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INTRODUCTION
Starting in the early elementary grades, all children should receive regular instruction in the social studies, which includes history, civics, geography, and economics. However, there are real pressures on schools and teachers to increase the amount of instruction in other subject areas, which often comes at the expense of their social studies time. 

This curriculum was built to help elementary teachers regularly enact powerful and authentic social studies in their classrooms that will also meet essential literacy goals (linking every lesson to the Common Core State Standards). In other words, it leverages the richness of social studies content to help students learn to read, write, and think critically while exploring the past and present world around them. Moreover, it aims to make every single lesson culturally relevant, connecting to the racial, ethnic, gender, class, language, and immigration experience of the increasingly diverse United States. 

ORGANIZATION
These lessons are meant to supplement the school or district social studies curriculum. They are free and open source. Teachers are encouraged to modify and adapt these lesson plans for the individual needs and diverse cultural backgrounds of their students. They are only a guide, or perhaps better a “starter kit” to implementing lessons with important disciplinary questions and social studies content. Moreover, these social studies lessons should be supported with rich English language arts (ELA) texts on related topics.

This curriculum is organized by grade level, with an organizing theme, and each grade is color coated for quick reference. Within each grade level, it is organized by lesson. At the beginning of each grade level, there is a roadmap for that shows the individual lesson topics. Additionally, each lesson plan follows the same lesson plan template (adapted from the Boston University Elementary Education Program) and always includes a thought-provoking inquiry question for the students to answer and primary/secondary sources to use as evidence. All lessons for the primary grades (1-2) are expected to be 30 minutes in length and the intermediate grades (3-5) are expected to be 45 minutes in length. However, depending on the pace of your students, lessons may need to span two or more 30- or 45-minute periods.

This curriculum was designed for students in the Boston Public Schools and each lesson cites the Massachusetts Curriculum Framework for History and the Social Sciences (aligned with the national College, Career, and Civic Life Framework for Social Studies State Standards) and Common Core State Standards. However, this curriculum can be easily adapted for other communities, including districts using other state curriculum frameworks. Some lessons are specifically about history and current events in Dorchester, Boston, and Massachusetts. Teachers from other cities/towns and states are encouraged to adapt these lessons for their particular communities.

GRADE 1
Our Communities: 
Local, State, Nation, World

GRADE 1 CONTENT OVERVIEW

Strong communities are incredibly important for the sustainability of our societies. The word community comes from the Old French for “common” and “shared by all,” and these lessons have been designed to help students see our collective community responsibilities. Grade 1’s lessons help students learn that we are all members of multiple and overlapping communities and that we all contribute to those communities in different ways. In this curriculum, communities will typically be described at the local, state, national, and global levels. By the end of Grade 1, students should understand that they are members of many communities and that the success of their communities rely on their participation and support for others.     

GRADE 1 LEARNING GOALS

1. Students Should Build on Opinions to Begin Making Arguments
Before grade 1, students have opinions. Opinions are claims that are not necessarily based in evidence. Arguments include both claims and evidence. In grade 1, students should practice using evidence to support their claims. Yet, it is expected that students will not be able to make arguments with the same level of sophistication as intermediate (grades 3-5) students or adults. Argumentation in grade 1 is about "trying out" arguments by answering a question using sources.

2. Students Should Recognize Differences and Begin to Acknowledge Inequities
Before grade 1, most students have developed a strong understanding of fairness. Students are also beginning to recognize racial, gender, and other social differences (there is evidence that most children can detect racial and gender differences by about age 2). In grade 1, students should be able to recognize differences and begin to acknowledge inequities (or a lack of fairness or justice).

3. Students Should Understand Multiple Perspectives
Before grade 1, students are beginning to understand that different people in the past or present may experience the same situations or events differently. This occurs in their own lives at school and home. In grade 1, students should examine examples of people thinking differently about the same situations or events.

CONCEPTS

	Synopsis
	Content
	Thinking Skills

	1. Time, Continuity, and Change 
Students are introduced to the human story across time. They will examine the experiences of different groups of people as they endure and change. This includes how humans keep track of time.






	· Time is the human understanding of the sequencing of events over time and it includes the past, present, and future.
· By understanding the past and present, we are able to make informed decisions in the future.
· Over time there is both continuity and change.

	· Create chronological sequences of events.
· Recognize that people in the past thought and lived differently than we do today.
· Compare different perspectives of people in the past and present.
· Examine different accounts of people from past and present events.


	2. Families
Students are introduced to families as a basic unit of communities. They examine families that vary in size and composition, as well as beliefs, customs, and traditions. They research their own family’s ancestral history and learn about other families inside and outside their local community.   











	· Communities are made of families and families vary in size and composition.
· Families are made of many generations and knowing about our ancestors in the past help us better understand our family today.
· Families have different beliefs, customs, and traditions based on racial, ethnic, religious, national origins.
	· Describe your own family’s history, beliefs, customs, and traditions.
· Compare your family’s history, beliefs, customs, and traditions to others’ families.
· Explain that many different families make up our communities and that this diversity makes communities stronger.


	3. Local and State Communities
Students are introduced to local governments. They will examine the importance of the local community.  






	· Local communities (cities/towns) and states have governments that make rules and laws.
· There are many ways to influence our local communities and it is important for people to participate in making their communities better.
	· Describe the difference between neighborhoods, cities/towns, and states.
· Identify local problems and synthesize possible solutions.

	4. Nations
Students are introduced to nations. They will examine the contributions of Americans in the past and present who have made an impact on the national community.

	· Nations have important symbols and events that are used to create unity among people.
· Nations have important people who contributed to their development in the past and present.

	· Identify the main ideals, symbols, and holidays of the United States and other nations.
· Explain the contributions to the nation of different Americans in the past and present.

	5. World 
Students are introduced to the world and the concept of global connection. They will examine the contributions of people in the past and present who have made an impact on the global community.

	· The world has important people who contributed to its development in the past and present.
	· Identify global problems and synthesize possible solutions.
· Explain the contributions to the world of people from different nations in the past and present.





GRADE 1 FIELD EXPERIENCES

It is strongly recommended that students engage regularly in social studies field experiences to connect their learning inside school to the world outside school. The Grade 1 curriculum covers the levels of community (family, local, state, national, global) through history, civics, geography, and economics. There are several field trip locations in the Boston area that would provide an excellent real world connection to this curriculum. We recommend the following:

Massachusetts State House 
[Open to the public, no reservation required; contact your local state senator or representative to meet with them]
www.sec.state.ma.us/trs/trsidx.htm

Boston City Hall 
www.friendsofbostoncityhall.org/boston-city-hall/

Dorchester Historical Society 
www.dorchesterhistoricalsociety.org

The Pierce House
www.historicnewengland.org/property/pierce-house/



GRADE 1 PROJECT-BASED LEARNING

These lessons are meant to supplement the school or district social studies curriculum. In addition, teachers are strongly encouraged to have students engage in project-based learning related to the content of these lessons. The Grade 1 curriculum covers the levels of community (family, local, state, national, global) through history, civics, geography, and economics. Below are several suggested long-term projects that we recommend teachers use in conjunction with these lessons. These projects may include producing a report and/or brief presentations in the form of poster boards, digital slideshows, performances that highlight the positive and negative aspect to each historical event or person.

Project 1: Our Family
To extend on lessons 1-1 to 1-3, students will research their family’s histories and discuss what makes their families special or unique. 
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Project 2: Our City/Town
To extend on lessons 1-4 to 1-6, students will research their city/town’s histories and discuss what makes their community special or unique.

Project 3: Our Nation
To extend on lessons 1-7 to 1-15, students will research the United States’ histories and discuss what makes their nation special or unique.

Project 4: Our World
To extend on lessons 1-15 to 1-20, students will research the different continents’ histories and discuss what makes the Earth special or unique.

Project 5: Issues in Our Communities
To extend on lessons 1-1 to 1-20, students will research important current-day local, national, or global issues of their choosing (education, transportation, housing, health care, etc.) and present possible plans to help solve these problems.


GRADE 1 ROAD MAP

LESSON 1-1

Lesson Title: Time and Calendars

Inquiry Question: Which calendar is most useful for its people?

LESSON 1-2

Lesson Title: My Family and Our History (Family Chronology)

Inquiry Question: What is my family’s story?

LESSON 1-3

Lesson Title: Mapping Our Ancestors

Inquiry Question: How were our ancestors (or our own) journeys to (or within) the U.S. similar and different?

[This lesson use a timeline for the Boston neighborhood of Dorchester, but it can be altered for other communities where this curriculum may be used]

LESSON 1-4

Lesson Title: An Introduction to Our Communities (Local, State, National, Global)

Inquiry Question: Which community is most important in your life?

LESSON 1-5

Lesson Title: Our Neighborhood (Dorchester)

Inquiry Question: What makes our neighborhood a great place to live?

[This lesson will be on one neighborhood in the City of Boston (specifically Dorchester), but can be altered for other communities where this curriculum may be used]




LESSON 1-6

Lesson Title: Our Boston

Inquiry Question: Should Boston be considered a world-class city? Why or why not?

[This lesson will be on the City of Boston, but can be altered for other communities where this curriculum may be used]

LESSON 1-7

Lesson Title: Our Nation

Inquiry Question: Why do you like living in the United States?

LESSON 1-8

Lesson Title: Important Americans (Part 1: Workers for Justice): Harriet Tubman, Alice Paul, Fred Korematsu, César Chávez

Inquiry Question: Which civil rights leader had the best way to make change? 

LESSON 1-9

Lesson Title: Important Americans (Part 2: Breaking Barriers): Amelia Earhart, Jackie Robinson, Lin-Manuel Miranda, Yo-Yo Ma

Inquiry Question: What are the most important ways that these pioneers have broken barriers? 

LESSON 1-10

Lesson Title: Important Americans (Part 3: Inventors): The Wright Brothers, George Washington Carver, Rachel Carson, Eugene Trinh

Inquiry Question: Which inventor contributed the most to our nation?

LESSON 1-11

Lesson Title: National Symbols: The Many Meanings of the American Flag

Inquiry Question: Is our flag a good symbol for our nation?
LESSON 1-12

Lesson Title: National Symbols: The Bald Eagle

Inquiry Question: Is the bald eagle the best choice for a national bird?

LESSON 1-13

Lesson Title: National Symbols: National Buildings and Monuments

Inquiry Question: Which national building or monument is most important?

LESSON 1-14

Lesson Title: Our Holidays: Independence Day, Labor Day, Presidents’ Day, and Juneteenth

Inquiry Question: What national holiday should we create?

LESSON 1-15

Lesson Title: The Pledge of Allegiance

Inquiry Question: Should everyone have to say the pledge of allegiance?

LESSON 1-16

Lesson Title: Our Celebrations and Customs

Inquiry Question: What celebrations or customs are most important to you?

LESSON 1-17

Lesson Title: Our World

Inquiry Question: If you could move anywhere in the world, where would it be?






LESSON 1-18

Lesson Title: Important Global Citizens: Toussaint L'Ouverture, Mahatma Gandhi, Nelson Mandela, Malala Yousafzai, Mary Robinson

Inquiry Question: Which leader made the most important change to the world? 

LESSON 1-19

Lesson Title: Making Our World Better (Part 1)

Inquiry Question: What are the most important current global problems? 

LESSON 1-20

Lesson Title: Making Our World Better (Part 2)

Inquiry Question: Taking a global issue that you think is very important, what should we do to make it better?

NOTE: This curriculum is in the pilot stage. The full version will include 30 weeks of lessons per grade-level. 




LESSON PLAN 1-1: Time and Calendars

MATERIALS

“Ox Cart Man” by Donald Hall (not supplied)
Source 1: Gregorian Calendar (WORKSHEET 1-1.A)
Source 2: Mayan Calendar (WORKSHEET 1-1.B)
Source 3: Saka (Indian) Calendar (WORKSHEET 1-1.C)
Source 4: Chinese Calendar (WORKSHEET 1-1.D)
Calendars: Exit Ticket (ASSESSMENT 1-1.E)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.1.CS.1: Identify temporal sequences such as days, weeks, months, years, and seasons. (H)

MA-HSS.1.CS.3: Read dates on a calendar and associate them with days of the week. (H)

MA-HSS.1.9: Explain that Americans have a variety of different religious, community, and family celebrations and customs. (H)

Common Core: Literacy

CCSS.ELA-Literacy.RI.1.1: Ask and answer questions about key details in a text.

CCSS.ELA-Literacy.RI.1.6: Distinguish between information provided by pictures or other illustrations and information provided by the words in a text.

CCSS.ELA-Literacy.W.1.8: With guidance and support from adults, recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: Which calendar is most useful for its people?





Science and Mathematics Connection
Before this lesson, students should have learned about seasonal weather changes in science (MA-SCI-PreK-ESS2-5) and how to tell time in mathematics (MA-MATH-1MD.3). This lesson builds on the ability to tell hours and minutes, as well as seasonal differences.

Two-Day Lesson Option
While this lesson plan is written for one day, more time may be needed. If doing this lesson in two days, it would be best to end day 1 after reading “Ox Cart Man” and then provide an opener on day 2 that reviews what happed in the book as a lead into calendars.

A. OPENER (8 minutes)

1. Read Ox Cart Man
Start the lesson by reading the picture book “Ox Cart Man” by Donald Hall to the students. This story explains the seasons to students through the work of a farmer in 19th century New Hampshire. As you read the text, ask probing questions, such as “In this story, the famer packs up all of his things in a cart in October. What things do you or your families usually do in October?” Anticipated responses may include: apple picking, pumpkin picking, going to the park, going to school, going Trick or Treating). Do this for each of the months mentioned in the book.

2. Ask Questions About the Text
Ask probing questions about the text, such as, “How did the farmer know what exact day was the right day to take his things to market?” Anticipated responses may include: the weather or falling leaves, when family members tell him, he uses a calendar. If the students do not mention “use a calendar,” you should ask questions like, “Have you ever heard of a calendar? What is it? Do you know people who use one?” Then tell students: “Today, we will be learning about calendars.”

B. DEVELOPMENT (16 minutes)

3. Introduce the Gregorian Calendar
Give students a copy of the Gregorian Calendar (WORKSHEET 1-1.A). Ask students: “This is a calendar that may be familiar to some of you. What do you know about this?” Anticipated responses may include: there are numbers for dates, the names of months are written, the small boxes are dates, the large boxes are months, it shows one year, they can find their birthday on it. Next, tell students that many of our families use this calendar, like the farmer in “Ox Cart Man,” to keep track of important events, such as birthdays, holidays, or what days we have to go to work and school.

4. Read About the Gregorian Calendar
Read to the students the back of the Gregorian Calendar (WORKSHEET 1-1.A), which tells the brief history of this calendar. For the students, model looking for facts and taking notes.

5. Examine Different World Calendars
Have students get into small groups and assign each group one of the three calendars. Tell the students that they will present information on their calendar to the class. Tell the students to look at the calendar and then read the information on the back. The students should underline or highlight important information as they read. Circulate the room, highlighting important information on each worksheet.

6. Compare World Calendars
Have the students share about their calendar to the class. As the students present their calendars, write their main points on the board or chart paper (this will be important for the closing activity). 

C. CLOSING (6 minutes)

7. Discuss the Usefulness of Each Calendar
Have students discuss which calendar they think would be best for keeping track of time. Ask probing questions, such as “What calendar does the most for the people who use it?” “What calendar is easiest to use?” “What calendar can be used by the most people?” What calendar keeps track of the most important things?”

Tell students that one thing that is the same with all of these calendars is that a year is about 365 days. This is based on the amount of time it takes the Earth to go around the sun. If available, use a globe to demonstrate the Earth going around the sun, but having the globe go around the students in the classroom. Tell students that next time we will discuss our own families’ histories. We use years to keep track of how long ago something happened in our families.

8. Complete the Evaluation Task
For the evaluation task, have students complete the exit ticket (ASSESSMENT 1-1.E. Calendars: Exit Ticket) where they write their own personal response to the lesson’s Inquiry Question: “Which calendar is most useful for its people?” Ask students to include at least one piece of evidence from the provided documents to support their answer. 
Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.


EVALUATION

ASSESSMENT 1-1.E. Calendars: Exit Ticket

What to look for?

If student argues it was the Gregorian Calendar, possible answers may include (and cites Source 1):
· It keeps track of important holidays that they celebrate (i.e. Christmas, New Year’s).
· It is the calendar that they have used at home or school.

If student argues it was the Mayan Calendar, possible answers may include (and cites Source 2):
· It uses pictures, so you do not need to know how to read to use it.
· It keeps track of thousands of years on one page.
· It is very old and has been used for a long time.

If student argues it was the Saka (Indian) Calendar, possible answers may include (and cites Source 3):
· It keeps track of the seasons, so you know what weather to expect.
· It keeps track of important holidays that they celebrate (i.e. Navratri, Diwali).
· It is the calendar that they have used at home.

If student argues it was the Chinese Calendar, possible answers may include (and cites Source 4):
· It uses a story involving animals, making it easy to remember years without looking at it.
· It keeps track of important holidays that they celebrate (i.e. Chinese New Year’s or Vietnamese Tết, Mid-Autumn or Moon Festival).
· It is the calendar that they have used at home.



WORKSHEET 1-1.A

Gregorian Calendar
[image: new_year_calendar_2014_wallpapers]



Source 1: Gregorian (Christian) Calendar 


The Gregorian calendar is used by most people in the United States. It originally comes from Europe and is based on the Christian religion. It is used to remind people of important Christian holidays, like Christmas and Easter.

This calendar is based on the sun’s movement. It shows only one year, which is made up of 12 months (large squares) or 365 days (smaller squares inside larger square). The first month of the year is January and last month is December. The start of the calendar is at the birth of Jesus Christ, who is an important person to Christians. 



WORKSHEET 1-1.B

[image: mayan-calendar]
Source 2: Mayan Calendar
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The Mayan calendar is used by the Maya people who live today in southern Mexico. The Maya use pictures so everyone can use their calendar, even if they cannot read. Above is a chart to show you how to use it. Can you find these pictures on the other side?

This calendar is based on the stars, sun, and moon. This helps the Maya not only keep track of days and know what time of year it is, but also know the moon and star locations, which helps them with directions at night. This calendar also keeps track of thousands of years on only one page.

WORKSHEET 1-1.C


[image: Hindu-Calendar1]
 Source 3: Saka (Indian) Calendar

The Saka calendar is used by people in India. The beginning of the year is marked with “1 New Year” and then the months count up from there. Can you find the beginning of the calendar?

This calendar is based on the sun and moon. It also lists when the rainy and dry seasons will be, which helps with planting crops. This is important, because it keeps track of the seasons (based on the sun), but also important for knowing when important Hindu holidays are (such as Navratri or Diwali). Hinduism is the largest religion in India and one of the oldest religions in the world. 




WORKSHEET 1-1.D

[image: zodiac-chart-siebold]
Source 4: Chinese Calendar
[image: chinese-zodiac-calendar]
The Chinese calendar is used by people in China and similar calendars are used across East and Southeast Asia. To help people remember the years, the calendar tells the story of a race involving a rat, ox, tiger, rabbit, dragon, snake, horse, sheep, monkey, rooster, dog and pig. Each year has a different animal and repeats after 12 years (rat won the race and it is first). The animal of the year when you are born relates to your personality. Can you find your birth year and animal on the calendar?

The calendar is based on the sun and moon. The new year starts on the new moon (when you cannot see it at night) between January 21 and February 20. This calendar is used by many people to choose good dates for important events, such as weddings, funerals, or when to start a business. It also tells the date of holidays (such as Chinese New Year/Vietnamese Tết, Mid-Autumn/Moon Festival).
ASSESSMENT 1-1.E

Calendars: Exit Ticket

Inquiry Question: Which calendar is most useful for its people?

Describe what calendar you think is most useful. Include one piece of evidence from the worksheets.

























LESSON PLAN 1-2: My Family and Our History (Family Chronology)

MATERIALS

Pre-Lesson Activity: Learning About My Family (WORKSHEET 1-2.A)
Timeline Sheet (WORKSHEET 1-2.B) (will need 2 copies for each student)
My Family and Our History: Outline Sheet (WORKSHEET 1-2.B)
My Family and Our History: Exit Ticket (WORKSHEET 1-2.C)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.1.CS.2: Place events in students’ own lives in chronological order. (H)

Common Core: Literacy

CCSS.ELA-Literacy.W.1.8: With guidance and support from adults, recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: What is my family’s story?

Two-Day Lesson Option
While this lesson plan is written for one day, more time may be needed. If doing this lesson in two days, it would be best to end day 1 after putting local history events on the timeline and then provide an opener on day 2 that reviews what a timeline is using the timeline from the previous class.

PREPARATION

1. Complete Worksheet with Family Members
Before this class, students should work with their parents or guardians to complete the Pre-Lesson Activity: Learning About My Family (WORKSHEET 1-2.A) in preparation for the activities in Lesson 1-2 and 1-3. While many students may know the names of their ancestors going back generations, be mindful that some students may know very little about their current parents or ancestors due to family circumstances. It will be alright if students can only fill out a little or none of the worksheet in advance.


A. OPENER (8 minutes)

2. Engage in a Brainstorm on Local History
Ask students if they know any events that happened in their neighborhood and city/town a very long time ago. Record answers on the board or white board. Anticipated responses (for Dorchester, Boston) may include: it is where the American Revolution happened, it is where many immigrants came, it is where many sports teams started or won championships, the American Indians/Native people were here first, it is near where the Pilgrims landed. If able, put exact year-dates on each of these events.

3. Order the Dates on the Timeline
Tell the students that they will be studying the histories of their families today. We will be making a timeline of our families. Before we do that, we will need to learn what a timeline is. We will use some events from our neighborhood community as an example of how to make a timeline. 

Have all students look at Timeline Sheet (WORKSHEET 1-2.B), part 1 (can be hard copy or projected). Explain that this is a timeline, it helps us understand what came first, second, third, and last in history. Say that there are four events to put on this line. We have to start with the oldest, or most long ago, event and then add the newest, or most recent, event. These are the dates of our events. Can you help me sort these numbers in order from smallest to largest? 1630, 1765, 1869, 1930 [NOTE: these numbers are for the community of Dorchester, if this is being taught in a different community, find the four events and dated about equally spaced in time for your community and write up a similar dialogue].

4. Add the Events to the Timeline
As the students help sort the numbers, they should write the numbers above the bubbles on Our Community’s Timeline Sheet (WORKSHEET 1-2.B). Next, reveal what happened on each date and have the students note the event in each bubble.

1630: In 1630, the Massachusett Indians lived in this place. They called this area Naponsett or where you can cross the river. Their leader was Chickataubut (There is a street next to the Kenny School named after him). In May, a group of people from England landed in this area and named it Dorchester. Write in that first bubble “Indians and English meet for first time.” Write “About 400 years ago.”

1765: In 1765, an Irish baker named John Hannon and an English businessman named James Baker introduced chocolate to the American colonies by making the first chocolate factory here in Dorchester. You can still buy their chocolate today and the factory buildings on Adams Street in Lower Mills are still there (but no longer a chocolate factory, sadly). People say it use to smell like chocolate when you drove by the factory. Write in that second bubble “Chocolate first made in Dorchester.” Write “About 250 years ago.”

1869: In 1869, Dorchester, which was its own town, decided to join the city of Boston. Write in that third bubble “Dorchester becomes part of Boston.” Write “About 150 years ago.”

1930: In 1930, there were many children in this neighborhood and they needed another school, so the city of Boston built the Thomas J. Kenny Elementary School. Write in that fourth bubble “The Kenny opens.” Write “About 100 years ago.”
 
Ask students, “Of these events, which do you think is most important for our neighborhood community (Dorchester)?” Anticipated responses may include: making chocolate for the first time, the opening of their school, etc. 

B. DEVELOPMENT (18 minutes)
	
5. Place Family Members on a Timeline
Tell the students that we are going to have you take some of the information that you found out from your family and put that on the Timeline Sheet (WORKSHEET 1-2.B). Tell students “You are going to choose four birthdate years of important family members and take a new timeline paper and put them in order. One of the family members should be you and at least one of your family members should be someone from a long time ago. Put the birth year above the bubble and then the person’s name in the bubble.”

6. Complete Outline Sheet
After students have successfully completed their timeline, the students will take the My Family and Our History: Outline Sheet (WORKSHEET 1-2.C) and use the outlines to fill out information about their chosen family members. Circulate the room helping students fill out the outline. 

7. Write A Family History 
After students have successfully completed their outline, have the students take the My Family and Our History: Exit Ticket (WORKSHEET 1-2.D) and write their family’s story. Tell students to discuss the oldest to youngest family member in order. Circulate the room helping students write their answers.

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.


C. CLOSING (4 minutes)

8. Share Family Stories 
Have students share their family stories with the class. Draw comparisons between the different students’ family stories and list them on the board or chart paper. 

EVALUATION

ASSESSMENT 1-2.D 

What to look for?

The student should mention all four members of their family from the timeline. They should include birthdates, places where they lived, and important events and jobs in their lives.



WORKSHEET 1-2.A

Pre-Lesson Activity: Learning About My Family

Dear Students and Families,

We will be learning about the histories of our own families in social studies. To help us know more about your family we ask that parents/guardians and students complete this sheet together. We realize that you may not know certain information about your family members. It is alright to leave anything blank. We also realize that families have different numbers of people and you are welcome to add any relative to this list that should be included (for instance, a student may have 5 grandparents or 3 guardians). As you fill this out, we also hope this is an opportunity for parents/guardians to tell stories to their students about their ancestors.

Student
My name is:
I was born (date and place): 
Places I have lived:

Parent/Guardian 1
My name is:
Children’s names:
I was born (date and place): 
Places I have lived:
Jobs that I have had:
Important events in my life:

Parent/Guardian 2
My name is:
Children’s names:
I was born (date and place): 
Places I have lived:
Jobs that I have had:
Important events in my life:
Grandparent 1
My name is:
Children’s names:
I was born (date and place): 
Places I have lived:
Jobs that I have had:
Important events in my life:

Grandparent 2
My name is:
Children’s names:
I was born (date and place): 
Places I have lived:
Jobs that I have had:
Important events in my life:

Grandparent 3
My name is:
Children’s names:
I was born (date and place): 
Places I have lived:
Jobs that I have had:
Important events in my life:

Grandparent 4
My name is:
Children’s names:
I was born (date and place): 
Places I have lived:
Jobs that I have had:
Important events in my life:

NOTE: If you can list other ancestors (i.e. great-grandparents, great-great-grandparents, or beyond, please attach an additional sheet with similar information to above). On the next page, we ask for the oldest known relatives (ancestors) of your student.
Oldest Known Relative 1
My name is:
Relationship to student:
Children’s names:
I was born (date and place): 
Places I have lived:
Jobs that I have had:
Important events in my life:

Oldest Known Relative 2
My name is:
Relationship to student:
Children’s names:
I was born (date and place): 
Places I have lived:
Jobs that I have had:
Important events in my life:

Oldest Known Relative 3
My name is:
Relationship to student:
Children’s names:
I was born (date and place): 
Places I have lived:
Jobs that I have had:
Important events in my life:

Oldest Known Relative 4
My name is:
Relationship to student:
Children’s names:
I was born (date and place): 
Places I have lived:
Jobs that I have had:
Important events in my life:

WORKSHEET 1-2.B
[image: ]
WORKSHEET 1-2.C

My Family and Our History: Outline Sheet

Make a list of everything you know about each family member on your timelines, including the places where they lived and important events and jobs in their lives. If you finish early, you may add more family members. If you need more room, use the back of this sheet.

Family Member 1 (Oldest) Name:











Family Member 2 (2nd Oldest) Name:








Family Member 3 (2nd Youngest) Name:












Family Member 4 (Youngest) Name:












ASSESSMENT 1-2.D

My Family and Our History: Exit Ticket

Inquiry Question: What is my family’s story?

Write about each person listed in your timelines from oldest to youngest. Write your answer below citing information from your timeline and outline. Be sure to include their birthdates, placed where they lived, and important events and jobs in their lives. If you need more room, use the back of this sheet.




















LESSON PLAN 1-3: Mapping Our Ancestors

MATERIALS

Pre-Lesson Activity: Learning About My Family (WORKSHEET 1-2.A) (from the prior lesson, Lesson Plan 1-2)
Classroom world map (can be projected on a board or wall map) (not supplied)
Push pins or stickers (not supplied)
String (not supplied)
Flight Distance Calculator Website (http://emptypipes.org/2015/07/13/flight-times-map)
World globe (not supplied)
Family Members’ Places (WORKSHEET 1-3.A)
World Map (WORKSHEET 1-3.B)
Mapping Our Ancestors: Exit Ticket (WORKSHEET 1-3.C)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.1.CS.4: Describe a map as a representation of a space, such as the classroom, the school, the neighborhood, town, city, state, country, or world.

MA-HSS.1.1: On a map of the United States, locate Boston. (G)

Common Core: Literacy

CCSS.ELA-Literacy.W.1.8: With guidance and support from adults, recall information from experiences or gather information from provided sources to answer a question.



PROCEDURES

Inquiry Question: How were our ancestors (or our own) journeys to (or within) the U.S. similar and different?

Science and Mathematics Connection
Before this lesson, students should have learned about length in mathematics (MA-MATH-PKMD.1 and MA-MATH-PKMD.2). This lesson builds on the ability to compare lengths on a world globe and using string as a measurement device.

PRE-LESSON ACTIVITY

Students should have completed Pre-Lesson Activity: Learning About My Family (WORKSHEET 1-2.A) for today. To help students understand that families come from many different places, as a class, they will be mapping out where the class’s families come from.

A. OPENER (8 minutes)

1. Mapping Where We Live
Ask students to look at the worksheets (WORKSHEET 1-2.A) that they previously filled out with their families. Put a pin or sticker on the hometown of the students (Boston). Explain to the students that this is where we live and that many of our classmates were also born here. Next, ask if any students were born or have lived in a different place other than here. Put a pin or marker in those places.

2. Compare Where We Are From
Ask, “Looking at where we are from, are there any places that are more common than others?” Anticipated responses may include: their hometown or other major cities nearby. Ask, “Which of our classmates come from the farthest away places?” Lead a discussion around all of the different places students were born or lived. If most students are from the same place, ask the students why they think this may be so?

B. DEVELOPMENT (16 minutes)
	
3. List Where All of Our Relatives Come From
Have the students make a list of all the different places they or their family members have lived on Family Members’ Places (WORKSHEET 1-3.A). Be prepared to have some students who only have one city for all of their family members (perhaps their hometown); you may want to group those students with students who have family members from other places for this activity. 

4. Locating Our Relatives’ Countries on a Map
Using the World Map (WORKSHEET 1-3.B), have students highlight the countries (or other parts of the U.S.) where their family members have lived or were born. Help students locate these countries (or other parts of the U.S.) on the map. Some students may have difficulties finding countries, because they only have cities or towns listed. Help these students find the appropriate countries for those places.

5. Compare Where Are Relatives Are Fro
Ask the students to list family members (i.e. great grandfather, mother, foster mother) and where they are from. Using a large projected map or classroom wall map, put a pin or sticker on the various places that the students list. 

6. Measure the Distance Relative to Each Relative’s Location
Taking string and the world globe, measure the distance on the globe from the students’ current location to the various countries (or parts of the U.S.) they listed. Cut each string at the appropriate length. Do this for several locations, helping the students see the varying distances in length. Ask students to identify which family members lived closest and furthest away from their current location. Ask the students to guess how long it would take to fly a plane there (Halfway around the earth would be about 14 hours. A quarter across the earth would be about 7. Or, you can use this website to get an exact calculation: http://emptypipes.org/2015/07/13/flight-times-map/)

C. CLOSING (6 minutes)

7. Compare Families’ Experiences 
Using the board or chart paper, make two columns labeled: Same and Different. Ask students to consider similarities (same) and differences (different) between where our families came from? Anticipated responses may include: SAME: many of our families come from this city/town, many of our families from a certain country (i.e. Vietnam, Ireland, Haiti) or states (i.e. California, New York), DIFFERENT: Our families come from different countries, our families come from different parts of the world (introduce the concept of continents or large world land masses), some of our families could take a train, drive, or even walk here, where others had to fly or take a ship. 

8. Write Up Comparison of Families’ Experiences
Students should complete Mapping Our Ancestors: Exit Ticket (WORKSHEET 1-3.C). Circulate the room and help the students answer the question based on what was discussed in class or their own ideas.

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.
EVALUATION

ASSESSMENT 1-3.C 

What to look for?

The student should make direct connections to their classmates’ family members, including both similarities and differences. They should cite evidence from the lesson plan activities, including specific places mentioned.

Some similarities that students may include: 
· Many of our families come from this city/town.
· Many of our families from a certain country (i.e. Vietnam, Ireland, Haiti).

Some differences that students may include: 
· Our families come from different countries.
· Our families come from different parts of the world or continents.
· Some of our families could walk or drive here, where others had to fly or take a ship.


WORKSHEET 1-3.A

Family Members’ Places

For each place where your family members have lived. If you need more room for additional places, use the back of this sheet.

Place 1:
Name of Family Members Living There:



Place 2:
Name of Family Members Living There:



Place 3:
Name of Family Members Living There:



Place 4:
Name of Family Members Living There:



Place 5:
Name of Family Members Living There:



WORKSHEET 1-3.B
[image: ]
ASSESSMENT: 1-3.C

Mapping Our Ancestors: Exit Ticket

Inquiry Question: How were our ancestors (or our own) journeys to (or within) the U.S. similar and different?

Write about where our classmates’ families come from. Include at least one thing that is the same, and one thing that is different about the places where we are from.





















LESSON PLAN 1-4: An Introduction to Our Communities (Local, State, National, Global)

MATERIALS

Chart Paper Headers (MATERIALS 1-4.A)
Chart paper (or easel pad paper) (not supplied)
Markers (not supplied)
Cosmic Zoom Video (Lesson1-4Video1) [Located in the UOW Video Library: www.christophercmartell.com/understandingourworld]
Most Important Community: Exit Ticket (ASSESSMENT 1-4.B)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.PreK-K.6: Identify and describe family or community members who promote the welfare and safety of children and adults. (C)

MA-HSS.2.CS.7: Give examples of the different ways people in a community can influence their local government (e.g., by voting, running for office, or participating in meetings). (C)

Common Core: Literacy

CCSS.ELA-Literacy.RI.1.1: Ask and answer questions about key details in a text.

CCSS.ELA-Literacy.RI.1.6: Distinguish between information provided by pictures or other illustrations and information provided by the words in a text.

CCSS.ELA-Literacy.W.1.8: With guidance and support from adults, recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: Which level of community is most important in your life?






PREPARATION

1. Set Up Carousel Activity
Around the room, post five large piece of paper with each of the following words at the top of one sheet: Earth, United States, Massachusetts, Boston, Dorchester. [NOTE: these resources are for the community of Dorchester (a neighborhood in Boston), if this is being taught in a different community, post the five levels related to your community]

Post the definitions of community on the board or chart paper hidden from view. Community: a group of people in the same place or with same ideas.

A. OPENER (10 minutes)

2. Engage in a Brainstorm on Community
Tell the students that they will be learning about community today and will write “community” on the board or a piece of chart paper. Tell students that they are part of many different communities. Ask students if they have heard of the word community before, and if so, what does that word mean to them? Anticipated responses may include: “it is a group of people who are the same,” it is like our school,” “it includes people who work together.” 

Give the students one definition of community: “a group of people in the same place or with same ideas.” For instance, at our school we have similar ideas about what it means to be a student here and we say our school pledge every morning. Ask students if, using this definition of “a group of people in the same place or with same ideas,” they can think of any other communities that they are part of. Anticipated responses may include: their school community (i.e. The Kenny), their neighborhood (i.e. Dorchester), their city (i.e. Boston), a sports fan group (i.e. Red Sox Nation), Cub Scout/Brownies groups, athletic teams, etc. 

3. Introduce Levels of Community
Tell students that today we will be looking at five specific communities that you are a part of: The Earth, the United States, Massachusetts, Boston, and Dorchester. Write these names on the board or a piece of chart paper. Which of these communities is the largest? Which of these communities is the smallest? Anticipated responses may include: The Earth is the largest. Dorchester is the smallest. Tell the students that the Dorchester is your neighborhood (sometimes people in Boston call it a “town”) and it is the smallest. Dorchester is part of Boston, which is larger, and it is your city. Dorchester and Boston are part of Massachusetts and it is your state. Massachusetts is part of the United States and it is your country. The United States is a country on the Earth, which is your planet. 

4. Watch Cosmic Zoom Video in Relation to the Levels of Community
To help students understand, show them a clip from the National Film Board of Canada’s Cosmic Zoom (1968) (Lesson1-4Video1). Start at the boy and dog in the rowboat (0:00). Pause the video at approximately each of these levels: neighborhood (where you see just beyond the pond, or 0:21), city (where you can see bridges to other cities, or 0:28), the state (0:34), the country (0:50), and the Earth (0:55). At each level, tell the students what level of community they are looking at. Help the students visual how large each of these communities is in relation to the other communities.

B. DEVELOPMENT (14 minutes)

5. Engage in a Carousel Activity on Community Connections  
Give each student a marker and ask them to go to each of the five stations. At each station, the students will see names of these five communities. Ask the students to write a connection that they have to that community (some students may need someone to help scribe for them). For instance, students may play soccer for Dorchester Youth Soccer. They would list for Dorchester: “I play soccer there.” Or, for the United States, they may say that they once went on vacation to Washington, D.C. and that is the United States capital and where the president lives. Each sheet should be filled with different ways the students feel connected to these communities. There are no wrong answers here; the goal is to solicit from the students the ways that they connect to these places. After students write all of the different ways they are connected to the different communities, ask the students to go back and make a “check mark” next to any things on the charts that you share. For instance, if someone wrote, “I went to Washington D.C. where the U.S. president lives” and you did that too, put a check mark next to it.

C. CLOSING (6 minutes)

6. Write Up Argument on Most Important Community
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 1-4.B) where they write their own personal response to the lesson’s Inquiry Question: “Which community is most important in your life?” Tell students to cite at least two pieces of evidence from the students’ sheets on the walls. Tell students that the evidence they use can be something that they wrote on the sheets. Encourage students to get up and look at the sheets on the wall, when they need evidence to write on their sheet.

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.


EVALUATION

ASSESSMENT 1-4.B 

What to look for?

The student should make direct connections to the items that they and their classmates’ put on the large sheets. All answers should show that the students know what that level of community is (for instance, the student can identify that their neighborhood (i.e. Dorchester) relates to local issues (i.e. baseball league, Brownies), while the Earth relates to global issues (i.e. learning about world cultures and languages).


MATERIALS: 1-4.A


Earth








United States




Massachusetts




Boston





Dorchester














ASSESSMENT: 1-4.B

Most Important Community: Exit Ticket

Inquiry Question: Which community is most important in your life?

Choose one community (Earth, United States, Massachusetts, Boston, Dorchester) that you feel is most important to you. Include two pieces of evidence from the worksheets.























LESSON PLAN 1-5: Our Neighborhood: Dorchester

MATERIALS

Dorchester Day Parade Video (Lesson1-5Video1) [Located in the UOW Video Library: www.christophercmartell.com/understandingourworld]
Source 1: Dorchester’s Parks (WORKSHEET 1-5.A)
Source 2: Dorchester’s Businesses (WORKSHEET 1-5.B)
Source 3: Dorchester’s Music and Art (WORKSHEET 1-5.C)
Source 4: Dorchester’s Schools, Libraries, and Hospitals (WORKSHEET 1-5.D)
Our Neighborhood: Exit Ticket (ASSESSMENT 1-5.E)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.PreK-K.4: Describe the location and features of places in the immediate neighborhood of the student’s home or school. (G)

MA-HSS.2.CS.7: Give examples of the different ways people in a community can influence their local government (e.g., by voting, running for office, or participating in meetings). (C)

Common Core: Literacy

CCSS.ELA-Literacy.RI.1.1: Ask and answer questions about key details in a text.

CCSS.ELA-Literacy.RI.1.6: Distinguish between information provided by pictures or other illustrations and information provided by the words in a text.

CCSS.ELA-Literacy.W.1.8: With guidance and support from adults, recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: What makes our neighborhood a great place to live?






PREPARATION

1. Post Definition of Asset

Post the definitions of asset on the board or chart paper hidden from view. Asset: a useful or valuable thing

[NOTE: these resources are for students in Dorchester (a neighborhood in Boston), if this is being taught in a different community, edit the documents based on similar events and places in your community. Using Google or another search engine may be helpful for finding descriptions and images.]

A. OPENER (8 minutes)

2. Review of Different Communities
Remind students that we have been learning about the different communities that we are a part of. Ask students to tell you the different communities that we are a part of. Ask students to help you put them in order on the board or chart paper from the smallest community-least people (bottom) to the largest community-most people (top). Tell the students that today we will be discuss our neighborhood community, which is smaller than our city (or town), state, country, or world communities.

3. Dorchester Day Parade
Ask students to name events that occur in our neighborhood each year. Anticipated responses may include: Holiday Tree Lightings, Mid-Autumn Moon Festival in Fields Corner, Movie Nights at Pope John Paul II Park, Kite Festival at Pope John Paul II Park, Dorchester Day, Farmer’s Market, Ashmont Hill Yard Sale, Cedar Grove and Savin Hill Baseball Leagues, Dorchester Youth Hockey, Dorchester Youth Soccer, National Night Out Block Parties.

Ask students to raise their hand if they have walked in or watched the Dorchester Day Parade. Next, show them this short clip where Dorchester residents explain why they like being a part of the Dorchester Day Parade (Lesson1-5Video1).

Ask students why to give reasons why many people think that the Dorchester Day Parade is important for our neighborhood. Anticipated responses may include: It is a chance to see your neighbors, everyone can march in it, it is a chance to seeing dancing and bands (like the Kenny Marching Band), it shows the neighborhood’s diversity (there are many different people who march in it). 



B. DEVELOPMENT (16 minutes)

4. Read About the Neighborhood Assets
Ask students to define what the word “asset” means. If students struggle, use the word asset in a sentence, such as “Our school has many assets. One asset is caring teachers.” Reveal the dictionary definition of asset, as “a useful or valuable thing.” 

Tell the students we will next look at four worksheets about our neighborhood: Dorchester Parks (WORKSHEET 1-5.A), Dorchester Businesses (WORKSHEET 1-5.B), Dorchester Art and Music (WORKSHEET 1-5.C), Dorchester’s Schools, Libraries, and Hospitals (WORKSHEET 1-5.D). Have students take turns reading aloud (using choral, partner, or independent reading) all four documents to the class.

5. Examine the Assets of Our Neighborhood
Put students into small groups. Have students examine each source. Ask students to use the sources to answer the following inquiry question: “What makes our neighborhood a great place to live?” In answering this question, students should choose the one asset that they think is the most important in making their neighborhood a great place to live. Circulate the room, helping the students who may have difficulty choosing one asset.

C. CLOSING (6 minutes)

6. Write Up Argument on Best Asset
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 1-5.E) where they write their own personal response to the lesson’s Inquiry Question: “What makes our neighborhood a great place to live?” Tell the students, “While all of these assets are important, for this, you must decide which is the most important asset and choose only one.” Tell students to cite at least two pieces of evidence from the worksheets for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.


EVALUATION

ASSESSMENT 1-5.E 

What to look for?

The student should choose one asset of their neighborhood and make direct connections to at least 2 pieces of information on the worksheet. All answers should show that the students know why that asset is important to their neighborhood and makes their neighborhood a good place to live.



WORKSHEET: 1-5.A

Source 1: Dorchester’s Parks

Dorchester is home to many of the city’s parks, including Dorchester Park (below), Franklin Park and Zoo New England (below), the Neponset River Trail, Ronan Park, and the Dorchester Bay Beaches: Savin Hill Beach (below), Malibu Beach, and Tenean Beach. They are great places for families to spend time outside, picnic, bike, hike, canoe, climb, and play.
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WORKSHEET: 1-5.B

Source 2: Dorchester’s Businesses

Dorchester is home to many businesses from restaurants (below), bakeries, hair salons/barbershops, auto repair shops, hardware stores, and grocery stores (below). You can buy pretty much everything you need without leaving the neighborhood. 
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WORKSHEET: 1-5.C

Source 3: Dorchester’s Music and Art

Dorchester is home to many musicians and artists. This means there is a lot of art and music in the neighborhood for people to enjoy. There are also some famous musicians from here, including the Kenny School Marching Band (below), Donna Summer (below) and the New Kids on the Block, and famous artwork on display, such as the “Rainbow Swoosh” by Corita Kent (below) and Joe Wheelwright’s “Sleeping Moon” (below). 
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WORKSHEET: 1-5.D

Source 4: Dorchester’s Schools, Libraries, and Hospitals

Dorchester is home to many of the city’s schools, libraries, and hospitals. These are places where people learn or help people become healthy. This includes the Thomas J. Kenny School (below), UMass Boston (below), the John F. Kennedy Presidential Library, the Adams Street Library (below), the Codman Square Library, the Carney Hospital (below), and the Dorchester House.
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ASSESSMENT 1-2.D

Our Neighborhood: Exit Ticket

Inquiry Question: What makes our neighborhood a great place to live?

Write about the asset (i.e. Parks, Businesses, Music and Art, Schools, Libraries, and Hospitals) that you think is the most important asset in our neighborhood. Include two pieces of evidence from the worksheets.




















LESSON PLAN 1-6: Our Boston

MATERIALS

Aerial View of Boston Video (Lesson1-6Video1) [Located in the UOW Video Library: www.christophercmartell.com/understandingourworld]
Article: Boston is a World Class City by Kristin Toussaint (WORKSHEET 1-6.A)
Source 1: Boston’s Places (WORKSHEET 1-6.B)
Source 2: Boston’s People (WORKSHEET 1-6.C)
Source 3: Boston’s Inventions (WORKSHEET 1-6.D) 
Our City: Exit Ticket (ASSESSMENT 1-6.E)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.PreK-K.4 Describe the location and features of places in the immediate neighborhood of the student’s home or school. (G)

Common Core: Literacy

CCSS.ELA-Literacy.RI.1.1: Ask and answer questions about key details in a text.

CCSS.ELA-Literacy.RI.1.6: Distinguish between information provided by pictures or other illustrations and information provided by the words in a text.

CCSS.ELA-Literacy.W.1.8: With guidance and support from adults, recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: Should Boston be considered a world-class city? Why or why not?

PREPARATION

1. Post Definition of World Class

Post the definitions of world class on the board or chart paper hidden from view. World class: a person, thing, or activity that is among the best in the world.



[NOTE: these resources are for students in Boston, if this is being taught in a different community, edit the documents based on similar events and places in your community. Using Google or another search engine may be helpful for finding descriptions and images.]

A. OPENER (8 minutes)

2. Review of Different Communities
Remind students that we have been learning about the different communities that we are a part of. Ask students to tell you the different communities that we are a part of. Ask students to help you put them in order on the board or chart paper from the smallest community-least people (bottom) to the largest community-most people (top). Tell the students that today we will be discuss our city (or town) community, which is larger than our neighborhood, but smaller than our state, country, or world communities.

3. Watch Aerial Video of Boston
To help students understand the size and composition of Boston, show the students a video of an aerial film of Boston. Before viewing the film, tell students that “we are going to watch a film showing Boston from the sky.” Tell the students that as they watch the film, they should be thinking about this question: “What do you see in Boston?” 

Show the students this brief aerial film of Boston (Lesson1-6Video1). Stop the film to highlight landmarks that the students may know. When pausing, ask, “Does anybody know what this landmark is?”

After the film, ask the students to describe what they remembered seeing. Write their answers on the board or chart paper. Anticipated responses may include: Fenway Park (where the Red Sox play), Boston University, MIT, tall buildings (such as the John Hancock Building or the Prudential Building), Boston Common, bridges (such as the Zakim Bridge and Tobin Bridge), Logan Airport, the ocean, boats, cars on highways, the T, etc.

4. Defining World Class
Write the words “world class” on the board. Ask the students if they can describe what world-class means. Anticipated responses may include: best in the world, number one, the best, etc. Reveal the definition of World class: a person, thing, or activity that is among the best in the world.” Tell the students that many people call Boston a “world class city” and “today we are going to be looking at possible reasons why Boston may be among the best cities in the world.”  


B. DEVELOPMENT (16 minutes)

5. Read One Person’s Argument that Boston Is a World Class City
Using the Article: Boston is a World Class City by Kristin Toussaint (WORKSHEET 1-6.A), have students read (using choral, partner, or independent reading) the article on Boston being a world class city. Ask students if they think Boston is a world class city and say why or why not.

Tell the students that they will be getting into groups and learn one part of why some people call Boston a world class city. Tell the students that we will then have them teach the other students about their worksheet.

6. Compare Boston’s World Class Features
Put students into small groups. Assign each group one of three worksheets about our city, Boston: Boston’s Places (WORKSHEET 1-6.B), Boston’s People (WORKSHEET 1-6.C), Boston’s Inventions (WORKSHEET 1-6.D). Have each group read its worksheet. They should underline or highlight important information. Tell the students that they should then discuss the document and write down a list of facts. Using the first worksheet, model looking for facts and taking notes for the students. Note: If your students have difficulty with jig saw activities, this lesson plan can be spread out over three days having all students focus on only one document per lesson. Assign different students to be a leader for one of the three documents, responsible for explaining that document to their peers on the final day of the lessons when they use the exit ticket.

7. Engage in a Jig Saw About Boston As a World Class City
Have students participate in a jig saw activity. Make new groups where at least one student from each of the original groups is included. This will create several new groups of three students, one is an expert on 1-6.B, 1-6.C, and 1-6.D. Have each student describe their document to the other members of their group.

Ask students to use the sources to answer the following inquiry question: “Should Boston be considered a world-class city? Why or why not?” In answering this question, students should debate between the three different worksheets. After students have discussed the question, they should complete the exit ticket in the following step. Circulate the room, helping the students who may have difficulty choosing one asset.

C. CLOSING (6 minutes)

8. Write Up Argument on Boston Being a World Class City
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 1-6.E) where they write their own personal response to the lesson’s Inquiry Question: “Should Boston be considered a world-class city? Why or why not?” Tell the students, “While all of these parts of Boston are important, for this, you must decide which is the most important in making Boston a world class city and choose only one.” Tell students to cite at least two pieces of evidence from the worksheets for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

EVALUATION

ASSESSMENT 1-6.E 

What to look for?

The student should choose one part of Boston being a world class city and make direct connections to at least 2 pieces of information on the worksheet. All answers should show that the students know why Boston is a world class city.




WORKSHEET: 1-6.A

Article:
Boston is a World Class City
By Kristin Toussaint
May 31, 2016
(Adapted from the Boston Globe)

Boston is one of the best cities in the world says a new report. The Global Cities 2016 study looked at the city’s people, businesses, schools, hospitals, and transportation and Boston was ranked 24 in the world. The city was ranked so high because it has some of the world’s top schools, making it one of the smartest cities. Its people are also heathier than other cities, meaning they get sick less and live longer. Boston also has diverse people, with its residents coming from countries all over the world. It has a good transportation system and many people do not need cars. It also has many important places and groups, like the historical sites, museums, sports teams, and places for music. 
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WORKSHEET: 1-6.B

Source 1: Boston’s Places

Boston is known for its world class places that are visited by tourists. About 1.4 million people visit Boston each year. They come here to see our historical sites, such as the Freedom Trail (below). They come for our food, including all of the lobster they can eat. They also like to visit our schools, museums, sports teams (at places like Fenway Park), and beaches.  
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WORKSHEET: 1-6.C

Source 2: Boston’s People

Boston is known for its world class people. Some of its people were born here, while others were born in other states or countries. Boston is one of the United States most diverse cities, meaning it has people from many different races, cultures, and religions. Half of the people in Boston are White and the other half are Latino, Black, and Asian. 1 out of 4 Bostonians were born in another country. Over 200 languages are spoken here. Below are several community events, including the Walk for Peace, New Year’s Celebration in Chinatown, the Irish Festival in Adam’s Corner, and Boston’s Carnival. 
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WORKSHEET: 1-6.D

Source 3: Boston’s Inventions

Boston is known for its world class inventions. This is where the first public park was created (Boston Common). It is where the first subway in the U.S. was created (The T). It is where the telephone was invented (by Alexander Graham Bell). It is where the personal computer and Internet started (at MIT).
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ASSESSMENT 1-6.E

Our City: Exit Ticket

Inquiry Question: Should Boston be considered a world-class city? Why or why not?

Write about the asset (Places, People, Inventions) that you think is the most important in making Boston a world class city or the reason why it is not. Include two pieces of evidence from the worksheets.




















LESSON PLAN 1-7: Our Nation

MATERIALS

Barack Obama Speech (Lesson1-7Video1) [Located in the UOW Video Library: www.christophercmartell.com/understandingourworld]
Source 1: Marisela’s Story (WORKSHEET 1-7.A)
Source 2: Amy’s Story (WORKSHEET 1-7.B)
Source 3: Chris’s Story (WORKSHEET 1-7.C) 
Source 4: Christina’s Story (WORKSHEET 1-7.D) 
American Stories Thinking Questions (WORKSHEET 1-7.E)
Our Nation: Exit Ticket (WORKSHEET 1-7.F)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.10: After reading or listening to a variety of true stories about individuals recognized for their achievements, describe and compare different ways people have achieved great distinction (e.g. scientific, professional, political, religious, commercial, military, athletic, or artistic). (H) 

Common Core: Literacy

CCSS.ELA-Literacy.RI.1.1: Ask and answer questions about key details in a text.

CCSS.ELA-Literacy.RI.1.6: Distinguish between information provided by pictures or other illustrations and information provided by the words in a text.

CCSS.ELA-Literacy.W.1.8: With guidance and support from adults, recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: Why do you like living in the United States?

A. OPENER (8 minutes)

1. Review of Different Communities
Remind students that we have been learning about the different communities that we are a part of. Ask students to tell you the different communities that we are a part of. Ask students to help you put them in order on the board or chart paper from the smallest community-least people (bottom) to the largest community-most people (top). Tell the students that today we will be discuss our nation community, which is larger than our neighborhood, city (or town), and state communities, but smaller than our world community. Our national community is made up of 50 states. Those 50 states have different governments and capitals, but they are all part of the United States of America. We will start this lesson with a speech given by a recent president of the United States, Barack Obama, talking about what he thinks this nation is great.

2. Watch Barack Obama Speech Clip
Have students view this clip from Barack Obama’s 2012 Re-election Speech, where he discusses why he chooses to live in the U.S. (Lesson1-7Video1).

After the film, ask the students if they agree with President Obama-Can everyone make it in America if they are willing to try? Thumbs up if they agree, thumbs down if they do not agree. Ask students to describe why they or agree or not agree.  

Tell the students that today we are going to read stories from four Americans who like living in the United States. After we read their stories, you will get a chance to write your own story about why you like living in the United States.

B. DEVELOPMENT (16 minutes)

3. Read American’s Stories
In small groups, have students take turns reading four different American’s stories about why they like living in the United States. Marisela’s Story (WORKSHEET 1-7.A) tells of her experience being a Mexican immigrant in the United States and emphasizes how welcoming Americans are to newcomers. Amy’s Story (WORKSHEET 1-7.B) tells of her experience being the daughter of Hmong immigrants from Laos and the fact that she can be both Hmong and American. Chris’s Story (WORKSHEET 1-7.C) tells of his experience having freedoms, such as voting and free speech, that people in some other countries do not have. Christina’s Story (WORKSHEET 1-7.D) tells of her experience living in a country that has laws that make discrimination illegal.

4. Discuss American’s Stories
After reading each of the stories, have students discuss the story in their groups. Have students complete American Stories Thinking Questions (WORKSHEET 1-7.E), which asks a question about each stories. The students will use this to help write their own stories.




C. CLOSING (6 minutes)

5. Write Up Argument on Living in the U.S.
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 1-6.F) where they write their own personal response to the lesson’s Inquiry Question: “Why do you like living in the United States?” Tell students that their reasons may be the same as the people in the stories that they read or Barack Obama’s speech. They may also have different reasons that were not listed in the stories. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

EVALUATION

ASSESSMENT 1-7.F 

What to look for?

The student should choose at least one reason why they like living in the United States. There are many reasons they may choose, including welcoming people, being able to have their culture and also be American, having freedoms, having laws that make us equal. They may choose reasons that are not related to the sources in this lesson. Also, students may choose to write about not living in the United States. Some children may be recent immigrants and miss their homes or may have had negative experiences in the U.S. and would prefer to live somewhere else.



ASSESSMENT 1-7.A

Marisela’s Story

I came to the United States with my family from Mexico. When we arrived in the United States, we met people in our neighborhood who were very welcoming. They helped us move into our new home and helped my dad find a job. I like living in the United States, because it is a place where neighbors care about each other.

Marisela
Los Angeles, California


ASSESSMENT 1-7.B

Amy’s Story

I am Hmong (mung) American. My parents were born in Laos (louse) and moved to the United States in the 1980s. I can practice my religion, eat Hmong food, but also celebrate 4th of July. I like living in the U.S. because I can have my family's traditions, but I can also have America’s traditions.

Amy 
St. Paul, Minnesota


ASSESSMENT 1-7.C

Chris’s Story

I was born in Springfield, Massachusetts. There are many reasons to love being an American, but I think the most important reason is that we are given freedoms that some people in other countries do not have. I get to choose my leaders, like the president. I have the right to say what is on my mind to others. I get to choose where to live and how to live my life. I like living in the U.S. because of its freedoms. 

Chris
Boston, Massachusetts




ASSESSMENT 1-7.D

Christina’s Story

I was born in Nashville, Tennessee. The United States is the land of opportunity. I have friends that are from all around the world. One is from Lithuania, another from Nigeria, even one from Israel. While there are some people who are unkind to people from other countries, my friends say that most people treat them fairly. I think that is because we have many laws that say it is wrong to treat people differently because of who they are. I like living in the United States, because everyone has the same rights.

Christina
Nashville, Tennesee







WORKSHEET 1-7.E

American Stories Thinking Questions

Source 1: Marisela’s Story 
How is Marisela’s reasons similar or different to your reasons for why you like living in the U.S.?











Source 2: Amy’s Story
How is Amy’s reasons similar or different to your reasons for why you like living in the U.S.?










Source 3: Chris’s Story
How is Chris’s reasons similar or different to your reasons for why you like living in the U.S.?












Source 4: Christina’s Story
How is Christina’s reasons similar or different to your reasons for why you like living in the U.S.?














ASSESSMENT 1-7.F

Our Nation: Exit Ticket

Inquiry Question: Why do you like living in the United States?

Write about the reasons why you like living in the United States. Use the stories we read today and President Obama’s speech for examples.
























LESSON PLAN 1-8: Important Americans (Part 1: Workers for Justice): Harriet Tubman, Alice Paul, Fred Korematsu, César Chávez

MATERIALS

Martin Luther King Video (Lesson1-8Video1) [Located in the UOW Video Library: www.christophercmartell.com/understandingourworld]
Source 1: Harriet Tubman (WORKSHEET 1-8.A)
Source 2: Alice Paul (WORKSHEET 1-8.B)
Source 3: Fred Korematsu (WORKSHEET 1-8.C)
Source 4: César Chávez (WORKSHEET 1-8.D)
Important Americans (Workers for Justice): Exit Ticket (WORKSHEET 1-8.E)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.1.8: After reading or listening to stories about famous Americans of different ethnic groups, faiths, and historical periods and describe their qualities or distinctive traits. (H, C)

Common Core: Literacy

CCSS.ELA-Literacy.RI.1.1: Ask and answer questions about key details in a text.

CCSS.ELA-Literacy.W.1.8: With guidance and support from adults, recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: Which civil rights leader had the best way to make change?

A. OPENER (8 minutes)

1. Watch Martin Luther King Video
Have students watch the following clip of Martin Luther King giving his speech at the March for Jobs and Freedom in Washington, D.C. (Lesson1-8Video1). Ask students, “Who is this person? What do you know about him?” Anticipated responses may include: Martin Luther King, he was against segregation, he wanted people to get along, he wanted Blacks to be equals to Whites, he ended slavery (which is a common misconception that should be corrected).

2. Engage in a Brainstorm on What Is a Civil Rights Leader
Tell the students that Martin Luther King was a “civil rights leader” and write that on the board or chart paper. Ask students if they know any other civil rights leaders. Anticipated responses may include: Malcolm X, César Chávez, Black Lives Matter. Ask the students, “What does it mean to be a civil rights leader.” Share the definition of civil rights leader as, “a person who leads other people to ensure all people are treated fairly and get justice.” Ask the students what justice means. If they do not give the correct definition, share with them that “justice is being treated fairly.” Ask the students if they know any examples of people being treated unfairly? After each example, ask students how the situation could be made fair. Tell the students that today you will be learning about a few civil rights leaders who wanted everyone to be treated fairly or with justice.

B. DEVELOPMENT (16 minutes)

3. Read About Civil Rights Leaders
Put students into small groups. Assign each group one of four worksheets about four civil rights leaders: Harriet Tubman (WORKSHEET 1-8.B), Alice Paul (WORKSHEET 1-8.C), Fred Korematsu (WORKSHEET 1-8.D), and César Chávez (WORKSHEET 1-8.E). Have each group read its worksheet. They should underline or highlight important information. Tell the students that they should then discuss the document and write down a list of facts. Using the first worksheet, model looking for facts and taking notes for students. Note: If your students have difficulty with jig saw activities, this lesson plan can be spread out over four days having all students focus on only one document per lesson. Assign different students to be a leader for one of the three documents, responsible for explaining that document to their peers on the final day of the lessons when they use the exit ticket.

4. Engage in a Jig Saw About Civil Rights Leaders
Have students participate in a jig saw activity. Make new groups where at least one student from each of the original groups is included. This will create several new groups of four students, one is an expert on 1-8.B, 1-8.C, 1-8.D, and 1-8.E. Have each student describe their document to the other members of their group. 

Ask students to use the sources to answer the following inquiry question: “Which civil rights leader had the best way to make change?” In answering this question, students should debate between the four different worksheets. After students have discussed the question, they should complete the exit ticket in the following step. Circulate the room, helping the students who may have difficulty choosing one asset.




C. CLOSING (6 minutes)

5. Write Up Argument on Making Change
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 1-8.F) where they write their own personal response to the lesson’s Inquiry Question: “Which civil rights leader had the best way to make change?” Tell students to cite at least two pieces of evidence from the worksheets for this lesson.

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

EVALUATION

ASSESSMENT 1-8.F 

What to look for?

If student argues it was Harriet Tubman, possible answers may include (and cites Source 1):
· Her protest involved breaking the law, because it was wrong.
· Slavery was wrong and she freed hundreds of slaves.
· After slavery ended, she helped the elderly.
· She was not afraid to stand up for something that was wrong.

If student argues it was Alice Paul, possible answers may include (and cites Source 2):
· Her protest involved standing out at the White House, going to jail, and refusing to eat.
· Women should have been allowed to vote and she helped make that happen.
· She was not afraid to stand up for something that was wrong.

If student argues it was Fred Korematsu, possible answers may include (and cites Source 3):
· His protest involved not following orders and going to court.
· It was wrong to put innocent Japanese people in prison camps and he refused to go.
· He was not afraid to stand up for something that was wrong.




If student argues it was César Chávez, possible answers may include (and cites Source 4):
· His protest involved strikes, protests, boycotts, ad marches.
· It was wrong to treat workers so poorly; they were not paid well and the work was hot and dangerous.
· He was not afraid to stand up for something that was wrong.



WORKSHEET: 1-8.A

Source 1: Harriet Tubman

Harriet Tubman was born a slave in 1820 and was able to run away in 1849. Once she reached the north, she would spend her life sneaking back into the south and helping other slaves run away. People gave this the code word “underground railroad” (it was not really a railroad), so no one would know what they were talking about. In her life, she helped hundreds of slaves run away to freedom in Canada. After slavery was ended in 1865, she spent her life taking care of the former slaves as they became old.
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WORKSHEET: 1-8.B

Source 2: Alice Paul

Alice Paul grew up in the United States at a time when women could not vote or have other rights that men had. In 1910, she became a leader of the movement for women having the right to vote. She led several protests. In one protest, she and other protesters stood outside the White House every day for two months. In another protest, she would be put in jail where she refused to eat. Each of these protests were covered in the newspapers. Finally, in 1920, women gained the right to vote.
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WORKSHEET: 1-8.C

Source 3: Fred Korematsu

Fred Korematsu was Japanese American. In World War II, the government put all Japanese people in prison camps, even if they were born here. Fred believed that it was wrong for the government to put him in prison, since he did nothing wrong. Fred protested by not going into the prison camp. He was arrested. His court case went all the way to the Supreme Court. He would lose and be sent to the prison camp. After the war, the government apologized to him and other Japanese Americans.
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WORKSHEET: 1-8.D

Source 4: César Chávez

César Chávez saw that farm workers in California, who were mostly Latino and Asian, were treated very poorly. They had to work long hours under a hot sun for little pay. With his friend Dolores Huerta, Chávez founded the National Farm Workers Association in 1962. They held strikes, where farm workers refused to work, and grape boycotts, where they asked people to not buy grapes. They even marched for 300 miles from the farm fields to the state capital. Many people learned about their poor conditions and stopped buying grapes. Many laws were passed helping the famers.
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ASSESSMENT 1-8.E

Important Americans (Workers for Justice): Exit Ticket

Inquiry Question: Which civil rights leader had the best way to make change?

Choose one person (Harriet Tubman, Alice, Fred Korematsu, César Chávez) and write about why they had the best way to make change. Include two pieces of evidence from the worksheets.




















LESSON PLAN 1-9: Important Americans (Part 2: Breaking Barriers): Amelia Earhart, Jackie Robinson, Lin-Manuel Miranda, Yo-Yo Ma

MATERIALS

Source 1: Amelia Earhart (WORKSHEET 1-9.A)
Source 2: Jackie Robinson (WORKSHEET 1-9.B)
Source 3: Lin-Manuel Miranda (WORKSHEET 1-9.C)
Source 4: Yo-Yo Ma (WORKSHEET 1-9.D)
Important Americans (Break Barriers): Exit Ticket (WORKSHEET 1-9.E)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.1.8: After reading or listening to stories about famous Americans of different ethnic groups, faiths, and historical periods and describe their qualities or distinctive traits. (H, C)

Common Core: Literacy

CCSS.ELA-Literacy.RI.1.1: Ask and answer questions about key details in a text.

CCSS.ELA-Literacy.W.1.8: With guidance and support from adults, recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: What are the most important ways that these pioneers have broken barriers? 

1. Post Definition of World Class

Post the definitions of pioneer on the board or chart paper hidden from view. Pioneer: someone who is first to do or discover something.

A. OPENER (8 minutes)

2. Define Pioneers
Tell the students that today we are going to read stories about four Americans who were pioneers. Ask students if they know what the word pioneer means. Anticipated responses may include: the first person to do something, an explorer, someone who travels in a wagon. Reveal the definition of pioneer as “someone who is first to do or discover something.”

3. Watch Chuck Cooper Video
Have students watch the following clip about Boston Celtics player Charles “Chuck” Cooper, who was the first Black NBA player. (Lesson1-9Video1). Ask the students if they think it was important for Chuck Cooper to be the first Black player to play in all-White basketball league. Anticipated responses may include: everyone should be allowed to play professional sports, it gave hope to other Black people that they could play in the NBA, it showed White people that Black people are equals.

Tell students we will now look at four other Americans who were pioneers and “broke barriers.” Each student will be assigned to a barrier breaker and will have to tell the class all about their important American.

B. DEVELOPMENT (16 minutes)

4. Read Barrier Breakers’ Stories
Put students in small groups and assign them one of the sources: Amelia Earhart (WORKSHEET 1-9.A), Jackie Robinson (WORKSHEET 1-9.B), Lin-Manuel Miranda (WORKSHEET 1-9.C), Yo-Yo Ma (WORKSHEET 1-9.D). Have one student from each group read their source. As the student reads, tell the other group members to underline or highlight any important information.

5. Discuss Barrier Breakers’ Stories
After reading each of the stories, have students discuss the story in their groups. Have students complete Breaking Barriers Stories Notes (WORKSHEET 1-9.E), which asks students to list details about their important American.

6. Present Barrier Breakers’ Stories
Have each group choose one person to present their facts to the class. They should read from the Breaking Barriers Stories Notes (WORKSHEET 1-9.E). After each group shares, ask the students “Do we see anything in common between their barrier breakers?” Anticipated responses may include: They were the first people of their group to do something, they were often told they cannot do something, they worked hard.

C. CLOSING (6 minutes)

7. Write Up Argument on Breaking Barriers
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 1-9.F) where they write their own personal response to the lesson’s Inquiry Question: “What are the most important ways that these pioneers have broken barriers?” Tell students to cite at least two pieces of evidence from the worksheets for this lesson.

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

EVALUATION

ASSESSMENT 1-9.F 

What to look for?

If student argues it was Amelia Earhart, possible answers may include (and cites Source 1):
· She showed that women can do the same things as men.
· She wasn’t afraid to fly by herself across the ocean.
· She became the first women to fly across the ocean.
· People told her she couldn’t do it because she was a woman.

If student argues it was Jackie Robinson, possible answers may include (and cites Source 2):
· He showed that Black people could do the same things as White people.
· Many people were mean to him, but he didn’t listen to them.
· He became the first black player in the major leagues.
· People told him he couldn’t do it because he was Black.

If student argues it was Lin-Manuel Miranda, possible answers may include (and cites Source 3):
· He showed that Puerto Rican people could do the same things as White people.
· He had a passion for music and dance and worked hard to achieve his dreams.
· He became one of the first Puerto Rican people to write a hit musical.
· People told him he couldn’t do it because he was Puerto Rican.

If student argues it was Yo-Yo Ma, possible answers may include (and cites Source 4):
· He showed that Asian people could do the same things as White people.
· He had a talent very young for music and worked hard to achieve his dreams.
· He became one of the first Asian people to become a famous classical musician.
· People told him he couldn’t do it because he was Asian.



WORKSHEET: 1-9.A

Source 1: Amelia Earhart 

Amelia Earhart was born in Kansas. When she was a child, many people said girls could not do some things. She ignored them and often climbed trees, hunted animals, and went sledding. One day she visited an air field and went on a plane ride. She decided that she would become a pilot. After learning to fly, she decided she would be the first woman to fly across the Atlantic Ocean. With preparation and practice, she flew from Canada to Britain in 1928. 
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WORKSHEET: 1-9.B

Source 2: Jackie Robinson

Jackie Robinson was born in Georgia. Because he was Black, Jackie was not allowed to play sports with the White kids. He went to an all-Black high school, where he became a sport star. In 1945, he started playing baseball for the Kansas City Monarchs. Back then, there was a baseball league for White people and another one for Black people. He was so good that the Brooklyn Dodgers, a team for Whites only, decided to sign him. Despite many White people not wanting him to play for the Dodgers, Jackie Robinson became the first Black major league player in 1947.
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WORKSHEET: 1-9.C

Source 3: Lin-Manuel Miranda 

Lin-Manuel Miranda was born in New York. Growing up he loved dancing and music, and formed his own hip-hop comedy group. As a kid, Lin-Manuel Miranda dreamed of writing musicals on Broadway. Since he was Puerto Rican, he was often told that it would be difficult for him to get that chance to write musicals. He worked hard and in 2015 he wrote one of the top selling musicals of all time, which was called “Hamilton.”
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WORKSHEET: 1-9.D

Source 4: Yo-Yo Ma

Yo-Yo Ma was born in Paris to Chinese parents. By age 4, he learned to play violin, piano, and cello. There were not many famous classical musicians at the time who were Asian, but that did not stop Yo-Yo Ma from learning as much as he could about music. Because of his hard work and talent, he is considered one of the most famous classical musicians today.
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WORKSHEET 1-9.E

Breaking Barriers Stories Notes

List here what your group wants to tell the class about your important American:

Person’s Name:




Important Details:



















ASSESSMENT 1-9.F

Important Americans (Breaking Barriers): Exit Ticket

Inquiry Question: What are the most important ways that these pioneers have broken barriers?

Choose one person (Amelia Earhart, Jackie Robinson,
Lin-Manuel Miranda, Yo-Yo Ma) and write about the most important way they broke a barrier. Include two pieces of evidence from the worksheets.




















LESSON PLAN 1-10: Important Americans (Part 3: Inventors): The Wright Brothers, George Washington Carver, Rachel Carson, Eugene Trinh

MATERIALS

Drawing paper (not supplied)
Markers (not supplied)
Clip boards (not supplied)
Source 1: The Wright Brothers (WORKSHEET 1-10.A)
Source 2: George Washington Carver (WORKSHEET 1-10.B)
Source 3: Rachel Carson (WORKSHEET 1-10.C)
Source 4: Eugene Trịnh (WORKSHEET 1-10.D)
Inventors Thinking Questions (WORKSHEET 1-10.E)
Important Americans (Inventors): Exit Ticket (WORKSHEET 1-10.F)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.1.8: After reading or listening to stories about famous Americans of different ethnic groups, faiths, and historical periods and describe their qualities or distinctive traits. (H, C)

Common Core: Literacy

CCSS.ELA-Literacy.RI.1.1: Ask and answer questions about key details in a text.

CCSS.ELA-Literacy.W.1.8: With guidance and support from adults, recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: Which inventor contributed the most to our nation?

1. Post Definition of World Class and Sources for Carousel

Post the definitions of inventor on the board or chart paper hidden from view. Inventor: someone who creates a new thing or way of doing something. 

In preparation for a carousel activity, post the sources around the room. 


A. OPENER (8 minutes)

2. Define Inventors
Tell the students that today we are going to read stories about four Americans who were inventors. Ask students if they know what the word inventor means. Anticipated responses may include: the first person to make something, someone who makes a machine, Thomas Edison. Reveal the definition of pioneer as “someone who creates a new thing or way of doing something.”

3. Draw an Inventor
Give students a piece of white drawing paper and markers. Tell the students to draw a picture of an inventor. Students should be give several minutes to draw their inventors. After students are finished, have them share their drawings (if you have a document camera, consider projecting them for the entire class to see). 

After looking at the drawings, ask students if they see anything in common. It is likely that many of the students drew a “mad scientist” type character that is very common in the media. It is possible many of the inventors drawn were men or White. If this is the case, tell the students, “Did many of us draw men or White people? Why do we think that is so?”

Tell the students that today, we will actually be looking at different inventors, and while two were White and men, we will see that inventors can be women, Asian, Black, and Latino. Inventors come from all races and genders.

B. DEVELOPMENT (16 minutes)

4. Engage in a Carousel Activity on Inventors  
Give each student pencil and clipboard with the Inventors Thinking Questions (WORKSHEET 1-10.E) on it. Ask students to go to each of the four stations (1-10.A, 1-10.B, 1-10.C, 1-10.D). At each station, the students should take notes on the person. For instance, students may write down that the Wright Brothers made the first flying airplane.

Once students have gone to each of the four stations, they should return to their seats.

5. Compare the Inventors’ Stories
Have students look at their Inventors Thinking Questions (WORKSHEET 1-10.E). Ask the students if the inventors had anything the same or in common about them. Anticipated responses may include: they all tried to make the world better, we still use their inventions today, they all loved science, they faced challenges. Ask the students if the inventors had anything different about them. Anticipated responses may include: They were from different backgrounds, they were from different places, their inventions were in different times.

C. CLOSING (6 minutes)

6. Write Up Argument on American Inventors
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 10.F) where they write their own personal response to the lesson’s Inquiry Question: “Which inventor contributed the most to our nation?” Tell students to cite at least two pieces of evidence from the worksheets for this lesson.

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

EVALUATION

ASSESSMENT 1-10.F 

What to look for?

If student argues it was the Wright Brothers, possible answers may include (and cites Source 1):
· They made the first working plane.
· They worked together as partners.
· Their invention is still used today.
· They did something that many people thought was not possible.

If student argues it was George Washington Carver, possible answers may include (and cites Source 2):
· He figured out how to use peanuts, sweet potatoes, soybeans, and pecans in new ways.
· He helped poor farmers.
· His inventions are still used today. 
· He is an important African American scientist.

If student argues it was Rachel Carson, possible answers may include (and cites Source 3):
· She helped us see how bad pesticides are.
· She wanted to save the ocean, plants, and animals. 
· She is an important female scientist.

If student argues it was Eugene Trịnh, possible answers may include (and cites Source 4):
· He made over 40 experiments on jet planes.
· His discoveries were very important.
· He was the first Vietnamese American astronaut.


WORKSHEET: 1-10.A

Source 1: The Wright Brothers 

Wilbur and Orville Wright were brothers from Ohio. From an early age, they were interested in science. They designed a bicycle and starting selling it under the name the Wright Cycle Company. Next, they decided that they wanted to make the first airplane. After years of designs and crashes, they finally made the first plane fly at Kitty Hawk, North Carolina in 1903.  

[image: ../../../Desktop/5-Facts-About-the-Wright-Brothers_HD_768x432-16x9.jpg]



WORKSHEET: 1-10.B

Source 2: George Washington Carver 

George Washington Carver was born in Missouri. From an early age, he was interested in science. He was very smart and was accepted to college. Once they learned he was Black, the college did not allow him to attend. He started doing his own experiments. He eventually went college and became a professor. As a professor, he discovered new ways to use peanuts, sweet potatoes, soybeans and pecans. These inventions helped many poor farmers make a better living.
[image: ../../../Desktop/165133-004-BCE0DB0B.jpg]
WORKSHEET: 1-10.C

Source 3: Rachel Carson 

Rachel Carson was born in Pennsylvania. She grew up on a farm and learned a lot as a child about plants and animals. She went to college and became a scientist who studied the ocean. In 1962, she discovered that pesticides, or chemicals that farmers used, were polluting the rivers and oceans. This was hurting many plants and animals, including humans. She published an important book called “Silent Spring” that told everyone about this.
[image: ../../../Desktop/rachel-carson-9239741-1-402.jpg]
WORKSHEET: 1-10.D

Source 4: Eugene Trịnh

Eugene Trịnh was born in Saigon, Vietnam. When he was 2, he moved to France and later the United States. When he was little, he wanted to become a pilot. Instead, he became a scientist who studied jet airplanes. He published over 40 papers about his experiments. In 1992, he became the first Vietnamese American in space. 
[image: ../../../Desktop/sts-50_092112010_nho.jpg]


WORKSHEET 1-10.E

Inventors Thinking Questions

Source 1: The Wright Brothers 
What important things did they invent, discover, or do?












Source 2: George Washington Carver
What important things did he invent, discover, or do?











Source 3: Rachel Carson
What important things did she invent, discover, or do?













Source 4: Eugene Trịnh
What important things did he invent, discover, or do?















ASSESSMENT 1-10.F

Important Americans (Inventors): Exit Ticket

Inquiry Question: Which inventor contributed the most to our nation?

Choose one person (The Wright Brothers, George Washington Carver, Rachel Carson, Eugene Trinh) and write about the most important way they broke a barrier. Include two pieces of evidence from the worksheets.




















LESSON PLAN 1-11: National Symbols: The Many Meanings of the American Flag

MATERIALS

World Flags (WORKSHEET 1-11.A)
U.S. Flag (WORKSHEET 1-11.B)
History of the U.S. Flag (WORKSHEET 1-11.C)
Source 1: The U.S. Flag: Holiday Celebrations (WORKSHEET 1-11.D)
Source 2: The U.S. Flag: Protests (WORKSHEET 1-11.E)
Source 3: The U.S. Flag: Sporting Events (WORKSHEET 1-11.F)
Source 4: The U.S. Flag: War (WORKSHEET 1-11.G)
The Many Meanings of the American Flag: Exit Ticket (WORKSHEET 1-10.H)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.1.3A: Identify and explain the meaning of American national symbols: the American flag. (H, C)

Common Core: Literacy

CCSS.ELA-Literacy.RI.1.1: Ask and answer questions about key details in a text.

CCSS.ELA-Literacy.RI.1.6: Distinguish between information provided by pictures or other illustrations and information provided by the words in a text.

CCSS.ELA-Literacy.W.1.8: With guidance and support from adults, recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: Is our flag a good symbol for our nation?

Two-Day Lesson Option
While this lesson plan is written for one day, more time may be needed. If doing this lesson in two days, it would be best to end day 1 after the flag matching game and then provide an opener on day 2 that reviews what flags are as a lead into the U.S. flag.




PREPARATION

1. Post Definition of Symbol

Post the definitions of symbol on the board or chart paper hidden from view. Symbol: a picture that stands for something else. 

A. OPENER (8 minutes)

2. Participate in a Flag Matching Game
Give students the World Flags (WORKSHEET 1-11.A) and ask them to see if they can use the word bank to identify what country each flag is from. After a few minutes, using the answer sheet, reveal the correct answers and have students check their work.

3. Discuss the Meaning of Symbol and Apply It to the Flags
Reveal the definition of symbol as “a picture that stands for something else.” Have students read the definition. Ask the students to identify what symbols they see on the flags. Anticipated responses may include: a bird, the Earth, stars, stripes, an eagle, a circle. After each guess, ask students if they know what that symbol might represent. For instance, a student may say, “Two of the flags have eagles: Zimbabwe and Poland.” Tell the students that each country choses its flag colors, shapes, and pictures for specific reasons. If you are unsure of the meaning behind a flag, below are the Wikipedia entries for each one, which can be pulled up on a classroom computer with students (it would be helpful to review these before teaching the lesson, paying particular attention to the meaning assigned to each symbol).

Brazil: https://en.wikipedia.org/wiki/Flag_of_Brazil
Canada: https://en.wikipedia.org/wiki/Flag_of_Canada
China: https://en.wikipedia.org/wiki/Flag_of_China
Haiti: https://en.wikipedia.org/wiki/Flag_of_Haiti
Ireland: https://en.wikipedia.org/wiki/Flag_of_Ireland
Japan: https://en.wikipedia.org/wiki/Flag_of_Japan
Mexico: https://en.wikipedia.org/wiki/Flag_of_Mexico
Nigeria: https://en.wikipedia.org/wiki/Flag_of_Nigeria 
Poland: https://en.wikipedia.org/wiki/Flag_of_Poland
United States: https://en.wikipedia.org/wiki/Flag_of_the_United_States
Vietnam (South): https://en.wikipedia.org/wiki/Flag_of_South_Vietnam
Zimbabwe: https://en.wikipedia.org/wiki/Flag_of_Zimbabwe

Tell students that today they will be looking specifically at the U.S. flag.




B. DEVELOPMENT (16 minutes)

4. Introduce the U.S. Flag
Project the U.S. Flag (WORKSHEET 1-11.B). Ask students what they think the colors and the stripes mean. Ask students if they know where this flag came from. There may be numerous different responses. Tell students that when the flag was first made, we don’t know the exact meaning of the stars, stripes, and colors. In fact, since the United States was once part of Britain, the colors probably came from that flag and show the comparison flag (WORKSHEET 1-11.B). Tell students that today the flag means many different things to many different people. Have students read aloud (using choral, partner, or independent reading) the History of the U.S. Flag (WORKSHEET 1-11.C) worksheet.
 
5. Read About the Different Meanings of the U.S. Flag
Put students in small groups and assign them one of the four sources: The U.S. Flag: Holiday Celebrations (WORKSHEET 1-11.D), The U.S. Flag: Protests (WORKSHEET 1-11.E), The U.S. Flag: Sporting Events (WORKSHEET 1-11.F), and The U.S. Flag: War (WORKSHEET 1-11.G). Have one student from each group read their source. As the student reads, tell the other group members to underline or highlight any important information. Note: If your students have difficulty with jig saw activities, this lesson plan can be spread out over four days having all students focus on only one document per lesson. Assign different students to be a leader for one of the three documents, responsible for explaining that document to their peers on the final day of the lessons when they use the exit ticket.

6. Engage in a Jig Saw About the Different Meanings of the U.S. Flag
Have students participate in a jig saw activity. Make new groups where at least one student from each of the original groups is included. This will create several new groups of three students, one is an expert on 1-11.D, 1-11.E, 1-11.F, 1-11.G. Have each student describe their document to the other members of their group.

Ask students to use the sources to answer the following inquiry question: “Is our flag a good symbol for our nation?” In answering this question, students should debate between the four different worksheets. After students have discussed the question, they should complete the exit ticket in the following step. Circulate the room, helping the students who may have difficulty choosing one asset.




C. CLOSING (6 minutes)

7. Write Up Argument on the U.S. Flag
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 1-11.H) where they write their own personal response to the lesson’s Inquiry Question: “Is our flag a good symbol for our nation?” Tell students to cite at least two pieces of evidence from the worksheets for this lesson. Encourage students to draw their own flag on a separate piece of paper, if they do not think the current flag is a good symbol. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

EVALUATION

ASSESSMENT 1-11.H

What to look for?

The student should take a stance on if the U.S. flag is a good national symbol or not and make direct connections to the sources.

Some reasons it is a good symbol may include: 
· The stars and stripes are good symbols.
· Whenever you see the flag, you think of the U.S.
· Americans use it in national celebrations.
· Americans use it during sports victories.
· Americans use it with doing protests.
· Americans use it to respect soldiers.

Some reasons it is not a good symbol may include: 
· The stars and stripes are not good symbols; we should have different symbols (for whatever reason).
· Our flag looks like many other flags, that have stars and stripes.
· When wars happen, sometimes people see American flags.
· People from other countries may be sad when their sports team lose to U.S. sports teams.

WORKSHEET: 1-11.A

World Flags

Using the word bank, guess which country belongs to each flag.
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Word Bank:
Brazil
Canada
China
Haiti
Ireland
Japan
Mexico
Nigeria
Poland
United States
Vietnam
Zimbabwe










ANSWER SHEET: 1-11.A

World Flags
Using the word bank, guess which country belongs to each flag.
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1. Vietnam (South)
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2. United States
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3. Japan
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4. Zimbabwe
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5. Ireland
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6. Haiti
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7. Canada
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8. Nigeria


[image: ../../../Desktop/MEXC0001.GIF]
9. Mexico

[image: ../../../Desktop/CHIN0001.GIF]
10. China

[image: ../../../Desktop/brazil-flag.gif]
11. Brazil
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12. Poland

WORKSHEET: 1-11.B

U.S. Flag
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The Flag of Britain (1770s)
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	WORKSHEET: 1-11.C

History of the U.S. Flag


1775
[image: ../../../Desktop/2000px-Grand_Union_Flag.svg.png]

1776
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1861
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Today
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The U.S. flag was first created in 1775 and it looked similar to today without stars. Every time the U.S. gets a new state, the flag adds another star. Above you can see four different U.S. flags. In Puerto Rico becomes a state, the U.S. will have to add one more star to the current 50 star flag.


WORKSHEET: 1-11.D

Source 1: Holiday Celebrations 

The U.S. flag is often used during national celebrations, such as Independence Day (4th of July), Memoria Day, Veterans Day, and Flag Day. You may see it flying on houses or used in parades. It can be used to celebrate a person’s love for the United States and express pride in their country.  

[image: ../../../Desktop/maxresdefault.jpg]



WORKSHEET: 1-11.E

Source 2: Protests 

The U.S. flag is often used during political protests. Protesting is a right that all Americans have. In the picture below, Martin Luther King and other leaders walk in front of many U.S. flags as they protest how African Americans were treated.

[image: ../../../Desktop/Selma%20march%202.jpg]






WORKSHEET: 1-11.F

Source 3: Sporting Events

The U.S. flag is often used by sports teams to celebrate victories. Below is a picture of the 2012 U.S. Relay Team after winning a gold medal at the London Olympic Games.

[image: ../../../Desktop/tyson-gay-justin-gatlin-ryan-bailey-trell-kimmons.jpg]
 




WORKSHEET: 1-11.G

Source 4: War 

Flags were first made to use in wars. For some people, their country’s flag shows respect for soldiers and reminds us to support them during war. For other people, it reminds them why we should not go to war or fight other countries.

[image: ../../../Desktop/image.jpg]
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ASSESSMENT 1-11.H

The Many Meanings of the American Flag: Exit Ticket

Inquiry Question: Is our flag a good symbol for our nation?

Describe why the U.S. flag is a good or not good symbol for our nation. Include two pieces of evidence from the worksheets. If you have a better idea for the American flag, you may draw it on a separate piece of paper (ask your teacher for drawing paper).






















LESSON PLAN 1-12: National Symbols: The Bald Eagle

MATERIALS

National Bird Choices (WORKSHEET 1-12.A)
Preparation for the Corner Debate (WORKSHEET 1-12.B)
YES and NO signs (MATERIALS 1-12.C)
National Symbols: The Bald Eagle: Exit Ticket (ASSESSMENT 1-12.D)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.1.3B: Identify and explain the meaning of American national symbols: the bald eagle. (H, C)

Common Core: Literacy

CCSS.ELA-Literacy.RI.1.6: Distinguish between information provided by pictures or other illustrations and information provided by the words in a text.

CCSS.ELA-Literacy.W.1.8: With guidance and support from adults, recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: Is the bald eagle the best choice for a national bird?

A. OPENER (5 minutes)

1. Watch Bald Eagle Clip
Have students view this clip on the bald eagle being the United States’ national bird (Lesson1-12Video1). Ask students to share their reaction to the video: Should the bald eagle be the national bird, or would the turkey, crows, hummingbirds, and chickens. Remind students of the word symbol from Lesson 1-11. A symbol is “a picture that stands for something else.” The Eagle is one of our national symbols.

Tell students that today they will be debating if the bald eagle should be our national bird.



B. DEVELOPMENT (19 minutes)

2. Engage in a Brainstorm on National Bird Options
Post the question on the board or chart paper, “Was the eagle the right choice for our national bird?” Tell students that in 1787, over 200 years ago, the nation debated the choice for the national bird. Some of the choices included: turkey, crows, hummingbirds, chickens, and bald eagles. Show the students the images of these choices found on National Bird Choices (WORKSHEET 1-12.A).

3. Participate in a Corner Debate on the National Bird
Have students individually think about each bird choice using Preparation for the Corner Debate (WORKSHEET 1-12.B). 

Ask students to bring their preparation sheets with them and stand up in the middle of the room. Post on one side of the room the sign that says “YES” and on the other side of the room the sign that says “NO” (MATERIALS 1-12.C).

Ask students if they think the national bird should be the hummingbird. If they think the hummingbird would be a good choice, they should stand under “YES” or a bad choice, they should stand under “NO.” Ask students to explain why they think yes and no. Repeat this with the other three birds: black crow, American turkey, and bald eagle. If any birds have no supporters, you should stand there and give a reason why it might be a good choice.

After students have heard discussed each bird choice, tell students that we will now get a chance to vote. Have students return to the rug or their seats. Show the images of each bird again (WORKSHEET 1-12.A). Ask students to make a final case to their classmates for any one bird. After students get a chance to “lobby” for their bird choice, tell the students that they will now get a chance to vote. They can only vote for one bird. Ask all students who vote for the hummingbird to raise their hand. Tabulate the numbers on the board. Ask all students who vote for the black crow to raise their hand. Tabulate the numbers on the board. Ask all students who vote for the American turkey to raise their hand. Tabulate the numbers on the board. Ask all students who vote for the bald eagle to raise their hand. Tabulate the numbers on the board. Announce who the winner vote-getter was. 

C. CLOSING (6 minutes)

4. Write Up Argument on National Bird
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 1-12.D) where they write their own personal response to the lesson’s Inquiry Question: “Is the bald eagle the best choice for a national bird?” Tell students to cite at least two pieces of evidence from the worksheets for this lesson. Encourage students to draw their own national bird on a separate piece of paper.

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

EVALUATION

ASSESSMENT 1-12.D

What to look for?

The student should take a stance on if the bald eagle should be our national bird and make direct connections to the sources.

Some reasons it should be the national bird may include: 
· The bald eagle strong.
· The bald eagle is already our national bird and would be hard to change.
· The bald eagle is a good looking bird.
· The bald eagle is a native to the United States.
· There are bald eagles in our state.

Some reasons it should be another bird may include: 
· The turkey, crow, or hummingbird are cool looking.
· The turkey is related to Thanksgiving and the pilgrims.
· The turkey was important to the American Indians/Native people.
· The crow is found almost everywhere across the U.S. 
· The hummingbird is nice, just like Americans.
· 

WORKSHEET: 1-12.A

National Bird Choices


Bald Eagle
[image: ../../../Desktop/bald-eagle-alaska-preserve-2.jpg]

American Turkey
[image: ../../../Desktop/turkeyBig.jpg]




Black Crow
[image: ../../../Desktop/1200px-Corvus_corone_-near_Canford_Cliffs,_Poole,_England-8.jpg]

Hummingbird
[image: ../../../Desktop/Hummingbird_Hero_Roger_Levien.jpg]






WORKSHEET: 1-12.B

Preparation for the Corner Debate

Think about the following birds and decide if you think “yes” or “no” on them being the national bird of the United States. You may say “yes” to more than one bird. Then explain why that bird would be a good or bad choice.

Bald Eagle

Circle: Yes or No









Black Crow

Circle: Yes or No









American Turkey

Circle: Yes or No










Hummingbird

Circle: Yes or No















MATERIALS: 1-12.C


















YES























NO



ASSESSMENT 1-12.C

National Symbols: The Bald Eagle: Exit Ticket

Inquiry Question: Is the bald eagle the best choice for a national bird?

Write an argument as to why the bald eagle is the best choice for the national bird or it should instead be another bird (choose American turkey, black crow, or hummingbird). Include two pieces of evidence from the worksheets. You may also draw the national bird you think is best on separate piece of paper (ask your teacher for drawing paper).


















LESSON PLAN 1-13: National Symbols: National Buildings and Monuments

Lesson currently under development.
Expected Fall 2017.






LESSON PLAN 1-14: Our Holidays: Independence Day, Labor Day, Presidents’ Day, and Juneteenth

Lesson currently under development.
Expected Fall 2017.





LESSON PLAN 1-15: The Pledge of Allegiance

Lesson currently under development.
Expected Fall 2017.







LESSON PLAN 1-16: Our Celebrations and Customs

Lesson currently under development.
Expected Fall 2017.





LESSON PLAN 1-17: Our World

Lesson currently under development.
Expected Fall 2017.



LESSON PLAN 1-18: Important Global Citizens: Mahatma Gandhi, Nelson Mandela, Malala Yousafzai, Mary Robinson

Lesson currently under development.
Expected Fall 2017.



LESSON PLAN 1-19: Making Our World Better (Part 1)

Lesson currently under development.
Expected Fall 2017.




LESSON PLAN 1-20: Making Our World Better (Part 2)

Lesson currently under development.
Expected Fall 2017.








ADDITIONAL RESOURCES

Below is a list of lesson plan and unit resources from other organizations, which in conjunction with Understanding Our World, may help teachers develop a content-rich elementary social studies curriculum.

Boston Public Schools: History and Social Studies Department
K-12 Curriculum Resources
https://sites.google.com/a/bostonpublicschools.org/history/curriculum-documents/

Massachusetts Department of Elementary and Secondary Education
Model Curriculum Units (Elementary-Level; Social Studies)
http://www.doe.mass.edu/candi/model/download_form.aspx

C3 Teachers
Inquiries
http://www.c3teachers.org/

New York State Education Department
New York State K-12 Social Studies Resource Toolkit
https://www.engageny.org/resource/new-york-state-k-12-social-studies-resource-toolkit

Teaching Tolerance
Elementary Resources
http://www.tolerance.org/activities

Facing History and Ourselves
Educator Resources
https://www.facinghistory.org/educator-resources

Primary Source
Online Curriculum
https://www.primarysource.org/for-teachers/online-curriculum

Share My Lesson (American Federation of Teachers)
Educator Resources
https://sharemylesson.com

Better Lesson (National Education Association)
Educator Resources
https://betterlesson.com

ABOUT THE DEVELOPERS
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Christopher C. Martell, Ed.D.
Chris Martell is a Clinical Assistant Professor and Program Director of Social Studies Education at the Boston University School of Education. He teaches courses on elementary and secondary social studies methods. He was a social studies teacher for eleven years in urban and suburban contexts. For most of his teaching career, Chris taught in Framingham, Massachusetts, which is a racially and economically diverse urban school outside Boston with large immigrant populations from Brazil, Central America, and the Caribbean. His research and professional interests focus on social studies teachers in urban and multicultural contexts, critical race theory, culturally relevant pedagogy, and historical inquiry.

[image: Bryson-Cropped1]

Jennifer R. Bryson, Ed.M.
Jenn Bryson is a former elementary classroom teacher in the Chelsea Public Schools and specializes in the professional preparation of elementary education teachers at the Boston University School of Education. Her responsibilities include coordination and supervision of student teachers in the elementary education program and the student-teaching abroad programs in London, England, Sydney, Australia, and Quito, Ecuador. She also facilitates the elementary pre-practicum placements for juniors and graduate students. In addition, Jenn teaches a course on urban education, leads field seminars on classroom management, and facilitates a book club entitled “Dads Read” at the William Monroe Trotter School in Dorchester, Massachusetts.
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