 150). Ask them if they have any questions about slavery and do your best to answer them. If a student asks a question that you do not know the answer to, write it on the board or chart paper in a “parking lot” and promise to get the answer to them later (and follow up on this). 

Remind the students that over the past couple weeks we have learned about the Indigenous (Native) people, who migrated to the Americas thousands of years ago. Then we learned about immigrants from places like Europe, Asia, Mexico, and Canada. Today, we are going to learn about another group of people. They did not come here on their own, but instead people forced them to come here as slaves, just like Henry. In fact, Henry’s ancestors probably came from West Africa. Tell students that today, we are going to learn about their story of coming here and discuss why it was wrong and what people did to try and stop it.

B. DEVELOPMENT (16 minutes)

3. Examine Sources As a Whole Class
Ask the students to read aloud (using choral, partner, or independent reading) the three documents on life in Africa, the Slave Trade, and Abolition (WORKSHEET 2-4.B). After reading each document, solicit from students what important facts should be underlined and highlighted about each source. Make sure they highlight examples of how the slave trade was problematic (i.e. being taken from their homes, having to cross the ocean on a boat, being owned by someone, not being able to leave, having to work for no pay), but also acts of resistance to it (i.e. running away, abolitionist newspapers and speeches, trying to convince others to help end slavery). Using the first worksheet, model looking for facts and taking notes for the students.

4. Discuss the Struggles that Slaves Faced Through Forced Migration and Their Day-to-Day Lives
Tell students that after listening to Henry’s Freedom Box and reading these sources, we will talk about ways that life was difficult for slaves, but also ways that African Americans did things to stop slavery because it was wrong. On the board or chart paper, the teacher should take notes on what the students say. Anticipated responses may include: problems slaves faced: being taken from their homes, having to cross the ocean on a boat, being owned by someone, not being able to leave, having to work for no pay) and ways they stood up against slavery: running away, abolitionist newspapers and speeches, trying to convince others to help end slavery.

C. CLOSING (6 minutes)

5. Answer the Inquiry Question
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-4.E) where they write their own personal response to the lesson’s Inquiry Question: “How did African Americans stand up to slavery?” Tell students to cite at least two pieces of evidence from the book (Henry’s Freedom Box) and the worksheets for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.


EVALUATION

ASSESSMENT 2-4.E

What to look for?

Some ways that African Americans stood up to slavery:
· Running away/underground railroad
· Starting abolitionist newspapers
· Protesting and giving speeches
· Trying to convince others to help end slavery

LETTER: 2-4.A

Dear parents and guardians,

We are sending this letter home to let you know that next week the students will be learning about slavery during our social studies time. It is essential that students learn about difficult historical topics like these from the caring and supportive adults in their lives, including their teachers and parents/guardians. 

In covering this topic, we will be guided by three important principles. First, we will approach this topic with respect for those who lived in slavery. You may have heard stories on the news of teachers around the country using lessons that have students participate in mock slave auctions or pretend to be slaves and masters. Those lessons are not only troubling, but harmful. Nothing like that will occur in our classrooms. 

Second, we will carefully monitor students’ emotions during our lesson on slavery. Our lesson will not include graphic depictions of slavery’s violence. Despite this, we realize the topic could still be upsetting to some children. Our classroom will be a safe place to grapple with this difficult topic. 

Third, we are aware of the developmental level of the students and will only approach the topic in a way that is appropriate for 2nd graders. One helpful way to approach difficult topics in the classroom is through the use of picture books. In our classroom, we will be using the picture book “Henry’s Freedom Box” by Ellen Levine and Kadir Nelson. You are also welcome to read this book at home and use it as a way to discuss slavery with your child before we learn about it in our class.

As a parent or guardian, you may have additional questions about the lesson and are welcome to contact me through e-mail, the phone, or in person. I would also be happy to send you the lesson plan in advance, if you would like to see how we will teach about slavery.

Sincerely,
TEACHER NAME
E-MAIL ADDRESS 
PHONE NUMBER





WORKSHEET: 2-4.B

Source 1: Life in Africa

 [image: ../../../Desktop/Ghana_Asante_Kumasi01_full.jpg] 

West Africa had many wealthy empires from their mining of gold, salt, and metals. Some West African people lived in large cities, such as Asante (above), while others lived in small villages (below). Many West African people were farmers or miners. There were also many different groups of West African people, who spoke different languages and had different religions. These West African groups also had their own music, art, and stories. Much of our American music, art, and stories traces its roots to West Africa.
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WORKSHEET: 2-4.C

Source 2: The Slave Trade

[image: ../../../Desktop/trans-atlantic-slave-map.gif]


Slavery is the owning of a person and making them work for you without pay. In the 1600s, Europeans started taking Africans on ships to be sold as slaves in the Americas. Unlike immigrants, they were forced migrants and did not chose to come here. Most slaves were sent to the Caribbean and Brazil, but about 400,000 slaves were sent to the U.S. 
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WORKSHEET: 2-4.D

Source 3: Plantations

[image: ../../../Desktop/Slave-Auction.jpg] 

In the United States, Africans were sold to European American slave owners, often called masters, who then made the Africans work on their plantations (large farms) for no pay. This happened in both the North and South. The Africans were often treated badly. Sometimes people (like Henry in the book) were sold and had to move away from their families. Slaves could not leave, so many tried to ran away. Slave masters hired slave catchers to find runaway slaves.
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WORKSHEET: 2-4.E

Source 3: Abolition

[image: ../../../Desktop/98d2f519329a607fd286859cb19fd0c4.jpg]

Many African Americans tried to stop slavery, especially free Black people in the North. Someone who wanted to end slavery is called an abolitionist. They would help slaves run away from their plantations (like Henry). They gave speeches and made newspapers. They tried to convince White people to join them. In some places, they were able to pass laws against slavery. After the Civil War, slavery was banned in the United States. While many African Americans have ancestors who were slaves, others have ancestors were born free or came to the U.S. after slavery.
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ASSESSMENT: 2-4.F

Forced Migration: Slavery and Confronting a Difficult Past: Exit Ticket

Inquiry Question: How did African Americans stand up to slavery?

Thinking about all of information we learned about slavery, including the book “Henry’s Freedom Box,” and explain what you think is the most important way that African Americans stood up to slavery. Include two pieces of evidence from the worksheets or the book. 




















LESSON PLAN 2-5: Lesson Title: Mapping Where Our Families Immigrated/Migrated From

MATERIALS

Immigrant Guest Letter (LETTER 2-5.A)
Classroom world map (recommended size is as large as possible) (not supplied)
Round stickers (not supplied)
Pre-Lesson Activity: Where Did My Family Come From? (WORKSHEET 2-5.B)
World Map (Worksheet 2-5.C)
Mapping Where Our Families Immigrated/Migrated From: Exit Ticket (ASSESSMENT 2-5.D)
Interview Questions (ASSESSMENT 2-5.E) (for optional lesson)
Guest Speakers: Exit Ticket (ASSESSMENT 2-5.F) (for optional lesson)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.10: After reading or listening to a variety of true stories about individuals recognized for their achievements, describe and compare different ways people have achieved great distinction (e.g. scientific, professional, political, religious, commercial, military, athletic, or artistic). (H) 

MA-HSS.2.7: On a map of the world, locate the continent, regions, or countries from which students, their parents, guardians, grandparents, or other relatives or ancestors came.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.



PROCEDURES

Inquiry Question: What is the most important similarity between how our family members came to the United States?

PREPARATION

1. Arrange Guest Speaker/Speakers
This lesson has an optional day 2 that includes guest speakers who are relatives of your students (or community members) who have immigrated to the United States. You should arrange these guests in advance. There is a solicitation letter included (LETTER 2-5.A)

2. Complete Worksheet with Family Members
Before this class, students should work with their parents or guardians to complete the Pre-Lesson Activity: Where Did My Family Come From? (WORKSHEET 2-5.B) in preparation for the activities in Lesson 2-5. Be mindful that some students may know very little about their immigrant or migrant histories due to family circumstances. It will be alright if students can only fill out a little or none of the worksheet in advance.

DAY 1

A. OPENER (8 minutes)

3. Introduce the Topic
Tell the students that today we will be mapping where our families and relatives come from. Tell students to take out the worksheet they completed with their parents or guardians about this. Give students a copy of the World Map (Worksheet 2-5.C). Have the students highlight or circle any countries on the World Map that are listed on the Pre-Lesson Activity: Where Did My Family Come From? (WORKSHEET 2-5.B). Circulate the room and help students locate on the map any countries on their sheet. If a student has domestic locations (for migrants), help them find the approximate location on the map for this (as no words will not be listed for those locations). 

Once students have located these locations on their World Maps, have them come to the large classroom world map (which is positioned in a place that can be reached by students). Have the students take the stickers and place them on the locations of their immigrant/migrant family members. After all of the students have placed their stickers, have them return to their seats.




B. DEVELOPMENT (16 minutes)

2. Debrief from the Map Activity
Ask students to look at their maps. Ask a series of questions and take notes for the students on the board or chart paper: Can they see any areas that many of our family members immigrated from? Make a distinction between country (a nation with its own government, i.e. United States, Nigeria) and continent (a large mass of land, i.e. South America, Asia). Does it seem like our family members came from similar distances or were some from nearer and farer? Explain that climates tend to be warmer near the equator (show them where the equator is) and cooler near the poles of the Earth. Looking at our stickers, do our family members mostly come from cooler or warmer places, or a mix of both? Do you think it would be difficult to move from a warmer climate to Boston? Why or why not? Ask students if any of their immigrant relatives speak a language other than English? What languages do they speak? Do you think it would be difficult to move to a country where you do not speak the language?

C. CLOSING (6 minutes)

3. Make an Argument About the Challenges of Being an Immigrant
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-5.D) where they write their own personal response to the lesson’s Inquiry Question: “What is the most important similarity between how our family members came to the United States?” Tell students to cite at least two pieces of evidence from the notes on the board or chart paper for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

DAY 2 (OPTIONAL)

A. OPENER (8 minutes)

1. Prepare Questions

Tell students that today we have special guests visiting our class who are immigrants or migrants from different places. Pass out the Interview Questions (ASSESSMENT 2-5.E). Tell students that I have created four questions that we might ask our guests. Read the questions to them. Tell students that they should write down a few more questions that they might like to ask. If they are having a hard time thinking of questions, remind them to think about the previous lesson where we mapped where our family members came from or we learned about immigrants coming from different countries.
B. DEVELOPMENT (16 minutes)

2. Guest Speaker(s)
Introduce each guest speaker by saying their name and where they came from. If there is more than one guest speaker, you can have them speak separately or on a panel. Allow each guest speaker some time to tell their immigration/migration story. Have students ask their questions. Make sure that the four included questions are asked (if the students do not ask them) by the end of the guest speakers time with the class.

C. CLOSING (6 minutes)

3. Reflect on the Guest Speaker(s) Story
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-5.F) where they write what they learned from the guest speakers. 

EVALUATION

ASSESSMENT 2-5.D

What to look for?

Some ways that family members may have similar immigrant/migrant experiences:
· Immigrant/migrants came from similar countries or continents.
· Immigrant/migrants traveled long distances.
· Immigrant/migrants came from different climates or weather.
· Immigrant/migrants had to learn a new language.
· Immigrant/migrants had to learn about their new place.

ASSESSMENT 2-5.F

What to look for?

Answers will vary based on guest speakers and students’ choice.






LETTER: 2-5.A


Dear parents and guardians,

In our social studies time, we are studying immigration/migration. As part of a lesson, we are looking for family members who are immigrants or migrants to come tell their immigration/migration stories to our class.

If you or a relative would be interested in visiting our class and telling your immigrant/migrant story, please return this sheet with your name and contact information.

Name:
E-mail:
Phone Number:
Place Where I Am Originally From:


Thank you in advance for volunteering. 

Sincerely,
TEACHER NAME
E-MAIL ADDRESS 
PHONE NUMBER



WORKSHEET: 2-5.B

Pre-Lesson Activity: Where Did My Family Come From?

Dear Students and Families,

We will be learning about the immigration/migration histories of our own families in social studies. To help us know more about your family we ask that parents/guardians and students complete this sheet together. We realize that you may not know certain information about your family members. It is alright to leave anything blank. As you fill this out, we also hope this is an opportunity for parents/guardians to tell family stories to their students about immigration and migration.

Below, please list any family members/relatives who lived in other countries and moved to the U.S. (immigrants) or lived in another part of the U.S. and moved to Boston (migrants). These family members can be alive today or ancestors from past generations. If your child is an immigrant or migrant, please include them in the list. If you do not have any relatives, you may also list family friends or community members whom you know. Use the back of the sheet to list additional family members or relatives.

Name:
Relation to Student:
Place They Moved From:
Place They Moved To:

Name:
Relation to Student:
Place They Moved From:
Place They Moved To:

Name:
Relation to Student:
Place They Moved From:
Place They Moved To:
WORKSHEET: 2-5.C

[image: ]

ASSESSMENT: 2-5.D

Mapping Where Our Families Immigrated/Migrated From: 
Exit Ticket

Inquiry Question: What is the most important similarity between how our family members came to the United States?

Thinking about the ways that our family members came to the United States (or moved from one part of it to another), explain what you think is the most important similarity between how our family members came here.  Include two pieces of evidence from then notes we took.



















WORKSHEET: 2-5.E

Interview Questions

Below are some interview questions to start with. You should add more questions for our guest speakers.

1. When and where did you immigrate or migrate from?

2. How did you travel to the United States? What was that journey like?

3. What do you miss about your old home?

4. What do you like about living in the United States?

5.

6.

7.

8.

9.

10.




ASSESSMENT: 2-5.F

Guest Speakers: Exit Ticket

Thinking about our guest speakers, list the most important things you learned about immigrants who live in our community. 

























LESSON PLAN 2-6: The Early European Immigrants: English, German, and Irish

MATERIALS

Pop Quiz: English, German, or Irish? (WORKSHEET 2-1.A)
Source 1: English Immigrants (WORKSHEET 2-6.B)
Source 2: German Immigrants (WORKSHEET 2-6.C)
Source 3: Irish Immigrants (WORKSHEET 2-6.D)
English, German, and Irish Immigrants: Exit Ticket (ASSESSMENT 2-6.E)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.10: After reading or listening to a variety of true stories about individuals recognized for their achievements, describe and compare different ways people have achieved great distinction (e.g. scientific, professional, political, religious, commercial, military, athletic, or artistic). (H) 

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: What is the most important impact that English, German, and Irish immigrants made to the United States?







A. OPENER (8 minutes)

1. Engage Students in the “Pop Quiz”
Tell students that today we will be learning about three groups of early immigrants to the United States: English, German, and Irish immigrants. These were the first Europeans that interacted with the Indigenous (Native) people and today are the largest group of people living in the United States. Today, German Americans are the largest group in the United States, followed by Irish Americans. English Americans are the fourth largest group behind African Americans. Because of their size as a group, many of the things that we think of as American are actually originally from the English, Germans, and Irish. 

To show you this, we are going to take a little quiz. Give students Pop Quiz: English, German, or Irish? (WORKSHEET 2-6.A). Tell students to use the worksheets to take guesses as to what is English, German, and Irish. After all students are finished guessing, reveal the answers and read their short descriptions on the answer page.

B. DEVELOPMENT (16 minutes)

4. Compare the Different Immigrant Groups
Put students into small groups. Assign each group one of three worksheets on English Immigrants (WORKSHEET 2-6.B), German Immigrants (WORKSHEET 2-6.C), and Irish Immigrants (WORKSHEET 2-6.D). Have each group read its worksheet. They should underline or highlight important information. Tell the students that they should then discuss the document and write down a list of facts. Note: If your students have difficulty with jig saw activities, this lesson plan can be spread out over three days having all students focus on only one document per lesson. Assign different students to be a leader for one of the three documents, responsible for explaining that document to their peers on the final day of the lessons when they use the exit ticket.

5. Engage in a Jig Saw About the Different Immigrant Groups
Have students participate in a jig saw activity. Make new groups where at least one student from each of the original groups is included. This will create several new groups of three students, one is an expert on 2-6.B, 2-6.C, and 2-6.D. Have each student describe their document to the other members of their group.

Ask students to use the sources to answer the following inquiry question: “What is the most important impact that English, German, and Irish immigrants made to the United States?” In answering this question, students should look across the three different worksheets, looking for common contributions (i.e. language, government, food, music and art). After students have discussed the question, they should complete the exit ticket in the following step. Circulate the room, helping the students who may have difficulty choosing one asset.
C. CLOSING (6 minutes)

6. Write Up Argument About the Impact of the English, German, and Irish
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-6.E) where they write their own personal response to the lesson’s Inquiry Question: “What is the most important impact that English, German, and Irish immigrants made to the United States?” Write on the board or chart paper: language, government, food, music and art. Tell students the can choose from this list or something else they read in the sources. Tell students to cite at least two pieces of evidence from the worksheets for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

EVALUATION

ASSESSMENT 2-6.D

What to look for?

Some ways that the English, Germans, and Irish influenced the United States:
· Language: The United States speaks English, which is from England and spoken in Ireland (and a similar language to German). 
· Government: The Parliament of England was one of the inspiration for the U.S. Congress.
· Food: All three cultures have contributed foods to American culture.
· Music and art: All three cultures have brought with them their music and art.








WORKSHEET: 2-6.A

Pop Quiz: English, German, or Irish?

Many things in American culture come from English, German, and Irish immigrants. Take a look at these items. If you think it came from England put an “E” above to it, Germany put a “G” above it, Ireland put an “I” above it.


1. Hot Dog: _____________
[image: ../../../Desktop/1200px-Hot_dog_with_mustard.png]

2. Hot Chocolate: ________
[image: ../../../Desktop/20150202-mexican-hot-masa-drinks-vicky-wasik-14-thumb-1500xauto-418801.jpg]

3. Soccer (Football): ______
 [image: ../../../Desktop/soccerBall.png]

4. Leprechaun: ___________
[image: ../../../Desktop/647ceb0378b15dce4eb9f9980d0c8d9a.jpg]
5. Holiday Tree: _________
[image: ../../../Desktop/images.jpg]

6. Apple Pie: ____________
[image: ../../../Desktop/5001-2.jpg]

7. Kindergarten: _________
[image: ../../../Desktop/kinder-small.jpg]

8. Hamburger: ___________
[image: ../../../Desktop/hamburger-iStock_000008300965_Medium-1024x780.jpg]

Answers

1. Hot Dog: Germany
[image: ../../../Desktop/1200px-Hot_dog_with_mustard.png]
Originally called the Frankfurter. It was a type of sausage first created in Frankfurt, Germany. 

2. Hot Chocolate: Ireland
[image: ../../../Desktop/20150202-mexican-hot-masa-drinks-vicky-wasik-14-thumb-1500xauto-418801.jpg]
While the Mayans and Aztecs in Mexico gave us chocolate, it was someone from Ireland who created the first modern hot chocolate by heating chocolate with milk.

3. Soccer (Football): England
 [image: ../../../Desktop/soccerBall.png]
Kicking a ball for sport probably started in China, but the first country to have organized rules for soccer (or called football in most countries) was England.







4. Leprechaun: Ireland
[image: ../../../Desktop/647ceb0378b15dce4eb9f9980d0c8d9a.jpg]
The leprechaun comes from an Irish folk tale. The original story involved an Irish king being granted three wishes from this little imaginary man.

5. Holiday Tree: Germany
[image: ../../../Desktop/images.jpg]
Germans were the first people to bring trees into their house and decorate them during Christmas.

6. Apple Pie: England
[image: ../../../Desktop/5001-2.jpg]
While many cultures have versions of the pie, it was the English who first decided to put apples in them.








7. Kindergarten: Germany
[image: ../../../Desktop/kinder-small.jpg]
Germans invented the idea of preschool for young children, which they called Kindergarten or “children’s garden.”

8. Hamburger: Germany
[image: ../../../Desktop/hamburger-iStock_000008300965_Medium-1024x780.jpg]
The beef meat patty was invented in Hamburg, Germany. Although the idea of putting it on bread may actually be from the United States. 




WORKSHEET: 2-6.B

Source 1: English Immigrants

[image: ../../../Desktop/winthrop_john_cityuponhillspeech1630.jpg]

The first Europeans to immigrate to what is now the United States were the English. This is why the most common language in the United States is English. The Colonial Assemblies and later the U.S. Congress were created by mostly English Americans and based on their English Parliament. They also brought with them their food and many American recipes are actually from England, including some stews, pies, meats, breads, and cheeses.










WORKSHEET: 2-6.C

Source 2: German Immigrants

[image: ../../../Desktop/ship-med.jpg]

The second major wave of European immigrants to the United States was the Germans. While they spoke German, it is a language that is similar to English, so many learned English. Many Germans came to the United States to seek religious freedom or leave wars. Many Germans were Protestants and brought their Christian holiday traditions (such as Christmas trees and Easter eggs) that many Americans celebrate today. They also brought many foods here, such as hamburgers and frankfurters. Germans also brought with them their music. It often used clarinets, fiddles, accordions, and drums. 



WORKSHEET: 2-6.B

Source 3: Irish Immigrants

[image: ../../../Desktop/irish-1856.jpg]

The third major wave of European immigrants to the United States was the Irish. While they spoke the Irish language (also sometimes called Gaelic), since their country was ruled by the English, many Irish people also spoke English. Many Irish people came to the United States because of something called the Potato Famine. A disease (called a blight) killed most of the potatoes in Ireland. Potatoes were the main part of their meals, because they needed to sell wheat and other crops to the English. While corn beef and cabbage is rarely eaten in Ireland, Irish Americans made it a popular dish in the U.S. Irish music often uses fiddles, flutes, harps, and bagpipes. American folk music borrowed a lot from it. 


ASSESSMENT: 2-5.F

English, German, and Irish Immigrants: Exit Ticket

Inquiry Question: What is the most important impact that English, German, and Irish immigrants made to the United States?

Describe what you think is the most important thing that the English, Germans, and Irish brought with them to the United States. Some ideas to consider: language, government, food, music. Include two pieces of evidence from then notes you took.





















LESSON PLAN 2-7: The Early Asian Immigrants: Chinese

MATERIALS

Clipboard (not supplied)
“Landed” by Milly Lee (not supplied)
Source 1: The Gold Rush (WORKSHEET 2-7.A)
Source 2: The Railroad (WORKSHEET 2-7.B)
Source 3: Feeding the United States (WORKSHEET 2-7.C)
Source 4: Making Chinatowns (WORKSHEET 2-7.D)
Chinese Immigrants Thinking Questions (WORKSHEET 2-7.E)
The Early Asian Immigrants: Chinese: Exit Ticket (ASSESSMENT 2-7.F)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.10: After reading or listening to a variety of true stories about individuals recognized for their achievements, describe and compare different ways people have achieved great distinction (e.g. scientific, professional, political, religious, commercial, military, athletic, or artistic). (H) 

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: How have Chinese immigrants made the United States better?





PREPARATION

1. Set Up Carousel Activity
Around the room, post the three sources: The Gold Rush (WORKSHEET 2-7.A), The Railroad (WORKSHEET 2-7.B), and Development of Chinatowns (WORKSHEET 2-7.C). 

A. OPENER (8 minutes)

1. Read Landed
Start the lesson by reading part of the picture book “Landed” by Milly Lee to the students (since this book is intended for Grades 3-5, it is recommended that you read only pages 10-19; NOTE: the pages are not numbered and page 10 starts, “In Hong Kong, Father arranged…” Page 19 starts, “Sun and his father were up early the next morning”). This story explains the travels of 12-year old from China to San Francisco in the late 1800s. As you read the text, ask probing questions, such as “Do you think it would be difficult to travel for so long on a ship?” “Would you be scared when if you Sun and had to answer questions?”

2. Ask Questions About the Text
Ask probing questions about the text, such as, “What were the biggest challenges that Sun faced on his journey to the United States?” Anticipated responses may include: the long voyage, not speaking English, being afraid, being away from his family. “Knowing that things were not good for Sun in China, would you have made the same decision as him to leave? Anticipated responses may include: no-I would miss my family too much, yes-it was difficult but the only thing he could do. 

B. DEVELOPMENT (16 minutes)

5. Engage in a Carousel Activity on Community Connections  
Give each student pencil and clipboard with the Chinese Immigrants Thinking Questions (WORKSHEET 2-7.E) on it. Ask students to go to each of the four stations (2-7.A, 2-7.B, 2-7.C, 2-7.D). At each station, the students should take notes on the descriptions of each contribution that Chinese immigrants made to the United States.

Once students have gone to each of the four stations, they should return to their seats.

C. CLOSING (6 minutes)

6. Write Up Argument on Most Important Community
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-7.F) where they write their own personal response to the lesson’s Inquiry Question: “How have Chinese immigrants made the United States better?” Tell students to cite at least two pieces of evidence from the sheets on the walls. Tell students that the evidence they use can be something that they wrote on the sheets. Encourage students to get up and look at the sheets on the wall, when they need evidence to write on their sheet.

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

EVALUATION

ASSESSMENT 2-7.F

What to look for?

Some ways that the Chinese made the United States better:
· Making the United States wealthy by helping mine gold
· Helping the U.S. transportation system by creating the railroad
· Farming much of the food for the people in the U.S.
· Sharing their culture and supporting their communities by making Chinatowns 



WORKSHEET: 2-7.A

Source 1: The Gold Rush

[image: ../../../Desktop/Chinese_Gold_Miners_b.jpg]

The first Chinese immigrants came in small numbers to the U.S. in 1810s. When gold was discovered in California in 1848, thousands of Chinese men decided to go to San Francisco in hopes of making money for their families. In the gold fields and mines, the Chinese were paid and treated very poorly. Despite this, they were responsible for mining much of the gold found at this time. 
WORKSHEET: 2-7.B

Source 2: The Railroad

[image: ../../../Desktop/Chinese_railroad_workers_sierra_nevada.jpg]

After the Gold Rush, the U.S. started building its first railroad across the country, called the Transcontinental Railroad. Since there was a lack of White workers on the West Coast, the railroad companies recruited Chinese immigrants to do these difficult and dangerous jobs. During this time, the Chinese were paid and treated very poorly. Despite this, without the Chinese workers, the railroad may have not been made.


WORKSHEET: 2-7.C

Source 3: Feeding the United States

[image: ../../../Desktop/2db2ca6746c8bde92b1bb8de95718bee.jpg]

In the late 1800s, California began producing much of the food for the United States. With the railroad connecting California to the East Coast, it allowed food to be transported in days rather than weeks. Many Chinese immigrants started to work in their fields (alongside Japanese and Indian immigrants). During this time, the Chinese and other Asians were not allowed to buy land. Despite this, they would be responsible for helping grow much of the United States’ food.



WORKSHEET: 2-7.D

Source 4: Making Chinatowns

[image: ../../../Desktop/1504368.jpg]

During the Gold Rush, Chinese immigrants started creating homes and businesses in the same area of San Francisco, which became known as Chinatown (not long after other Chinese immigrants would also make a Chinatown in Boston). In Chinatowns, Chinese people could sell all of the products that they needed, such as tea, rice, herbs, and Chinese style clothing. Chinatowns also became places for other Americans to learn about Chinese culture.

WORKSHEET: 2-7.E

Chinese Immigrants Thinking Questions

Source 1: The Gold Rush 
How did Chinese immigrants play an important part in this event?











Source 2: The Railroad 
How did Chinese immigrants play an important part in this event?













Source 3: Feeding the United States 
How did Chinese immigrants play an important part in this event?












Source 4: Making Chinatowns 
How did Chinese immigrants play an important part in this event?
















ASSESSMENT: 2-7.F

Chinese Immigrants: Exit Ticket

Inquiry Question: How have Chinese immigrants made the United States better?

Describe what you think is the most important thing that the Chinese did to help make the United States better. Include two pieces of evidence from then notes we took. You may also stand up and look at the information posted on the classroom walls.




















LESSON PLAN 2-8: Welcome to Ellis Island: Eastern and Southern Europe and the Caribbean

MATERIALS

Ellis Island Video (Lesson2-8Video1) [Located in the UOW Video Library: www.christophercmartell.com/understandingourworld]
Images of Ellis Island (MATERIALS 2-8.A)
Source 1: The Voyage (WORKSHEET 2-8.B)
Source 2: Arriving at Ellis Island (WORKSHEET 2-8.C)
Source 3: The Inspection (WORKSHEET 2-8.D)
Ellis Island: Exit Ticket (ASSESSMENT 2-8.E)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.10: After reading or listening to a variety of true stories about individuals recognized for their achievements, describe and compare different ways people have achieved great distinction (e.g. scientific, professional, political, religious, commercial, military, athletic, or artistic). (H) 

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: How would you describe the experiences of immigrants entering the United States through Ellis Island?





A. OPENER (8 minutes)

1. Watch Ellis Island Video
To help students understand the struggles immigrants to Ellis Island faced, show them a clip from the film Island of Hope, Island of Tears (1979) (Lesson2-8Video1). Stop the film and explain any events depicted that may be confusing for students.

2. Engage in a Brainstorm on Ellis Island 
Post the question on the board or chart paper, “What do you know about Ellis Island?” Project the Images of Ellis Island (MATERIALS 2-8.A) to help foster student ideas. Tell students they can use things they know from the video we just watched or that they have learned in other places. Emphasize what facts are correct. Anticipated responses may include: it is in New York, people took long ship rides, it was crowed, people were scared, people didn’t know English, people saw the Statue of Liberty. 

B. DEVELOPMENT (16 minutes)

3. Read About Ellis Island
Pass out the sources: The Voyage (WORKSHEET 2-8.B); Arriving at Ellis Island (WORKSHEET 2-8.C); The Inspection (WORKSHEET 2-8.D). Have students take turns reading aloud (using choral, partner, or independent reading) each source.

4. Write About Arriving at Ellis Island
Tell the students to imagine they are an immigrant from Europe or the Caribbean (have them choose a country-see Source 1: The Voyage) and they have just arrived in New York at Ellis Island. Tell them to include in their letters some of the information in the sources and the things we listed on the board or chart paper. 

The letters (ASSESSMENT 2-8.E) will serve as the evaluation task. Students’ letters will address the lesson’s Inquiry Question: “How would you describe the experiences of immigrants entering the United States through Ellis Island?” Tell students to cite at least two pieces of evidence from the sources for this lesson. 

C. CLOSING (6 minutes)

5. Share Letters 
Have students share letters home with the class. Draw comparisons between the different students’ stories and list them on the board or chart paper. 




EVALUATION

ASSESSMENT 2-8.E

What to look for?

Some information that students may include in their letters home:
· A voyage that would take 7-10 days
· Poor food on the ship
· Seeing the Statue of Liberty
· Getting seasick or diseases
· Not knowing English
· Being afraid of the inspectors
· Children and mothers being separated from fathers
· Having to answer many questions
· Having a medical inspection
· Being happy when they saw their family members again
· Going to the mainland (New York)


MATERIALS: 2-8.A

Images of Ellis Island

[image: ../../../Desktop/42619-3x2-original.jpg]

[image: ../../../Desktop/Ellis-Island-e1365377808270.jpg]

WORKSHEET: 2-8.B

Source 1: The Voyage

[image: ../../../Desktop/Ellis%20Island%20passengers%20on%20ship3a13598uw.jp]

Immigrants to Ellis Island came from many countries, mostly in Eastern Europe (Poland, Russia), Southern Europe (Italy, Greece), and the Caribbean (Jamaica, Cuba, Puerto Rico). They were forced to travel in steerage, or the bottom of the boat. Many people had to fit in a small area. They slept on bunk beds and the food did not taste good. Many were seasick and some people got diseases. The voyage took about seven to ten days. Once they arrived in the United States, they saw the Statue of Liberty. 

[image: ../../../Desktop/gallery-1434563926-gettyimages-70000633.jpg]
WORKSHEET: 2-8.C

Source 2: Arriving at Ellis Island

[image: ../../../Desktop/Three-women-from-Guadeloupe-a-French-overseas-territory-in-the-southern-Caribbean-Sea.jpg]

Once the immigrants arrived at Ellis Island, they walked off the boat and waited in line. They were only allowed to bring with them a few things that they could carry. Each immigrant was given a label with their name and home country. Men were separated from women and children. Millions of immigrants would enter the United States through Ellis Island.

[image: ../../../Desktop/1892_small_fullsize.jpg]
WORKSHEET: 2-8.D

Source 3: The Inspection

[image: ../../../Desktop/Ellis-Island-e1365377808270.jpg]

Immigrants would then enter the Great Hall (above). Before entering, they would get a health inspection. If they were sick, the would have to go to special rooms. If they did not get better, they would be sent back home. The immigrants would wait for hours in line. Then they would be asked 32 questions and their answers were written down. After the questions, they would find their bags and relatives at something called the Kissing Post. From there, they took a ferry to the land.

[image: ../../../Desktop/BCDA2A35-155D-451F-670414494CA7FF48.jpg]

ASSESSMENT: 2-8.E

Ellis Island: Exit Ticket

Inquiry Question: How would you describe the experiences of immigrants entering the United States through Ellis Island?

Pretend that you are an immigrant from Europe or the Caribbean and write back home to your family telling them what Ellis Island was like. You can say both good and bad things about Ellis Island. Include two pieces of evidence from the sources.





















LESSON PLAN 2-9: Life After Angel Island: China, Japan, and India

MATERIALS

Images of Angel Island (WORKSHEET 2-9.A)
Source 1: Arriving in San Francisco (WORKSHEET 2-9.B)
Source 2: Finding a Home (WORKSHEET 2-9.B)
Source 3: Finding Work (WORKSHEET 2-9.C)
Life After Angel Islands: Exit Ticket (ASSESSMENT 2-9.D)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.10: After reading or listening to a variety of true stories about individuals recognized for their achievements, describe and compare different ways people have achieved great distinction (e.g. scientific, professional, political, religious, commercial, military, athletic, or artistic). (H) 

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: Imagine that you were an immigrant from China, Japan, or India to the United States, how would you describe your new country to the people back home?






A. OPENER (12 minutes)

1. Engage in a Brainstorm on Angel Island 
Tell the students that last class they studied Ellis Island in New York. Ask students to tell us what they remember about Ellis Island. Give students Images of Angel Island (WORKSHEET 2-8.A). Tell the students that they will look at pictures another island, Angel Island in San Francisco. Write on the board or chart paper: “How is Angel Island the same as Ellis Island? How is Angel Island different than Ellis Island? Read the questions. Tell students to look over the images by themselves. They can circle or highlight any important parts of the pictures. Next, tell students to turn and talk with a partner. Together you should answer the two questions written here. Have partners share what they think are the same and different about the two places. Anticipated responses may include: Different: The people look different, they are Asian at Angel Island instead of White, Black, or Latino at Ellis Island, the immigrants’ clothes look a little different. Same: They have to wait in line, they took ships, they went through inspections, it was an island.

B. DEVELOPMENT (12 minutes)

2. Examine Sources from After Angel Island
Tell the students that, as they can see, the experience of Angel Island was very similar to Ellis Island. So, today we are going to focus on life after Angel Island. What was life like for Asian immigrants in California after they came here?

Put students into small groups. Assign each group one of three worksheets: Arriving in San Francisco (WORKSHEET 2-9.B); Finding a Home (WORKSHEET 2-9.B); Finding Work (WORKSHEET 2-9.C). Have each group read its worksheet. They should underline or highlight important information. Tell the students that they should then discuss the document and write down a list of facts. Note: If your students have difficulty with jig saw activities, this lesson plan can be spread out over three days having all students focus on only one document per lesson. Assign different students to be a leader for one of the three documents, responsible for explaining that document to their peers on the final day of the lessons when they use the exit ticket.

3. Engage in a Jig Saw About Life After Angel Island
Have students participate in a jig saw activity. Make new groups where at least one student from each of the original groups is included. This will create several new groups of three students, one is an expert on 2-9.B, 2-9.C, and 2-9.D. Have each student describe their document to the other members of their group.

Ask students to use the sources to answer the following questions: “What struggles did the immigrants face? What good things happened for the immigrants?” Circulate the room, helping the students.
4. Write About Arriving at Angel Island
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-9.D) where they write letter home describing their experience after Angel Island, which is a response to the lesson’s Inquiry Question: “Imagine that you were an immigrant from China, Japan, or India to the United States, how would you describe your new country to the people back home?” Tell students to cite at least two pieces of evidence from the worksheets for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

C. CLOSING (6 minutes)

5. Share Letters 
Have students share letters home with the class. Draw comparisons between the different students’ stories and list them on the board or chart paper. 

EVALUATION

ASSESSMENT 2-9.D

What to look for?

Some information that students may include in their letters home:
· Leaving the ship or inspection at Angel Island
· Arriving in Chinatown, Japantown, or Cow Hollow
· Meeting up with long lost relatives
· Struggling with the fact that they could not speak English
· Finding a place to live: apartments
· Finding a place to work: dockyards, factories, or farms 





WORKSHEET: 2-9.A

Images of Angel Island

[image: ../../../Desktop/Sikhs_aboard_Komagata_Maru.jpg]

[image: ../../../Desktop/009.jpg]

[image: ../../../Desktop/090-846%20arriving%20at%20ai.jpg]

[image: ../../../Desktop/small-2.11.jpg]

WORKSHEET: 2-9.B

Source 1: Arriving in San Francisco

[image: ../../../Desktop/pp3890.jpg] [image: ../../../Desktop/VEDTMP08.jpg]

After taking a ferry to San Francisco from Angel Island, Chinese people would usually go to Chinatown. Japanese people would go to Japantown. Indian people would go to a place called Cow Hollow. These were places to find other people would speak their languages and could help them find a place to stay and work. If you had relatives in San Francisco, they may be waiting here for you. Sometimes family members had not seen each other in years. There were also laws in California that said Asians could not be citizens, so they could not vote or own land. This made life very hard.




WORKSHEET: 2-9.C

Source 2: Finding a Home

[image: ../../../Desktop/gettyimages-3376144.jpg]

In the early 1900s, San Francisco was a very crowded city. New immigrants from China, Japan, and India usually lived in small apartments. Since immigrants were new to the city, they may stay with a relative first. Apartments were expensive, so people would often share their apartments with other people. 

[image: ../../../Desktop/1024x1024.jpg]

WORKSHEET: 2-9.D

Source 3: Finding Work

[image: ../../../Desktop/2_3_3_c.jpg]

Since so many people were looking for work, companies often paid poorly and made people work for long hours. Many Chinese, Japanese, and Indian immigrants worked in the dockyards (above) and factories (below). Others moved out of San Francisco and worked on farms. Most bosses did not speak their language. 

[image: ../../../Desktop/Chinese_Cigar_Manufactory_in_San_Francisco_b.jpg]

ASSESSMENT: 2-9.E

Life After Angel Island: Exit Ticket

Inquiry Question: Imagine that you were an immigrant from China, Japan, or India to the United States, how would you describe your new country to the people back home?

Imagine that you were an immigrant from China, Japan, or India. Write a letter back home describing life in your new country. Include two pieces of evidence from the sources.



















LESSON PLAN 2-10: Life in the Tenements

MATERIALS

Drawing paper (not included)
Images (WORKSHEET 2-10.A)
Original Tenement Description and Floor Plan (WORKSHEET 2-10.B)
Tenement Redesign Description: Exit Ticket (ASSESSMENT 2-10.C)
Dumbbell Tenement (WORKSHEET 2-10.D)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.10: After reading or listening to a variety of true stories about individuals recognized for their achievements, describe and compare different ways people have achieved great distinction (e.g. scientific, professional, political, religious, commercial, military, athletic, or artistic). (H) 

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: If you were to redesign the tenement and pass laws to improve immigrant conditions, what would they include?







PREPARATION

This lesson uses a method called Visual Thinking Strategy (VTS). The key to VTS is that you as a teacher only do two things: (1) Ask the following questions and (2) repeat as precisely as possible exactly what the students say.


Visual Thinking Strategy Questions:
· Open with: “What’s going on in this picture?” 
Summarize student responses using conditional language (“Raoul thinks this could be…”). This keeps the conversation open to other interpretations by other students.
· If appropriate: “What do you see that makes you say that?”
This encourages students to back up their statements with things they see in the work of art.
· Ask the group: “What more can we find?”
This continues the conversation.

If this is your first time using VTS, we recommend reading this description with a video example from Grade 1 produced by the Milwaukee Art Museum: http://teachers.mam.org/collection/teaching-with-art/visual-thinking-strategies-vts/

A. OPENER (8 minutes)

1. Engage in a Visual Thinking Strategy (VTS) on Tenement Images
Give students Images (WORKSHEET 2-10.A). Do not reveal that these are images of tenements. Project the first image (Lettered “A”) and tell the students to look at the image closely and quietly. Give them about one minute. Next, begin the VTS question about the image. Use the above questions, following VTA instructions. Have students inquire about the question using the above questions for about 2-3 minutes. 

Project the second image (Lettered “B”) and tell the students to look at the image closely and quietly. Give them about one minute. Next, begin the VTS question about the image. Use the above questions, following VTA instructions. Have students inquire about the question using the above questions for about 2-3 minutes.

Tell students that today we will be learning about tenement apartments. We were just looking at a picture outside and inside tenements. You had many good observations of the tenement pictures. 




B. DEVELOPMENT (16 minutes)

2. Examine the Tenement Floor Plan
Tell the students that you have a historical problem for them. Pass out Original Tenement Description and Floor Plan (WORKSHEET 2-10.B). Ask the students to look at the image. Ask the students if they know what a floor plan is. Tell the students that this is a picture of a building. Pretend that we cut off the roof and we are looking down at it. It shows us the floors, walls, doors, and windows. Ask if any students are confused and then individually help them see the floor plan is a birds-eye view of a building. 
Once all the students understand the floor plan, explain that this is a floor plan for a tenement, just like the pictures we were just looking at. Next, have students take turns reading the description on the back while the other students look at the floor plan. 

3. Engage in Problem Solving Around the Tenement
Have students get in partners. One partner should be the architect, who will draw, and the other should be the scribe, who will take notes. Working together, each partner team should make a new floor plan that they think will address the following problem:
· The tenements do not get much fresh air. Since there are only windows in the front and back, the breeze cannot flow through the building well. You cannot put windows on the sides, because there is a building there. Emphasize: How can you change the shape to make more windows? 
· It is now possible to add indoor plumbing for sinks, and toilets. It is also very expensive. Emphasize: Will you pay the money to move the toilets and water inside?
· Children have no safe place to play. Emphasize: What will you do to help children have a safe place to play?

Tell the students: Architect, your job is to draw a new floor plan to do these three things: make more windows and a place for children to play. Scribe, your job is to make a list of the changes that you made in your new drawing using the exit ticket sheet (ASSESSMENT 2-10.C). You will also have to describe on that sheet if you will put toilets and sinks in the tenement.

C. CLOSING (6 minutes)

5. Share Tenement Drawings
If you have access to a document camera, project each tenement for all the students to see while a partner group explains. Draw comparisons between the different students’ tenement floor plans. 

6. Reveal the Dumbbell Tenement Plan
Pass out or project the Dumbbell Tenement (WORKSHEET 2-10.D). Ask students if any groups came up with similar ideas. Tell the students that this tenement, which is called a dumbbell tenement (like the things people exercise with), had something called a court yard, which allowed more windows by putting them on the inside. Check to see that students understand that. It also made the front and back a different shape, to allow more air to flow in. Check to see that students understand that. Ask the students if they think this is a good improvement or not? 

EVALUATION

ASSESSMENT 2-10.C

What to look for?

Some design features that the students describe may include:
· A courtyard.
· Changing the shape of the building to allow more windows.
· Adding plumbing (sinks, toilets), because it is worth the money.
· Not adding plumbing, because the money could be spent in other ways (lowering rent, fixing the building).
· A playground can be made for children in the back lot or nearby.






WORKSHEET: 2-10.A

Images (A)

[image: 8b26508uu.jpg]
Images (B)

[image: ../../../Desktop/tenementfamilyphoto.jpg]

WORKSHEET: 2-10.B

Original Tenement Description and Floor Plan
[image: ../../../Desktop/Screen%20Shot%202017-06-02%20at%201.40.25%20PM.]
Tenement Description

1. This is a tenement in the Little Poland section of New Britain, Connecticut. It has no indoor toilets or running water. People needed to go use outhouses and get water outside. 

2. If you are looking at the floor plan, each apartment has three rooms. They start at the stairs with the smallest, next is a larger room, and the largest room is on the end with windows. The windows went from almost the floor to almost the ceiling, just like most school classrooms.

3. Sometimes more than one family lived in each apartment. It was very expensive and usually the whole family worked jobs, including the children. They may work in factories, selling things on the streets (like newspapers), or doing repair work (like sewing). 

4. Since there were few parks at this time, children had nowhere safe to play. They would often play on roofs or in back dirt lots (sometimes near the outhouses).




ASSESSMENT: 2-10.C

Explanation of Tenement Redesign: Exit Ticket

Inquiry Question: If you were to redesign the tenement to improve immigrant conditions, what would they include?

Scribe: List here all of the changes that were made to make the tenement better for the immigrants who live there.
























WORKSHEET: 2-10.D

Dumbbell Tenement
[image: ../../../Desktop/Screen%20Shot%202017-06-02%20at%201.43.30%20PM.]

LESSON PLAN 2-11: Immigration from Canada and Mexico: A History

MATERIALS

1897 Train Video (Lesson2-11Video1) [Located in the UOW Video Library: www.christophercmartell.com/understandingourworld]
Picture of Mexican Family and French Canadian Family (WORKSHEET 2-11.A)
Source 1: Mexican Immigrants (WORKSHEET 2-11.B)
Source 2: French Canadian Immigrants (WORKSHEET 2-11.C)
Immigration from Canada and Mexico: Exit Ticket (ASSESSMENT 2-11.D)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.10: After reading or listening to a variety of true stories about individuals recognized for their achievements, describe and compare different ways people have achieved great distinction (e.g. scientific, professional, political, religious, commercial, military, athletic, or artistic). (H) 

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: What was the Canadian and Mexican immigrant experience like?






A. OPENER (8 minutes)

1. Watch 1897 Train Video
Tell students that we have been studying immigrants for the last few social studies lessons and I have a question for you: “How did most immigrants travel to the United States?” Anticipated answers may include: ships, boats, over the ocean.
Not all immigrants came over the ocean in ships. Today, we will learn about two groups who came by train or even by foot. First, let’s look at a short video of a train back in 1897. Show the 1897 Train Video (Lesson2-11Video1). Ask the students to describe what trains were like back then. Anticipated responses may include: noisy/loud, lots of soot/pollution, fast, carried many people, people were hanging out of them, there were workers in the film, it looks like Thomas the Train from the show.

2. View Mexican and French Canadian Family Photos
Show the students the images of Mexican immigrant family. Tell them that this is a family from Mexico who emigrated to Kansas City, Missouri in the early 1900s. Ask the students, “How might this family be the same or different than yours?” Anticipated answers may include: their family is larger, they live in Missouri, they speak Spanish, they are wearing different types of clothes. 

Show the students images of French Canadian immigrants. Tell them that this is a family from French Canada, also called Québec, who emigrated to Holyoke, Massachusetts in the early 1900s. Ask the students, “How might this family be the same or different than yours?” Anticipated answers may include: their family is larger, they live in Massachusetts, they speak French, they are wearing different types of clothes.

B. DEVELOPMENT (16 minutes)

3. Read About Ellis Island
Pass out the sources: Mexican Immigrants (WORKSHEET 2-11.B); French Canadian Immigrants (WORKSHEET 2-11.C). Have students take turns reading aloud (using choral, partner, or independent reading) each source.

4. Write Diary Entry
Divide the class in half. Explain that a diary is a journal or writing that people do once a day to remember things about their day. They are going to write a diary entry pretending that they are a child who has recently emigrated with their family from either Québec to Massachusetts or Mexico to California. Tell them to include in their diary entries some of the information in the sources. Before they start writing, make a list of possible items to include on the board or chart paper. 

The diary entries (ASSESSMENT 2-11.D) will serve as the evaluation task. Students’ diary entries will address the lesson’s Inquiry Question: “What was the Canadian and Mexican immigrant experience like?” Tell students to cite at least two pieces of evidence from the sources for this lesson. 

C. CLOSING (6 minutes)

5. Share Letters 
Have students share their diary entries with the class. Draw comparisons between the different students’ stories and list them on the board or chart paper. 

EVALUATION

ASSESSMENT 2-11.D

What to look for?

Some information that students may include in their journal entries:
· Riding on a train to get here
· Eating new foods in the United States
· Being happy to be with their families
· Meeting up with long lost relatives
· Struggling with the fact that they could not speak English
· Celebrating their holidays
· Keeping their culture through food, holidays, and music







WORKSHEET: 2-11.A

Mexican Family

[image: ../../../Desktop/family.jpg]
French Canadian Family

[image: ../../../Desktop/PSM_V83_D341_French_canadian_family_arriving_from_montreal.png]
WORKSHEET: 2-11.C

Source 1: Mexican Immigrants

[image: ../../../Desktop/family.jpg]

This is the Montoya family. They emigrated from Zacatecas, 
Mexico and came to Kansas City in 1907. The father was named Juan and he brought his family to Kansas City because he got a job working for the railroad. The family only spoke Spanish when they first arrived. They experienced all sorts of new American food, but cooked Mexican food like tamales (below). They liked to listen to traditional Mexican music, which was played at family parties. They help start the first Spanish speaking Catholic church in Kansas City, called Our Lady of Guadalupe.

[image: ../../../Desktop/Screen%20Shot%202017-06-06%20at%203.15.44%20PM.] [image: ../../../Desktop/51xhXwBI0wL._AC_SL230_.jpg]
WORKSHEET: 2-11.D

Source 2: French Canadian Immigrants

[image: ../../../Desktop/PSM_V83_D341_French_canadian_family_arriving_from_montreal.png]

This is the Lapointe family. They emigrated from Montréal, Québec (French Canada) and came to Holyoke, Massachusetts in 1907. The father was named Theophile and he brought his family to Holyoke because he got a job working in a paper factory. The family only spoke French when they first arrived. They experienced all sorts of new American food, but cooked French food like tourtière (below). They liked to listen to traditional Québec music, which was played at family parties. They went to the French-speaking Precious Blood Catholic Church.

[image: ../../../Desktop/Screen%20Shot%202017-06-06%20at%203.07.04%20PM.]      [image: ../../../Desktop/1736-3-large.jpg]

ASSESSMENT: 2-11.D

Immigration from Canada and Mexico: Exit Ticket

Inquiry Question: What was the Canadian and Mexican immigrant experience like?

Imagine that you were a child who emigrated from Mexico or Québec (French Canada). Write a diary entry about your time living in the United States. You can discuss the journey here and your new community. Include two pieces of evidence from the sources.




















LESSON PLAN 2-12: The Immigration Act of 1924

MATERIALS

1924 Immigration Law (WORKSHEET 1-12.A)
Preparation for the Corner Debate (WORKSHEET 1-12.B)
YES and NO signs (MATERIALS 1-12.C)
The Immigration Act of 1924: Exit Ticket (ASSESSMENT 1-12.D)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.10: After reading or listening to a variety of true stories about individuals recognized for their achievements, describe and compare different ways people have achieved great distinction (e.g. scientific, professional, political, religious, commercial, military, athletic, or artistic). (H) 

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: Should we limit the number of people who can move to the United States?

A. OPENER (12 minutes)

1. Introduce the 1924 Immigration Act
Ask students if they can tell you what a law is. After listening to students, write the definition on the board or chart paper as “a rule for all people in a place.” Ask students if they can give some examples of laws. Anticipated responses may include: no speeding in your car, you have to wear a seatbelt, you have to go to school. Tell students another name for a law is an “act.”

Tell the students that we have been studying the many different immigrant groups who came to the United States over its history. Ask students, “Who was allowed to come to the United States as immigrants.” Anticipated answers may include: anyone, you couldn’t have diseases, you couldn’t have committed crimes.

Tell the students that in 1924, the United States Congress decided that it wanted fewer immigrants, so it passed a law saying fewer people could come here. Until 1924, most immigrants to the United States could just come here. Many people said that the U.S. could just build more factories for jobs, homes, and schools, if more immigrants came. Ask the students “Why might a country want to have fewer immigrants?” Anticipated responses from students may include: they may not have enough jobs for everyone, they may not have enough houses for everyone, they may not have enough food for everyone, they may not have enough schools for everyone.

Project for the students the text of the 1924 Immigration Law (WORKSHEET 1-12.A). Ask the students to do a choral reading of it together. Stop the students at the word “quota” and explain that that means no more than that number of people could enter the United States in that year. In this case, quota means “no more than.” So, if I had a quota that only 3 students could go to recess, if you were the fourth student, could you go to recess? What about the fifth?” After the choral reading, ask the posted question: After 1890, there was a change in where immigrants came from. There were many more immigrants from Asia, Eastern Europe (like Poland and Russia), and Southern Europe (like Italy and Greece). Why do you think they chose that year instead of 1920? Anticipated answers may include: they didn’t want more immigrants from Asia, Southern, or Eastern Europe (many historians agree with this), they wanted the country to be smaller, they needed to choose a number and that one was from a long time ago. If students do not connect the choice of 1890, explain that the government wanted fewer immigrants from certain countries, so they passed this law.

B. DEVELOPMENT (12 minutes)

2. Participate in a Corner Debate on the 1924 Immigration Act
Have students individually think about each immigration question using Preparation for the Corner Debate (WORKSHEET 2-12.B). 

Ask students to bring their preparation sheets with them and stand up in the middle of the room. Post on one side of the room the sign that says “YES” and on the other side of the room the sign that says “NO” (MATERIALS 2-12.C).

Read each of the questions. Tell students if they think would be a good choice, they should stand under “YES” or a bad choice, they should stand under “NO.” Ask students to explain why they think yes and no. Repeat this with the other two choices. If any choices have no supporters, then as the teacher, you should stand there and give a reason why it might be a good choice. 

A Note on this Topic: 
Be mindful that some students are immigrants or children of immigrants and that other children may have parents at home that say negative things about immigrants. While this topic may raise emotions, this is exactly why this lesson is so important-it gives students a chance to hear the other side in a respectful way and models good citizenship around a controversial issue. If this debate does become emotional, you should have the students take a pause and tell them that our country is a country of immigrants, unless we are Indigenous (Native) people, our family came from somewhere else over the last 300 years. At the same time, we live in a democracy, where we have to listen and respect people who disagree with us. This is how we all can make this a better country.

After the students have heard a discussion of each choice, have students return to their seats. Show the text of the 1924 Immigration Act of 1924 (WORKSHEET 2-12.A). Tell students that after respectfully listening to the different opinions of this law and if all immigrants should come to the United States, they will now have a chance to make you own mind up. 

C. CLOSING (6 minutes)

4. Write Up Argument on the 1924 Immigration Act
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-12.D) where they write their own personal response to the lesson’s Inquiry Question: “Should we limit the number of people who can move to the United States?” Tell students to cite at least two pieces of evidence from the 1924 Immigration Act or our class debate. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.


EVALUATION

ASSESSMENT 2-12.D

What to look for?

Arguments for limiting the number of immigrants
· There is a limited number of jobs
· There is a limited number of houses/apartments
· There is a limited number of schools
· Relatives of Americans should be allowed first

Arguments for not limiting the number of immigrants
· It is not fair who is allowed to immigrate (some groups are not allowed)
· It may stop family members from being together
· Many workers are needed
· There are plenty of homes/apartments for people or we can build more
· There are plenty of schools for people or we can build more
· Almost all of us are immigrants or our ancestors were, so how could we tell others they cannot come here


WORKSHEET: 2-12.A


1924 Immigration Law

Section 1A: If you have family members in the United States or marry an American, you can become a citizen.

Section 1B: There is a quota for the current immigrants. No more than a certain number of people can come to the United States from any country in a year.

…

Section 11: For the number of immigrants allowed to come to the U.S., we will base it on the number of immigrants from each country in 1890.


Question:
After 1890, there was a change in where immigrants came from. There were many more immigrants from Eastern Europe (like Poland and Russia), Southern Europe (like Italy and Greece), and Asia (like China and Japan).

Why do you think they chose that year instead of 1920?
 




WORKSHEET: 2-12.B

Preparation for the Corner Debate

Think about the following sentences and decide if you think “yes” or “no.” Then explain why.

The United States should allow most immigrants to come here.

Circle: Yes or No









Immigrants who have families should be allowed to come to the United States before people who do not have families.

Circle: Yes or No








WORKSHEET: 2-12.C


















YES























NO



ASSESSMENT: 2-12.D

1924 Immigration Act: Exit Ticket

Inquiry Question: Should we limit the number of people who can move to the United States?

Describe if you think that we should limit the number of immigrants (like they started doing in 1924) or that we should allow most immigrants to come here. Include two pieces of evidence from the sources.




















LESSON PLAN 2-13: Immigration in the 20th Century

Lesson currently under development.
Expected Fall 2017.






LESSON PLAN 2-14: What is a Refugee? A Case Study of Vietnam

Lesson currently under development.
Expected Fall 2017.






LESSON PLAN 2-15: The Contributions of Immigrant Americans
[Albert Einstein, David Ortiz, I.M. Pei, John Muir]

Lesson currently under development.
Expected Fall 2017.






LESSON PLAN 2-16: Immigration Today: How Do People Come to the U.S.?

Lesson currently under development.
Expected Fall 2017.








LESSON PLAN 2-17: Boston: A City of Immigrants

Lesson currently under development.
Expected Fall 2017.







LESSON PLAN 2-18: Immigration Today: Naturalization

Lesson currently under development.
Expected Fall 2017.







LESSON PLAN 2-19: Immigration Today: The Citizenship Test

Lesson currently under development.
Expected Fall 2017.







LESSON PLAN 2-20: The First People Today: Indigenous Peoples’ Contributions 
[Russel Means and Politics, Native Music, Art, and Literature, Mohawk Steelworkers]

Lesson currently under development.
Expected Fall 2017.











ADDITIONAL RESOURCES

Below is a list of lesson plan and unit resources from other organizations, which in conjunction with Understanding Our World, may help teachers develop a content-rich elementary social studies curriculum.

Boston Public Schools: History and Social Studies Department
K-12 Curriculum Resources
https://sites.google.com/a/bostonpublicschools.org/history/curriculum-documents/

Massachusetts Department of Elementary and Secondary Education
Model Curriculum Units (Elementary-Level; Social Studies)
http://www.doe.mass.edu/candi/model/download_form.aspx

C3 Teachers
Inquiries
http://www.c3teachers.org/

New York State Education Department
New York State K-12 Social Studies Resource Toolkit
https://www.engageny.org/resource/new-york-state-k-12-social-studies-resource-toolkit

Teaching Tolerance
Elementary Resources
http://www.tolerance.org/activities

Facing History and Ourselves
Educator Resources
https://www.facinghistory.org/educator-resources

Primary Source
Online Curriculum
https://www.primarysource.org/for-teachers/online-curriculum

Share My Lesson (American Federation of Teachers)
Educator Resources
https://sharemylesson.com

Better Lesson (National Education Association)
Educator Resources
https://betterlesson.com


ABOUT THE DEVELOPERS
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Christopher C. Martell, Ed.D.
Chris Martell is a Clinical Assistant Professor and Program Director of Social Studies Education at the Boston University School of Education. He teaches courses on elementary and secondary social studies methods. He was a social studies teacher for eleven years in urban and suburban contexts. For most of his teaching career, Chris taught in Framingham, Massachusetts, which is a racially and economically diverse urban school outside Boston with large immigrant populations from Brazil, Central America, and the Caribbean. His research and professional interests focus on social studies teachers in urban and multicultural contexts, critical race theory, culturally relevant pedagogy, and historical inquiry.
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Jennifer R. Bryson, Ed.M.
Jenn Bryson is a former elementary classroom teacher in the Chelsea Public Schools and specializes in the professional preparation of elementary education teachers at the Boston University School of Education. Her responsibilities include coordination and supervision of student teachers in the elementary education program and the student-teaching abroad programs in London, England, Sydney, Australia, and Quito, Ecuador. She also facilitates the elementary pre-practicum placements for juniors and graduate students. In addition, Jenn teaches a course on urban education, leads field seminars on classroom management, and facilitates a book club entitled “Dads Read” at the William Monroe Trotter School in Dorchester, Massachusetts.
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