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INTRODUCTION
Starting in the early elementary grades, all children should receive regular instruction in the social studies, which includes history, civics, geography, and economics. However, there are real pressures on schools and teachers to increase the amount of instruction in other subject areas, which often comes at the expense of their social studies time. 

This curriculum was built to help teachers in K-6 schools regularly enact powerful and authentic social studies in their classrooms that will also meet essential literacy goals (linking every lesson to the Common Core State Standards). In other words, it leverages the richness of social studies content to help students learn to read, write, speak, and think critically while exploring the past and present world around them. It aims to make every single lesson culturally relevant, connecting to the racial, ethnic, gender, class, language, and immigration experience of the increasingly diverse United States. 

ORGANIZATION
These lessons are meant to supplement the school or district social studies curriculum. They are free and open source. Teachers are encouraged to modify and adapt these lesson plans for the individual needs and diverse cultural backgrounds of their students. They are only a guide, or perhaps better a “starter kit” to implementing lessons with important disciplinary questions and social studies content. Moreover, these social studies lessons should be supported with rich English language arts (ELA) texts on related topics.

This curriculum is organized by grade level, with an organizing theme, and each grade is color coated for quick reference. Within each grade level, it is organized by lesson. At the beginning of each grade level, there is a roadmap for that shows the individual lesson topics. Additionally, each lesson plan follows the same lesson plan template and always includes a thought-provoking inquiry question for the students to answer and primary/secondary sources to use as evidence. All lessons for the primary grades (K-2) are expected to be 30 minutes in length and the intermediate grades (3-6) are expected to be 45 minutes in length. However, depending on the pace of your students, lessons may need to span two or more 30- or 45-minute periods.

This curriculum was designed for students in the Boston Public Schools and each lesson cites the Massachusetts Curriculum Framework for History and the Social Sciences (aligned with the national College, Career, and Civic Life Framework for Social Studies State Standards) and Common Core State Standards. However, this curriculum can be easily adapted for other communities, including districts using other state curriculum frameworks. Some lessons are specifically about history and current events in Dorchester, Boston, and Massachusetts. Teachers from other cities/towns and states are encouraged to adapt these lessons for their particular communities.
HOW TO USE THE CURRICULUM RESOURCES
This curriculum includes three separate resources. The Instructor Manual includes all of the lesson plans, including materials, standards, procedures, and evaluation instructions. The Student Workbook includes all of the student handouts and other materials that teachers need to print for the various activities. The Student Sourcebook includes all of the documents that students are expected to use during the various inquiry activities, which teachers need to print for the various activities.

We encourage teachers or principals to have the materials in the Student Sourcebook color-printed into bound packets, so they can be used in multiple classrooms or over multiple years. If students are using a bounded sourcebook, avoid having them highlight/underline as some lesson instructions suggest.

In this Instructor Manual, each title listed in the Table of Contents is a hyperlink to that specific lesson. This will help you quickly locate each lesson plan.


GRADE 2
Strangers from Different Shores: 
Migration/Immigration

GRADE 2 CONTENT OVERVIEW

The United States is a nation of migrants and immigrants. From the Indigenous people who were our First Nations to present-day immigrants, we are a people who are on the move, either within this continent or from other continents. This has resulted in our nation being a truly multicultural society. While traditionally the United States has been described as a melting pot, our country may be better described as a “salad bowl.” Like a salad we are made of many different distinct ingredients, but together we make one coherent dish. This perspective acknowledges the many different cultures and traditions that make up our people. Our national motto of “E Pluribus Unum” (“of many, one” in Latin) then represents the important and delicate balance of unity and diversity. Grade 2’s lessons help students learn the diversity of migrant and immigrant experiences and that migrants and immigrants have contributed to the development and cultural growth of the United States. By the end of Grade 2, students should understand that migrants and immigrants move for many reasons, that there is diversity even within their groups, and while many groups came her voluntarily, others were forced.

GRADE 2 LEARNING GOALS

1. Students Should Build on Opinions to Begin Making Arguments
Before grade 2, students have begun to move from making opinions to forming arguments. While opinions are claims that are not necessarily based in evidence, arguments include both claims and evidence. In grade 2, students should continue practice using evidence to support their claims. Yet, it is expected that students will not be able to make arguments with the same level of sophistication as intermediate (grades 3-5) students or adults. Argumentation in grade 2 is about "trying out" arguments by answering a question using sources.

2. Students Should Recognize Differences and Inequities
Before grade 2, most students have developed a strong understanding of fairness. Students are also beginning to recognizing racial, gender, and other social differences (there is evidence that most children can detect racial and gender differences by about age 2). In grade 2, students should be able to recognize differences and inequities. They should start thinking about ways that we can improve our communities to make them more fair and just. 


3. Students Should Understand Multiple Perspectives
Before grade 2, students are beginning to understand that different people may experience the same situations differently. While this occurs at school and home, they are also seeing examples of it in their communities and in the media. In grade 2, students should examine examples of people thinking differently about the same events in the past and present. They should also begin to understand how people in the past lived and thought differently than people in the present.



CONCEPTS

	Synopsis
	Content
	Thinking Skills

	1. Indigenous People


















	· The Indigenous people (also referred to as American Indians, Native Americans, or Aboriginal people in Canada) were the first nations of what became North America. 
· There are several possible theories for how the Indigenous people migrated to the Americas, including over a land bridge in Siberia or across the ocean.  
· Indigenous communities have different languages, cultures, and ways of life today and in the past.


	· Identify that Indigenous people are made up of many groups with different languages, traditions, and cultures.
· Compare the cultures of different Indigenous groups in the past to the present.
· Evaluate the different ideas related to the migrations of the Indigenous people.



	2. Voluntary Migrants/Immigrants 

	· Migrants are people who move from one place to another; Immigrants are people who settle in a new country.
· Many migrants and immigrants came/come to the United States voluntarily.
· There are push and pull factors influencing them. 
· Migrants and immigrants come from different social and cultural backgrounds (some are wealthy, middle class, or poor; some are from majority or minority groups in the home countries)

	· Identify the largest immigrants during various periods of U.S. history.
· Describe immigration push and pull factors.
· Compare the cultures and traditions of different immigrant/migrant groups.

	3. Forced Migrants

















	· Some people are force migrants. They did not have a choice to come to the United States. 
· The vast majority of forced migrants were Africans who were sold into slavery by Europeans.
· Not all Black or African Americans migrants to the U.S. were forced migrants. Slavery was ended over 150 years ago and many African people have come to the U.S. since then.
	· Distinguish the difference between voluntary migrant/immigrants and forced migrants.
· Describe the challenges of being a forced migrant.

	4. Refugees






	· Refugees are people are who have to leave their country because of a problem, like natural disasters, war, or their religion in not allowed.

	· Describe the challenges of being a refugee.

	5. Citizenship

	· Who has been allowed to come to the U.S. has changed over time. For much of the nation’s history, there were little to no rules stopping immigrants from entering.
· There is a formal process of becoming a citizen (naturalization). For most people, it involves living here for 5 years, submitting an application, taking a test, and taking an oath.
	· Compare the changes in immigration rules over time.
· Evaluate the current process of becoming a citizen.





GRADE 2 FIELD EXPERIENCES

It is strongly recommended that students engage regularly in social studies field experiences to connect their learning inside school to the world outside school. The Grade 2 curriculum covers the immigrant/migrant experience through history, civics, geography, and economics. There are several field trip locations in the Boston area that would provide an excellent real world connection to this curriculum. We recommend the following:

Museum of African American History/Boston’s Black Heritage Trail  
www.maah.org

Lowell Mills National Historic Park
www.nps.gov/lowe/index.htm

Prudential Building Skywalk Observatory 
[Students would create their own maps of the city from this bird’s eye perspective]
www.skywalkboston.com

Boston Children’s Museum (Exhibits: Native Voices: New England, Boston Black)
www.bostonchildrensmuseum.org



GRADE 2 PROJECT-BASED LEARNING

These lessons are meant to supplement the school or district social studies curriculum. In addition, teachers are strongly encouraged to have students engage in project-based learning related to the content of these lessons. The Grade 2 curriculum covers the immigrant/migrant experience through history, civics, geography, and economics. Below are several suggested long-term projects that we recommend teachers use in conjunction with these lessons. These projects may include producing a report and/or brief presentations in the form of poster boards, digital slideshows, performances that highlight the positive and negative aspect to each historical event or person.

Project 1: Indigenous People of the Americas
To extend on lessons 2-1 to 2-2, students will research the Indigenous people or first nations of the Americas. 

Project 2: Early Immigrant/Migrant Groups
To extend on lessons 2-3 to 2-7 students immigrant groups to the United States during the 17th and 18th centuries.

Project 3: Recent Immigrant/Migrant Groups
To extend on lessons 2-8 to 2-13 students immigrant groups to the United States during the 19th and 20th centuries.

Project 4: Immigrant Oral Histories
To extend on lessons 2-1 to 20, students will interview immigrants from different countries and tell the stories of recent immigrants.

Project 5: Push/Pull Factors
To extend on lessons 2-1 to 2-20, students will research issues related to immigrants today (education, economics, religion, political freedom, refugees, etc.) and present possible plans to help solve problems at home and abroad.



GRADE 2 CHILDREN’S LITERATURE

These lessons can be supported with accurate and rich social studies texts within the language arts classroom. Below is a partial list of picture books that we recommend accompany this curriculum during students’ language arts time or in a class library.

Since social studies sometimes involves difficult topics, teachers should always preview texts for their classroom to make sure they are appropriate for their students.

All the Way to America: The Story of a Big Italian Family and a Little Shovel (Immigration)
By Dan Yaccarino

Dave the Potter: Artist, Poet, Slave (Slavery)
By Laban Carrick Hill and Bryan Collier

Dreamers (Immigration)
By Yuyi Morales

Grandfather's Journey Paperback (Immigration)
By Allen Say

Her Right Foot (Immigration)
By Dave Eggers and Shawn Harris

In America (Immigration)
By Marissa Moss

Islandborn (Immigration)
By Junot Díaz and Leo Espinosa

La Frontera/The Border: El viaje con papá/My Journey with Papa (Immigration)
By Deborah Mills and Alfredo Alva

My Name Is James Madison Hemings (Slavery) 
By Jonah Winter and Terry Widener

One Vote, Two Votes, I Vote, You Vote: Cat in the Hat (Voting and Elections)
By Bonnie Worth, Aristides Ruiz, and Joe Mathieu

Refugees and Migrants (Refugees)
By Ceri Roberts and Hanane Kai

GRADE 2 ROAD MAP

LESSON 2-1

Lesson Title: The Indigenous People: The First Migrants?

Inquiry Question: Which idea of how the Indigenous (Native) people first came to the Americas is the strongest?

LESSON 2-2

Lesson Title: The Indigenous People: Communities

Inquiry Question: What quality of Indigenous life do you think we should adopt today in our society?

LESSON 2-3

Lesson Title: Push/Pull: Why Do People Immigrate?

Inquiry Question: If you were an immigrant to the U.S. in the 1890s, what would be the biggest challenge you would face?

LESSON 2-4

Lesson Title: Forced Migration: Slavery and Confronting a Difficult Past

Inquiry Question: How did African Americans stand up to slavery?

LESSON 2-5

Lesson Title: Mapping Where Our Families Immigrated/Migrated From

Inquiry Question: What is the most important similarity between how our ancestors came to the United States?

LESSON 2-6

Lesson Title: The Early European Immigrants: English, Germans, and Irish

Inquiry Question: What is the most important impact that English, German, and Irish immigrants made to the United States?
LESSON 2-7

Lesson Title: The Early Asian Immigrants: Chinese

Inquiry Question: How have Chinese immigrants made the United States better?

LESSON 2-8

Lesson Title: Welcome to Ellis Island: Eastern and Southern Europe and the Caribbean

Inquiry Question: How would you describe the experiences of immigrants entering the United States through Ellis Island?

LESSON 2-9

Lesson Title: Life After Angel Island: China, Japan, and India

Inquiry Question: Imagine that you were an immigrant from China, Japan, or India to the United States, how would you describe your new country to the people back home?

LESSON 2-10

Lesson Title: Life in the Tenements

Inquiry Question: If you were to redesign the tenement to improve immigrant conditions, what would they include?

LESSON 2-11

Lesson Title: Newcomers from Nearby: Immigration from Canada and México

Inquiry Question: What was the Canadian and Mexican immigrant experience like?

LESSON 2-12

Lesson Title: The Immigration Act of 1924

Inquiry Question: Should we limit the number of people who can move to the United States?



LESSON 2-13

Lesson Title: Immigration in the 20th Century

Inquiry Question: In the 20th century, why did newer immigrants start coming from different countries? 

LESSON 2-14

Lesson Title: What is a Refugee? A Case Study of Vietnam

Inquiry Question: If you were a refugee who came to the U.S. from Vietnam in the 1970s or 80s, what would have been the most difficult part of the journey?

LESSON 2-15

Lesson Title: The Contributions of American Immigrants
[Albert Einstein, David Ortiz, I.M. Pei, Maria Hinojosa]

Inquiry Question: Which of the featured American immigrants do you think made the largest contribution to the United States?

LESSON 2-16

Lesson Title: Immigration Today: How Do People Come to the U.S.?

Inquiry Question: What is the most difficult challenge immigrants face today?

LESSON 2-17

Lesson Title: Boston: A City of Immigrants

Inquiry Question: How does being a city of immigrants make Boston better?

LESSON 2-18

Lesson Title: Immigration Today: Naturalization

Inquiry Question: Is it fair how we choose who can become a citizen?



LESSON 2-19

Lesson Title: Examples of Good Citizens

Inquiry Question: Which group of people is the best example of good citizenship?

LESSON 2-20

Lesson Title: How Will I Be a Good Citizen?

Inquiry Question: What actions can I take to make my community and country a better place?






GRADE 2 PRE-TEST: ANSWERS

At the beginning of the Open Social Studies Curriculum Grade 2, it is recommended that teachers administer the Grade 2 Pre-Test, which is located after the Grade 2 Roadmap in the Student Workbook. The Grade 2 Pre-Test is a 10-question assessment of the main concepts that should have been learned in previous years (questions 1-5) and new concepts that are included in this curriculum (questions 6-10). This assessment will give an indication of the students’ prior social studies knowledge, but also of supporting lessons that could be added before or during use of this curriculum.

Below are the answers to the pre-test. NOTE: Teachers should save a copy of the students’ pre-tests, so their answers can be compared to the post-test administered at the end of the year.

After each answer, there are recommendations for additional lessons that might be included before or during use of this curriculum to help support students. There are additional resources listed (with web links) at the end of this instructor manual that include lessons on the recommended topics that are not included in this curriculum. 

Question 1. What does it mean to be an Indigenous person? 

Answer 1. The first people in a place, the Native people, American Indians/Indians, or names specific nations/tribes.

Recommendation: This is a Grade 1 standard. If less than 50% of students answered this question correctly, consider adding a lesson on the different Indigenous people found across the Earth.

Question 2. What is the difference between a city and a town?    

Answer 2. A city (usually) has more people than a town; a city has a mayor.

Recommendation: This is a Grade 1 standard. If less than 50% of students answered this question correctly, consider adding a lesson on cities and towns.

Question 3. What is a state?    

Answer 3. It is made up of many cities/towns or it has a governor.

Recommendation: This is a Grade 1 standard. If less than 50% of students answered this question correctly, consider adding a lesson on states.
Question 4. What is a country?    

Answer 4. It is made up of many states (or cities/towns) or it has a president.

Recommendation: This is a Grade 1 standard. If less than 50% of students answered this question correctly, consider adding a lesson on countries.

Question 5. Label each continent on the picture below: Antarctica, Africa, Asia, Australia, Europe, North America, South America.
[image: ]

Answer 5. 
[image: ]
Recommendation: This is a Grade 1 standard. If less than 50% of students answered this question correctly, consider adding a lesson on identifying the continents.

Question 6. What is a citizen?    

Answer 6. Someone who is born or joins a country, someone who can participate in government (i.e. vote, protest, write letters, speak in public), or someone who is the member of a community.

Recommendation: This is a new concept in the Grade 2 standards. If more than 50% of students answered this question correctly, consider adding additional lessons on citizenship to challenge students.

Question 7. If you were not born a citizen of the United States, how can you become a citizen?    

Answer 7. You can live here for a certain number of years (5 years or more), you can take a citizenship test, you can be sworn in, you can apply to be a citizen, you can be interviewed to be a citizen (only needs to have one of these answers).

Recommendation: This is a new concept in the Grade 2 standards. If more than 50% of students answered this question correctly, consider adding additional lessons on citizenship to challenge students.

Question 8. What is an immigrant?

Answer 8. Someone who moves to a new country/leaves their birth country or another country.

Recommendation: This is a new concept in the Grade 2 standards. If more than 50% of students answered this question correctly, consider adding additional lessons on the meaning and experience of immigrants to challenge students.

Question 9. What is slavery?

Answer 9. It is when someone is forced to work for free for someone or is owned by another person.

Recommendation: This is a new concept in the Grade 2 standards. If more than 50% of students answered this question correctly, consider adding additional lessons on slavery to challenge students.


Question 10. What is a refugee?    

Answer 10. Someone who needs to leave their country due to a hardship or difficulty, such as war, hunger, or lack of jobs.

Recommendation: This is a new concept in the Grade 2 standards. If more than 50% of students answered this question correctly, consider adding additional lessons on the meaning and experience of refugees to challenge students.
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MATERIALS

Human Migration Video (Lesson2-1Video1) [Located in the Open Social Studies Video Library: www.opensocialstudies.org/K-6.html]
Possible Routes Map (SOURCEBOOK 2-1.A)
Land Bridge Idea (SOURCEBOOK 2-1.B)
Over Water Idea (SOURCEBOOK 2-1.C)
Two Column Note Sheet (WORKSHEET 2-1.D)
The Indigenous People: The First Migrants? Exit Ticket (ASSESSMENT 2-1.E)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.T1.1: Explain the kinds of information provided by components of a map (e.g., compass rose/cardinal directions, scale, key/legend, title) and give examples of how maps can show relationships between humans and the environment (e.g., travel, roads, natural resources, agriculture, mining).

MA-HSS.2.T3.1: Investigate reasons why people migrate (move) to different places around the world, recognizing that some migration is voluntary, some forced (e.g., refugees, people driven from their homelands, enslaved people).

MA-HSS.2.P6: Argue or explain conclusions, using valid reasoning and evidence.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.




PROCEDURES

Inquiry Question: Which idea of how the Indigenous (Native) people first came to the Americas is the strongest?

PREPARATION

1. Post Definition of Migration

Post the definition of migration on the board or chart paper hidden from view. Migration: To move from one place to another.

A. OPENER (8 minutes)

2. Engage in a Brainstorm on Migration
Tell students that today we will be studying migration. Reveal the definition of migration as “To move from one place to another.” Ask the class if they can think of the different ways that people migrate or move around from one place to another. Write their ideas on the board or chart paper. Anticipated responses may include: walking, riding animals (like horses), cars, trains, subways, planes, boats/ships, bicycles. 

Tell students that scientists have found out that humans have been around for at least 200,000 years. That is a very long time ago. Even in the early days of humans, we were a group that migrated or moved around. But humans have not always had machines, like cars and planes, to help us move around or migrate. Any guesses which of these ways of moving on the board were used by early humans thousands and thousands of years ago? Anticipated responses may include: walking, riding animals (like horses), and boats. 

A Note on the Topic: 
This curriculum uses the term Indigenous people to describe the first people of the Americas or uses the specific name of a tribe or nation, which is preferred (i.e. Wampanoag, Mohawk, Pomo). This term is the most accurate, as it reflects that the native people were the original people to inhabit the area. However, it should be noted that Native, Indian, or American Indian are all appropriate and acceptable terms. While the term Native American is generally used by the United States government, First Nations/People and Aboriginal are generally used by the Canadian government, and Indian or American Indian is the most commonly used term among Indigenous people. Here is a good article on usage: www.learnnc.org/lp/editions/nc-american-indians/5526


3. Watch Video on Human Migration
Tell students that they are going to watch a video that shows how humans moved from Africa, where they began, to the other parts of the world. Have students watch a brief film Human Migration Video (Lesson2-1Video1) showing human migration that begins with Africa and ends with the Americas. Ask students about their reaction to this and questions like “Did humans travel long distances over time?” Do you think it would have been difficult to travel over mountains and oceans?”

B. DEVELOPMENT (16 minutes)

4. Introduce the Two Theories of Indigenous Migration to the Americas
Tell students that while humans have moved around the Earth for a very long time, today we will be looking at just one group of migrants, the Indigenous (Native) people of the Americas. We are not exactly sure how the Indigenous people came to the Americas, but we will learn about two different ideas. Ask the students to read aloud (using choral, partner, or independent reading) the two documents on the Land Bridge Idea and Over Water Idea. After read each, we should write down reasons why that idea might be right, using the two column note sheet (WORKSHEET 2-1.D).

5. Prepare for the Debate
Divide the class into two groups, one will represent the Land Bridge Idea and the other will represent the Over Water Idea. Tell both groups to look at the map of different possible routes (WORKSHEET 2-1.A). Ask students to discuss in their groups, based on what they read, the reasons why their idea (land bridge or over water) is better. Have students use the two column note sheet (WORKSHEET 2-1.D) to help make your argument. Have students use a piece of paper to prepare an opening speech. Tell students to choose one student to read their opening speech. Circulate the room helping students complete their opening speech.

6. Participate in the Debate
Have students put their chairs in a position where the two sides of the debate can see each other. Tell students that we will have a debate about which idea we think is more likely. Tell students that there will be three rules for our debate:
1. We must respect each other. There is no one right answer and everyone’s ideas are important.
2. We should only have one person speaking at a time (you may consider using a talking stick or item for this activity-where only the student holding that stick/item has the right to speak)
3. We should be listening when others speak.

Have one of the debate sides read their opening speech. Next, have the other debate side read their opening speech [NOTE: It does not matter which side goes first]. 

After the opening speeches are read, tell the first team that they get to speak for 3 minutes and the other team cannot interrupt them. This is their chance to say why they think their idea is right.

Next, tell the second team that they get to speak for 3 minutes and the other team cannot interrupt them. This is their chance to say why they think their idea is right.

Tell the students that the debate is now over and that they will now have a chance to make up their own mind, which may be different than the debate side that they were on. Have students complete the evaluation task and then share their answers.

C. CLOSING (6 minutes)

7. Write Up Argument on Indigenous Migration
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-1.E), where they write their own personal response to the lesson’s Inquiry Question: “Which idea of how the Indigenous (Native) people first came to the Americas is the strongest?” Tell students to cite at least two pieces of evidence from the sources for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

8. Share Arguments 
Have students share their arguments with the class. Draw comparisons between the different students’ arguments and list them on the board or chart paper. 

EVALUATION

ASSESSMENT 2-1.E

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”

What to look for?

The student should take a stance on if the land bridge or over water migration is the stronger idea.

Some reasons it should be the land bridge may include: 
· At the time Indigenous people migrated, there was a land bridge.
· Taking boats would be far more dangerous than walking.
· It would have been difficult to take such small boats for such long distances.

Some reasons it should be over water may include: 
· People were probably here before 20,000 years ago, when there would not have been a “land bridge.” 
· It makes sense that people took small boats along the coast. Boats would have been much faster than walking. 
· It would also be hard to live walking across the very cold ice.
· 
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MATERIALS

Quick Quiz (WORKSHEET 2-2.A)
Source 1: Iroquois Confederacy and Government (SOURCEBOOK 2-2.B)
Source 2: Lakota and the Buffalo (SOURCEBOOK 2-2.C)
Source 3: Mississippian and Buildings (SOURCEBOOK 2-2.D)
The Indigenous People: Communities: Exit Ticket (ASSESSMENT 2-2.E)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.1.T3.1: Provide evidence to explain some of the ways in which the people of the United States are unified (e.g., share a common national history) and diverse (e.g., have different backgrounds, hold different beliefs, and have different celebrations, cultural traditions, and family structures). 

MA-HSS.2.P6: Argue or explain conclusions, using valid reasoning and evidence.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: What quality of Indigenous life do you think we should adopt today in our society?



A. OPENER (8 minutes)

1. Take Quiz on Indigenous Way of Life
Tell students that we will have a quiz. This quiz will not be graded, but it is a chance for you to take guesses about what we will be studying today. Pass out the quiz (WORKSHEET 2-2.A) and give students time to take it.

Reveal that all of the answers to the quiz are true. Tell students that we will learn today about some of the communities that Indigenous (Native) people made their communities and that we can learn a lot from the way they lived their lives.

B. DEVELOPMENT (16 minutes)

2. Read About the Different Indigenous Communities
Put students in small groups and assign them one of the three sources: Iroquois Confederacy and Government (WORKSHEET 2-2.B), Lakota and Buffalo (WORKSHEET 2-2.C), Mississippian and Buildings (WORKSHEET 2-2.D). Have one student from each group read their source. As the student reads, tell the other group members to underline or highlight any important information. Note: If your students have difficulty with jig saw activities, this lesson plan can be spread out over three days having all students focus on only one document per lesson. Assign different students to be a leader for one of the three documents, responsible for explaining that document to their peers on the final day of the lessons when they use the exit ticket.

3. Engage in a Jig Saw About the Different Indigenous Communities
Have students participate in a jig saw activity. Make new groups where at least one student from each of the original groups is included. This will create several new groups of three students, one is an expert on 2-2.B, 2-2.C, 2-2.D. Have each student describe their document to the other members of their group.

Ask students to use the sources to answer the following inquiry question: “What quality of Indigenous life do you think we should adopt today in our society?” In answering this question, students should debate between the three different worksheets. After students have discussed the question, they should complete the exit ticket in the following step. Circulate the room, helping the students who may have difficulty choosing one asset.

C. CLOSING (6 minutes)

4. Write Up Argument Related to the Indigenous Communities
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-2.E), where they write their own personal response to the lesson’s Inquiry Question: “What quality of Indigenous life do you think we should adopt today in our society?” Tell students to cite at least two pieces of evidence from the sources for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

EVALUATION

ASSESSMENT 2-2.E

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”

What to look for?

The student should take a stance on which Indigenous group has an idea that we should use today.

If student argues it was Iroquois, possible answers may include (and cites Source1):
· They had a government that stopped them from fighting.
· They kept peace for many years.
· The U.S. government is based on their government.
· It is still the government they use today.

If student argues it was Lakota, possible answers may include (and cites Source 2):
· They could live solely on the buffalo.
· They respected nature.
· The did not waste anything.
· They were able to move their homes from place to place.

If student argues it was Mississippian, possible answers may include (and cites Source 3):
· They had a city larger than any in Europe. 
· They created amazing buildings.
· They made over 120 mounds.
[bookmark: Lesson2_3]LESSON PLAN 2-3: Push/Pull: Why Do People Migrate/Immigrate?

MATERIALS

Immigration Cards (MATERIALS 2-3.A)
Push-Pull Factors (WORKSHEET 2-3.B)
Source1: Dagoberto Olvera’s Immigration Story (SOURCEBOOK 2-3.C)
Push/Pull: Why Do People Migrate/Immigrate?: Exit Ticket (ASSESSMENT 2-3.D)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.T3.1: Investigate reasons why people migrate (move) to different places around the world, recognizing that some migration is voluntary, some forced (e.g., refugees, people driven from their homelands, enslaved people).

MA-HSS.2.P6: Argue or explain conclusions, using valid reasoning and evidence.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: If you were an immigrant to the U.S. in the 1890s, what would be the biggest challenge you would face?



A. OPENER (12 minutes)

1. Participate in an Immigration Simulation
Tell students that today we are going to pretend it is 1890. Most students will be immigrants from different countries coming to the United States. Give each student an Immigration Card (WORKSHEET 2-3.A) that describes who there are and where they are coming from. There are 12 immigrant cards. If you have more than 12 students, you should use the same immigrant cards for multiple students. The gender of the card does not need to be the same as the gender of the student. 1 student will be the immigration doctor. 1 student will be an immigration agent.  

Tell the students to read their immigration card. They should underline or highlight their name, where they are from, why they are coming from the United States, and if they are healthy. 

Have students go out into the hallway and line up against a wall. Have the immigration agent be sitting at a desk/chair near the door. Have the immigration doctor sit at a desk off to the side of the classroom. 

Tell students that they have just arrived in the United States after more than two weeks sailing on a ship or, if they are from México or Canada, taking a train. Tell them that when they arrive they will first have to speak with the immigration agent. They should use their cards to answer her or his questions. After the immigration agent asks questions, they will then meet with an immigration doctor. 

Have the first student go through the immigration agent and immigration doctor stations. Make sure all of the students are watching and listening. After the student go through, ask the class if they were allowed to enter the U.S., why or why not?

Once a student enters the U.S., they can go to their seat, which you will call their “tenement apartment” (which we will learn about in a future lesson).

Some students will not be allowed to enter because they are sick. They will be asked to sit to the side and wait. At the end of the simulation, explain that those students will need to return to their home country, because immigrants with illnesses were not allowed to enter then. Tell students that at this time, unless you had an illness or committed a crime, anyone could enter the United States.    



B. DEVELOPMENT (12 minutes)

2. Complete Push-Pull Factors Worksheet
Give students the Push-Pull Factors (WORKSHEET 2-3.B). Ask students if they can tell you what push means. Tell them that we think about immigrants as having something “push” them out of their home countries. Looking at your cards, what pushed you out of your home country? List those items on the board or chart paper and have students enter them in the worksheet under push. 

Then ask students if they can tell you what pull means. Tell them that we think about immigrants as having something “pull” them to the United States, or a reason to come here. Looking at your cards, what pulled you to the United States? List those items on the board or chart paper and have students enter them in the worksheet under push.

3. Read an Immigrant from Today’s Story
Tell the students that there are still push and pull factors today. Now we will read the story of a recent immigrant from México. While we listen, you should underline or highlight the push and pull factors that he has. Using the first worksheet, model looking for facts and taking notes for the students.

Ask the students to read aloud (using choral, partner, or independent reading) Dagoberto Olvera’s Immigration Story (WORKSHEET 2-3.C). At the end of the reading, ask students about what pushed him out of México and what pulled him to the United States. Asked them to tell you what he said made it hard being an immigrant.

C. CLOSING (6 minutes)

4. Make an Argument About the Challenges of Being an Immigrant
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-3.D), where they write their own personal response to the lesson’s Inquiry Question: “If you were an immigrant to the U.S. in the 1890s, what would be the biggest challenge you would face?” Tell students to cite at least two pieces of evidence from the sources for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.



EVALUATION

ASSESSMENT 2-3.D

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”

What to look for?

The students should take a stance on the largest challenge immigrants faced. All arguments should cite at least 2 pieces of evidence from the sources.

Some challenges that immigrants face that students may choose include:
· It is difficult being far away from family.
· The journey may be difficult or take a long time.
· You might get sick from the journey.
· You might not be accepted or welcomed in the United States.
· You might not know English language.


[bookmark: Lesson2_4]LESSON PLAN 2-4: Forced Migration: Slavery and Confronting a Difficult Past

MATERIALS

“Henry’s Freedom Box” by Ellen Levine and Kadir Nelson (not supplied)
Letter Home to Parents (LETTER 2-4.A)
Source 1: Life in Africa (SOURCEBOOK 2-4.B)
Source 2: The Slave Trade (SOURCEBOOK 2-4.C)
Source 3: Plantations (SOURCEBOOK 2-4.D)
Source 4: Abolition (SOURCEBOOK 2-4.E)
Forced Migration: Confronting a Difficult Past: Exit Ticket (ASSESSMENT 2-1.F)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.T3.1: Investigate reasons why people migrate (move) to different places around the world, recognizing that some migration is voluntary, some forced (e.g., refugees, people driven from their homelands, enslaved people).

MA-HSS.2.P6: Argue or explain conclusions, using valid reasoning and evidence.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.



PROCEDURES

Inquiry Question: How did African Americans stand up to slavery?

PREPARATION

1. Note About This Topic and Parent Letter to Send Home
It is important that young children learn about difficult histories from the caring and supportive adults in their lives, including parents/guardians and teachers. For an explanation of how slavery will be addressed in this lesson, we ask that you read the attached letter (LETTER 2-4.A) and we encourage you to send it home to parents a week before you teach this lesson. 

In addition to this lesson, we suggest that you include other lessons on the experience of enslaved people to help students understand the wider historical contents. Pictures books may be one of the best devices for introducing young children to difficult topics such as slavery. Here is a list of other recommended elementary-level texts on slavery: http://www.chicagotribune.com/lifestyles/books/ct-prj-slavery-in-childrens-books-20160227-story.html

A. OPENER (8 minutes)

2. Read “Henry’s Freedom Box” by Ellen Levine and Kadir Nelson
Before reading the text, tell students that today we are going to read a story about a boy who was a slave. Ask students if they know what it means to be a slave or live in slavery. Anticipated responses may include: you are owned by someone, you have to work for free, you can’t leave, people are mean to you.

Read “Henry’s Freedom Box.” This is a picture book that tells the true story of a man who escaped slavery by hiding in a box. As you read the text, be sure to ask questions to the students about Henry’s experiences. There is one page where Henry burns his hand to allow his escape plan to happen. If you think that would be difficult for your students, you may consider skipping that page. Be sure to emphasize how he was able to stop something that was being done to him that was wrong. Tell students at the end of the book that slavery has been against the law for many years (over 150). Ask them if they have any questions about slavery and do your best to answer them. If a student asks a question that you do not know the answer to, write it on the board or chart paper in a “parking lot” and promise to get the answer to them later (and follow up on this). At the end, tell students that Henry would live in Boston after his escape (but eventually moved to England, when in 1850, the U.S. allowed slave catchers to look for runaway slaves in the North, and then back to the U.S. where he became a magician).

Remind the students that over the past couple weeks we have learned about the Indigenous (Native) people, who migrated to the Americas thousands of years ago. Then we learned about immigrants from places like Europe, Asia, México, and Canada. Today, we are going to learn about another group of people. They did not come here on their own, but instead people forced them to come here as enslaved people, just like Henry. In fact, Henry’s ancestors probably came from West Africa. Tell students that today, we are going to learn about their story of coming here and discuss why it was wrong and what people did to try and stop it.

B. DEVELOPMENT (16 minutes)

3. Examine Sources As a Whole Class
Ask the students to read aloud (using choral, partner, or independent reading) the three documents on life in Africa, the Slave Trade, and Abolition (WORKSHEET 2-4.B). After reading each document, solicit from students what important facts should be underlined and highlighted about each source. Make sure they highlight examples of how the slave trade was problematic (i.e. being taken from their homes, having to cross the ocean on a boat, being owned by someone, not being able to leave, having to work for no pay), but also acts of resistance to it (i.e. running away, abolitionist newspapers and speeches, trying to convince others to help end slavery). Using the first worksheet, model looking for facts and taking notes for the students.

4. Discuss the Struggles that Enslaved People Faced Through Forced Migration and Their Day-to-Day Lives
Tell students that after listening to Henry’s Freedom Box and reading these sources, we will talk about ways that life was difficult for enslaved people, but also ways that African Americans did things to stop slavery because it was wrong. On the board or chart paper, take notes on what the students say. Anticipated responses may include: problems enslaved people faced: being taken from their homes, having to cross the ocean on a boat, being owned by someone, not being able to leave, having to work for no pay) and ways they stood up against slavery: running away, abolitionist newspapers and speeches, trying to convince others to help end slavery.

C. CLOSING (6 minutes)

5. Answer the Inquiry Question
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-4.E), where they write their own personal response to the lesson’s Inquiry Question: “How did African Americans stand up to slavery?” Tell students to cite at least two pieces of evidence from the book (Henry’s Freedom Box) and the worksheets for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

EVALUATION

ASSESSMENT 2-4.E

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”

What to look for?

The students should take a stance on how the ways that African Americans stood up to slavery. All arguments should cite at least 2 pieces of evidence from the sources.

Some ways that African Americans stood up to slavery:
· Running away/underground railroad
· Starting abolitionist newspapers
· Protesting and giving speeches
· Trying to convince others to help end slavery

[bookmark: Lesson2_5]LESSON PLAN 2-5: Lesson Title: Mapping Where Our Families Immigrated/Migrated From

MATERIALS

Immigrant Guest Letter (LETTER 2-5.A)
Classroom world map (recommended size is as large as possible) (not supplied)
Round stickers (not supplied)
Pre-Lesson Activity: Where Did My Family Come From? (WORKSHEET 2-5.B)
World Map (Worksheet 2-5.C)
Mapping Where Our Families Immigrated/Migrated From: Exit Ticket (ASSESSMENT 2-5.D)
Interview Questions (ASSESSMENT 2-5.E) (for optional lesson)
Guest Speakers: Exit Ticket (ASSESSMENT 2-5.F) (for optional lesson)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.T3.1: Investigate reasons why people migrate (move) to different places around the world, recognizing that some migration is voluntary, some forced (e.g., refugees, people driven from their homelands, enslaved people).

MA-HSS.2.T2.1: Explain that a map represents spaces and helps one identify locations and features.

MA-HSS.2.T2.3: Conduct interviews with family members, neighbors, friends, or school staff to discover where their families came from, how and why they moved to where they now live, and when and why their families came to Massachusetts.

MA-HSS.2.P6: Argue or explain conclusions, using valid reasoning and evidence.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: What is the most important similarity between how our family members came to the United States?

PREPARATION

1. Arrange Guest Speaker/Speakers
This lesson has an optional day 2 that includes guest speakers who are relatives of your students (or community members) who have immigrated to the United States. You should arrange these guests in advance. There is a solicitation letter included (LETTER 2-5.A)

2. Complete Worksheet with Family Members
Before this class, students should work with their parents or guardians to complete the Pre-Lesson Activity: Where Did My Family Come From? (WORKSHEET 2-5.B) in preparation for the activities in Lesson 2-5. Be mindful that some students may know very little about their immigrant or migrant histories due to family circumstances. It will be all right if students can only fill out a little or none of the worksheet in advance.

DAY 1

A. OPENER (8 minutes)

3. Introduce the Topic
Tell the students that today we will be mapping where our families and relatives come from. Tell students to take out the worksheet they completed with their parents or guardians about this. Give students a copy of the World Map (Worksheet 2-5.C). Have the students highlight or circle any countries on the World Map that are listed on the Pre-Lesson Activity: Where Did My Family Come From? (WORKSHEET 2-5.B). Circulate the room and help students locate on the map any countries on their sheet. If a student has domestic locations (for migrants), help them find the approximate location on the map for this (as no words will not be listed for those locations). 

Once students have located these locations on their World Maps, have them come to the large classroom world map (which is positioned in a place that can be reached by students). Have the students take the stickers and place them on the locations of their immigrant/migrant family members. After all of the students have placed their stickers, have them return to their seats.

B. DEVELOPMENT (16 minutes)

4. Debrief from the Map Activity
Ask students to look at their maps. Ask a series of questions and take notes for the students on the board or chart paper: Can they see any areas that many of our family members immigrated from? Make a distinction between country (a nation with its own government, i.e. United States, Nigeria) and continent (a large mass of land, i.e. South America, Asia). Does it seem like our family members came from similar distances or were some from nearer and farer? Explain that climates tend to be warmer near the equator (show them where the equator is) and cooler near the poles of the Earth. Looking at our stickers, do our family members mostly come from cooler or warmer places, or a mix of both? Do you think it would be difficult to move from a warmer climate to Boston? Why or why not? Ask students if any of their immigrant relatives speak a language other than English? What languages do they speak? Do you think it would be difficult to move to a country where you do not speak the language?

C. CLOSING (6 minutes)

5. Make an Argument About the Challenges of Being an Immigrant
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-5.D), where they write their own personal response to the lesson’s Inquiry Question: “What is the most important similarity between how our family members came to the United States?” Tell students to cite at least two pieces of evidence from the notes on the board or chart paper for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

DAY 2 (OPTIONAL)

A. OPENER (8 minutes)

1. Prepare Questions

Tell students that today we have special guests visiting our class who are immigrants or migrants from different places. Pass out the Interview Questions (ASSESSMENT 2-5.E). Tell students that I have created four questions that we might ask our guests. Read the questions to them. Tell students that they should write down a few more questions that they might like to ask. If they are having a hard time thinking of questions, remind them to think about the previous lesson where we mapped where our family members came from or we learned about immigrants coming from different countries.

B. DEVELOPMENT (16 minutes)

2. Guest Speaker(s)
Introduce each guest speaker by saying their name and where they came from. If there is more than one guest speaker, you can have them speak separately or on a panel. Allow each guest speaker some time to tell their immigration/migration story. Have students ask their questions. Make sure that the four included questions are asked (if the students do not ask them) by the end of the guest speakers time with the class.

C. CLOSING (6 minutes)

3. Reflect on the Guest Speaker(s) Story
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-5.F), where they write what they learned from the guest speakers. 

EVALUATION

ASSESSMENT 2-5.D

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”

What to look for?

The students should take a stance on the most important similarity between how our families came to the U.S. All arguments should cite at least 2 pieces of evidence from the sources.

Some ways that family members may have similar immigrant/migrant experiences:
· Immigrant/migrants came from similar countries or continents.
· Immigrant/migrants traveled long distances.
· Immigrant/migrants came from different climates or weather.
· Immigrant/migrants had to learn a new language.
· Immigrant/migrants had to learn about their new place.

ASSESSMENT 2-5.F (OPTIONAL)

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”

What to look for?

Answers will vary based on guest speakers and students’ choice.



[bookmark: Lesson2_6]LESSON PLAN 2-6: The Early European Immigrants: English, German, and Irish

MATERIALS

Pop Quiz: English, German, or Irish? (WORKSHEET 2-6.A)
Source 1: English Immigrants (SOURCEBOOK 2-6.B)
Source 2: German Immigrants (SOURCEBOOK 2-6.C)
Source 3: Irish Immigrants (SOURCEBOOK 2-6.D)
English, German, and Irish Immigrants: Exit Ticket (ASSESSMENT 2-6.E)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.T3.1: Investigate reasons why people migrate (move) to different places around the world, recognizing that some migration is voluntary, some forced (e.g., refugees, people driven from their homelands, enslaved people).

MA-HSS.2.P6: Argue or explain conclusions, using valid reasoning and evidence.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: What is the most important impact that English, German, and Irish immigrants made to the United States?



A. OPENER (8 minutes)

1. Engage Students in the “Pop Quiz”
Tell students that today we will be learning about three groups of early immigrants to the United States: English, German, and Irish immigrants. These were the first Europeans that interacted with the Indigenous (Native) people and today are the largest group of people living in the United States. Today, German Americans are the largest group in the United States, followed by Irish Americans. English Americans are the fourth largest group behind African Americans. Because of their size as a group, many of the things that we think of as American are actually originally from the English, Germans, and Irish. 

To show you this, we are going to take a little quiz. Give students Pop Quiz: English, German, or Irish? (WORKSHEET 2-6.A). Tell students to use the worksheets to take guesses as to what is English, German, and Irish. After all students are finished guessing, reveal the answers and read their short descriptions on the answer page.

B. DEVELOPMENT (16 minutes)

2. Compare the Different Immigrant Groups
Put students into small groups. Assign each group one of three worksheets on English Immigrants (SOURCEBOOK 2-6.B), German Immigrants (SOURCEBOOK 2-6.C), and Irish Immigrants (SOURCEBOOK 2-6.D). Have each group read its worksheet. They should underline or highlight important information. Tell the students that they should then discuss the document and write down a list of facts. Note: If your students have difficulty with jig saw activities, this lesson plan can be spread out over three days having all students focus on only one document per lesson. Assign different students to be a leader for one of the three documents, responsible for explaining that document to their peers on the final day of the lessons when they use the exit ticket.

3. Engage in a Jig Saw About the Different Immigrant Groups
Have students participate in a jig saw activity. Make new groups where at least one student from each of the original groups is included. This will create several new groups of three students, one is an expert on 2-6.B, 2-6.C, and 2-6.D. Have each student describe their document to the other members of their group.

Ask students to use the sources to answer the following inquiry question: “What is the most important impact that English, German, and Irish immigrants made to the United States?” In answering this question, students should look across the three different worksheets, looking for common contributions (i.e. language, government, food, music and art). After students have discussed the question, they should complete the exit ticket in the following step. Circulate the room, helping the students who may have difficulty choosing one asset.

C. CLOSING (6 minutes)

4. Write Up Argument About the Impact of the English, German, and Irish
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-6.E), where they write their own personal response to the lesson’s Inquiry Question: “What is the most important impact that English, German, and Irish immigrants made to the United States?” Write on the board or chart paper: language, government, food, music and art. Tell students the can choose from this list or something else they read in the sources. Tell students to cite at least two pieces of evidence from the sources for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

EVALUATION

ASSESSMENT 2-6.E

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”

What to look for?

The students should take a stance on the most important impact the English, German, and Irish had on the United States. All arguments should cite at least 2 pieces of evidence from the sources.

Some ways that the English, Germans, and Irish influenced the United States:
· Language: The United States speaks English, which is from England and spoken in Ireland (and a similar language to German). 
· Government: The Parliament of England was one of the inspirations for the U.S. Congress.
· Food: All three cultures have contributed foods to American culture.
· Music and art: All three cultures have brought with them their music and art.


[bookmark: Lesson2_7]LESSON PLAN 2-7: The Early Asian Immigrants: Chinese

MATERIALS

Clipboard (not supplied)
“Landed” by Milly Lee (not supplied)
Source 1: The Gold Rush (WORKSHEET 2-7.A)
Source 2: The Railroad (WORKSHEET 2-7.B)
Source 3: Feeding the United States (WORKSHEET 2-7.C)
Source 4: Making Chinatowns (WORKSHEET 2-7.D)
Chinese Immigrants Thinking Questions (WORKSHEET 2-7.E)
The Early Asian Immigrants: Chinese: Exit Ticket (ASSESSMENT 2-7.F)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.T3.1: Investigate reasons why people migrate (move) to different places around the world, recognizing that some migration is voluntary, some forced (e.g., refugees, people driven from their homelands, enslaved people).

MA-HSS.2.P6: Argue or explain conclusions, using valid reasoning and evidence.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: How have Chinese immigrants made the United States better?



PREPARATION

1. Set Up Carousel Activity
Around the room, post the three sources: The Gold Rush (SOURCEBOOK 2-7.A), The Railroad (SOURCEBOOK 2-7.B), and Development of Chinatowns (SOURCEBOOK 2-7.C). 

A. OPENER (8 minutes)

2. Read Landed
Start the lesson by reading part of the picture book “Landed” by Milly Lee to the students (since this book is intended for Grades 3-5, it is recommended that you read only pages 10-19; NOTE: the pages are not numbered and page 10 starts, “In Hong Kong, Father arranged…” Page 19 starts, “Sun and his father were up early the next morning”). This story explains the travels of 12-year old from China to San Francisco in the late 1800s. As you read the text, ask probing questions, such as “Do you think it would be difficult to travel for so long on a ship?” “Would you be scared when if you Sun and had to answer questions?”

3. Ask Questions About the Text
Ask probing questions about the text, such as, “What were the biggest challenges that Sun faced on his journey to the United States?” Anticipated responses may include: the long voyage, not speaking English, being afraid, being away from his family. “Knowing that things were not good for Sun in China, would you have made the same decision as him to leave? Anticipated responses may include: no-I would miss my family too much, yes-it was difficult but the only thing he could do. 

B. DEVELOPMENT (16 minutes)

4. Engage in a Carousel Activity on Community Connections  
Give each student pencil and clipboard with the Chinese Immigrants Thinking Questions (WORKSHEET 2-7.E) on it. Ask students to go to each of the four stations (2-7.A, 2-7.B, 2-7.C, 2-7.D). At each station, the students should take notes on the descriptions of each contribution that Chinese immigrants made to the United States.

Once students have gone to each of the four stations, they should return to their seats.

C. CLOSING (6 minutes)

5. Write Up Argument on Most Important Community
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-7.F), where they write their own personal response to the lesson’s Inquiry Question: “How have Chinese immigrants made the United States better?” Tell students to cite at least two pieces of evidence from the sheets on the walls. Tell students that the evidence they use can be something that they wrote on the sheets. Encourage students to get up and look at the sheets on the wall, when they need evidence to write on their sheet.

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

EVALUATION

ASSESSMENT 2-7.F

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”

What to look for?

The students should explain at least two ways Chinese immigrants have made the United States better. All arguments should cite at least 2 pieces of evidence from the sources.

Some ways that the Chinese made the United States better:
· Making the United States wealthy by helping mine gold
· Helping the U.S. transportation system by creating the railroad
· Farming much of the food for the people in the U.S.
· Sharing their culture and supporting their communities by making Chinatowns 



[bookmark: Lesson2_8]LESSON PLAN 2-8: Welcome to Ellis Island: Eastern and Southern Europe and the Caribbean

MATERIALS

Ellis Island Video (Lesson2-8Video1) [Located in the Open Social Studies Video Library: www.opensocialstudies.org/K-6.html]
Images of Ellis Island (SOURCEBOOK 2-8.A)
Source 1: The Voyage (WORKSHEET 2-8.B)
Source 2: Arriving at Ellis Island (WORKSHEET 2-8.C)
Source 3: The Inspection (WORKSHEET 2-8.D)
Ellis Island: Exit Ticket (ASSESSMENT 2-8.E)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.T3.1: Investigate reasons why people migrate (move) to different places around the world, recognizing that some migration is voluntary, some forced (e.g., refugees, people driven from their homelands, enslaved people).

MA-HSS.2.P6: Argue or explain conclusions, using valid reasoning and evidence.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: How would you describe the experiences of immigrants entering the United States through Ellis Island?



A. OPENER (8 minutes)

1. Watch Ellis Island Video
To help students understand the struggles immigrants to Ellis Island faced, show them a clip from the film Island of Hope, Island of Tears (1979) (Lesson2-8Video1). Stop the film and explain any events depicted that may be confusing for students.

2. Engage in a Brainstorm on Ellis Island 
Post the question on the board or chart paper, “What do you know about Ellis Island?” Project the Images of Ellis Island (SOURCEBOOK 2-8.A) to help foster student ideas. Tell students they can use things they know from the video we just watched or that they have learned in other places. Emphasize what facts are correct. Anticipated responses may include: it is in New York, people took long ship rides, it was crowed, people were scared, people didn’t know English, people saw the Statue of Liberty. 

B. DEVELOPMENT (16 minutes)

3. Read About Ellis Island
Pass out the sources: The Voyage (SOURCEBOOK 2-8.B); Arriving at Ellis Island (SOURCEBOOK 2-8.C); The Inspection (SOURCEBOOK 2-8.D). Have students take turns reading aloud (using choral, partner, or independent reading) each source.

4. Write About Arriving at Ellis Island
Tell the students to imagine they are an immigrant from Europe or the Caribbean (have them choose a country-see Source 1: The Voyage) and they have just arrived in New York at Ellis Island. Tell them to include in their letters some of the information in the sources and the things we listed on the board or chart paper. 

The letters (ASSESSMENT 2-8.E) will serve as the evaluation task. Students’ letters will address the lesson’s Inquiry Question: “How would you describe the experiences of immigrants entering the United States through Ellis Island?” Tell students to cite at least two pieces of evidence from the sources for this lesson. 

C. CLOSING (6 minutes)

5. Share Letters 
Have students share letters home with the class. Draw comparisons between the different students’ stories and list them on the board or chart paper. 



EVALUATION

ASSESSMENT 2-8.E

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”

What to look for?

The students should write a letter home from the perspective of an immigrant going through Ellis Island. All arguments should cite at least 2 pieces of evidence from the sources.

Some information that students may include in their letters home:
· A voyage that would take 7-10 days
· Poor food on the ship
· Seeing the Statue of Liberty
· Getting seasick or diseases
· Not knowing English
· Being afraid of the inspectors
· Children and mothers being separated from fathers
· Having to answer many questions
· Having a medical inspection
· Being happy when they saw their family members again
· Going to the mainland (New York)


[bookmark: Lesson2_9]LESSON PLAN 2-9: Life After Angel Island: China, Japan, and India

MATERIALS

Images of Angel Island (SOURCEBOOK 2-9.A)
Source 1: Arriving in San Francisco (SOURCEBOOK 2-9.B)
Source 2: Finding a Home (SOURCEBOOK 2-9.B)
Source 3: Finding Work (SOURCEBOOK 2-9.C)
Life After Angel Islands: Exit Ticket (ASSESSMENT 2-9.D)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.T3.1: Investigate reasons why people migrate (move) to different places around the world, recognizing that some migration is voluntary, some forced (e.g., refugees, people driven from their homelands, enslaved people).

MA-HSS.2.P6: Argue or explain conclusions, using valid reasoning and evidence.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: Imagine that you were an immigrant from China, Japan, or India to the United States, how would you describe your new country to the people back home?



A. OPENER (12 minutes)

1. Engage in a Brainstorm on Angel Island 
Tell the students that last class they studied Ellis Island in New York. Ask students to tell us what they remember about Ellis Island. Give students Images of Angel Island (WORKSHEET 2-8.A). Tell the students that they will look at pictures another island, Angel Island in San Francisco. Write on the board or chart paper: “How is Angel Island the same as Ellis Island? How is Angel Island different than Ellis Island? Read the questions. Tell students to look over the images by themselves. They can circle or highlight any important parts of the pictures. Next, tell students to turn and talk with a partner. Together you should answer the two questions written here. Have partners share what they think are the same and different about the two places. Anticipated responses may include: Different: The people look different, they are Asian at Angel Island instead of White, Black, or Latino at Ellis Island, the immigrants’ clothes look a little different. Same: They have to wait in line, they took ships, they went through inspections, it was an island.

B. DEVELOPMENT (12 minutes)

2. Examine Sources from After Angel Island
Tell the students that, as they can see, the experience of Angel Island was very similar to Ellis Island. So, today we are going to focus on life after Angel Island. What was life like for Asian immigrants in California after they came here?

Put students into small groups. Assign each group one of three worksheets: Arriving in San Francisco (SOURCEBOOK 2-9.B); Finding a Home (SOURCEBOOK 2-9.B); Finding Work (SOURCEBOOK 2-9.C). Have each group read its worksheet. They should underline or highlight important information. Tell the students that they should then discuss the document and write down a list of facts. Note: If your students have difficulty with jig saw activities, this lesson plan can be spread out over three days having all students focus on only one document per lesson. Assign different students to be a leader for one of the three documents, responsible for explaining that document to their peers on the final day of the lessons when they use the exit ticket.

3. Engage in a Jig Saw About Life After Angel Island
Have students participate in a jig saw activity. Make new groups where at least one student from each of the original groups is included. This will create several new groups of three students, one is an expert on 2-9.B, 2-9.C, and 2-9.D. Have each student describe their document to the other members of their group.

Ask students to use the sources to answer the following questions: “What struggles did the immigrants face? What good things happened for the immigrants?” Circulate the room, helping the students.
4. Write About Arriving at Angel Island
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-9.D), where they write letter home describing their experience after Angel Island, which is a response to the lesson’s Inquiry Question: “Imagine that you were an immigrant from China, Japan, or India to the United States, how would you describe your new country to the people back home?” Tell students to cite at least two pieces of evidence from the sources for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

C. CLOSING (6 minutes)

5. Share Letters 
Have students share letters home with the class. Draw comparisons between the different students’ stories and list them on the board or chart paper. 

EVALUATION

ASSESSMENT 2-9.D

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”

What to look for?

The students should write a letter home from the perspective of an immigrant from China, Japan, or India. All arguments should cite at least 2 pieces of evidence from the sources.



Some information that students may include in their letters home:
· Leaving the ship or inspection at Angel Island
· Arriving in Chinatown, Japantown, or Cow Hollow
· Meeting up with long lost relatives
· Struggling with the fact that they could not speak English
· Finding a place to live: apartments
· Finding a place to work: dockyards, factories, or farms 





[bookmark: Lesson2_10]LESSON PLAN 2-10: Life in the Tenements

MATERIALS

Drawing paper (not included)
Images (SOURCEBOOK 2-10.A)
Original Tenement Description and Floor Plan (SOURCEBOOK 2-10.B)
Tenement Redesign Description: Exit Ticket (ASSESSMENT 2-10.C)
Dumbbell Tenement (WORKSHEET 2-10.D)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.T3.1: Investigate reasons why people migrate (move) to different places around the world, recognizing that some migration is voluntary, some forced (e.g., refugees, people driven from their homelands, enslaved people).

MA-HSS.2.P6: Argue or explain conclusions, using valid reasoning and evidence.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: If you were to redesign the tenement and pass laws to improve immigrant conditions, what would they include?


PREPARATION

This lesson uses a method called Visual Thinking Strategy (VTS). The key to VTS is that you as a teacher only do two things: (1) Ask the following questions and (2) repeat as precisely as possible exactly what the students say.

Visual Thinking Strategy Questions:
· Open with: “What’s going on in this picture?” 
Summarize student responses using conditional language (“Raoul thinks this could be…”). This keeps the conversation open to other interpretations by other students.
· If appropriate: “What do you see that makes you say that?”
This encourages students to back up their statements with things they see in the work of art.
· Ask the group: “What more can we find?”
This continues the conversation.

If this is your first time using VTS, we recommend reading this description with a video example from Grade 1 produced by the Milwaukee Art Museum: http://teachers.mam.org/collection/teaching-with-art/visual-thinking-strategies-vts/

A. OPENER (8 minutes)

1. Engage in a Visual Thinking Strategy (VTS) on Tenement Images
Give students Images (SOURCEBOOK 2-10.A). Do not reveal that these are images of tenements. Project the first image (Lettered “A”) and tell the students to look at the image closely and quietly. Give them about one minute. Next, begin the VTS question about the image. Use the above questions, following VTS instructions. Have students inquire about the question using the above questions for about 2-3 minutes. 

Project the second image (Lettered “B”) and tell the students to look at the image closely and quietly. Give them about one minute. Next, begin the VTS question about the image. Use the above questions, following VTS instructions. Have students inquire about the question using the above questions for about 2-3 minutes.

Tell students that today we will be learning about tenement apartments. We were just looking at a picture outside and inside tenements. You had many good observations of the tenement pictures. 



B. DEVELOPMENT (16 minutes)

2. Examine the Tenement Floor Plan
Tell the students that you have a historical problem for them. Pass out Original Tenement Description and Floor Plan (SOURCEBOOK 2-10.B). Ask the students to look at the image. Ask the students if they know what a floor plan is. Tell the students that this is a picture of a building. Pretend that we cut off the roof and we are looking down at it. It shows us the floors, walls, doors, and windows. Ask if any students are confused and then individually help them see the floor plan is a birds-eye view of a building. 

Once all the students understand the floor plan, explain that this is a floor plan for a tenement, just like the pictures we were just looking at. Next, have students take turns reading the description on the back while the other students look at the floor plan. 

3. Engage in Problem Solving Around the Tenement
Have students get in partners. One partner should be the architect, who will draw, and the other should be the scribe, who will take notes. Working together, each partner team should make a new floor plan that they think will address the following problem:
· The tenements do not get much fresh air. Since there are only windows in the front and back, the breeze cannot flow through the building well. You cannot put windows on the sides, because there is a building there. Emphasize: How can you change the shape to make more windows? 
· It is now possible to add indoor plumbing for sinks, and toilets. It is also very expensive. Emphasize: Will you pay the money to move the toilets and water inside?
· Children have no safe place to play. Emphasize: What will you do to help children have a safe place to play?

Tell the students: Architect, your job is to draw a new floor plan to do these three things: make more windows and a place for children to play. Scribe, your job is to make a list of the changes that you made in your new drawing using the exit ticket sheet (ASSESSMENT 2-10.C). You will also have to describe on that sheet if you will put toilets and sinks in the tenement.

C. CLOSING (6 minutes)

4. Share Tenement Drawings
If you have access to a document camera, project each tenement for all the students to see while a partner group explains. Draw comparisons between the different students’ tenement floor plans. 


5. Reveal the Dumbbell Tenement Plan
Pass out or project the Dumbbell Tenement (WORKSHEET 2-10.D). Ask students if any groups came up with similar ideas. Tell the students that this tenement, which is called a dumbbell tenement (like the things people exercise with), had something called a court yard, which allowed more windows by putting them on the inside. Check to see that students understand that. It also made the front and back a different shape, to allow more air to flow in. Check to see that students understand that. Ask the students if they think this is a good improvement or not? 

EVALUATION

ASSESSMENT 2-10.C

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”

What to look for?

The students should redesign the tenement and write up the changes that they made. 

Some design features that the students describe may include:
· A courtyard.
· Changing the shape of the building to allow more windows.
· Adding plumbing (sinks, toilets), because it is worth the money.
· Not adding plumbing, because the money could be spent in other ways (lowering rent, fixing the building).
· A playground can be made for children in the back lot or nearby.






[bookmark: Lesson2_11]LESSON PLAN 2-11: Newcomers from Nearby: Immigration from Canada and México

MATERIALS

1897 Train Video (Lesson2-11Video1) [Located in the Open Social Studies Video Library: www.opensocialstudies.org/K-6.html]
Picture of Mexican Family and French Canadian Family (WORKSHEET 2-11.A)
Source 1: Mexican Immigrants (SOURCEBOOK 2-11.B)
Source 2: French Canadian Immigrants (SOURCEBOOK 2-11.C)
Immigration from Canada and México: Exit Ticket (ASSESSMENT 2-11.D)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.T3.1: Investigate reasons why people migrate (move) to different places around the world, recognizing that some migration is voluntary, some forced (e.g., refugees, people driven from their homelands, enslaved people).

MA-HSS.2.P6: Argue or explain conclusions, using valid reasoning and evidence.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: What was the Canadian and Mexican immigrant experience like?



A. OPENER (8 minutes)

1. Watch 1897 Train Video
Tell students that we have been studying immigrants for the last few social studies lessons and I have a question for you: “How did most immigrants travel to the United States?” Anticipated answers may include: ships, boats, over the ocean.
Not all immigrants came over the ocean in ships. Today, we will learn about two groups who came by train or even by foot. First, let’s look at a short video of a train back in 1897. Show the 1897 Train Video (Lesson2-11Video1). Ask the students to describe what trains were like back then. Anticipated responses may include: noisy/loud, lots of soot/pollution, fast, carried many people, people were hanging out of them, there were workers in the film, it looks like Thomas the Train from the show.

2. View Mexican and French Canadian Family Photos
Show the students the images of Mexican immigrant family. Tell them that this is a family from México who emigrated to Kansas City, Missouri in the early 1900s. Ask the students, “How might this family be the same or different than yours?” Anticipated answers may include: their family is larger, they live in Missouri, they speak Spanish, they are wearing different types of clothes. 

Show the students images of French Canadian immigrants. Tell them that this is a family from French Canada, also called Québec, who emigrated to Holyoke, Massachusetts in the early 1900s. Ask the students, “How might this family be the same or different than yours?” Anticipated answers may include: their family is larger, they live in Massachusetts, they speak French, they are wearing different types of clothes.

B. DEVELOPMENT (16 minutes)

3. Read About Immigrant Groups
Pass out the sources: Mexican Immigrants (SOURCEBOOK 2-11.B); French Canadian Immigrants (SOURCEBOOK 2-11.C). Have students take turns reading aloud (using choral, partner, or independent reading) each source.

4. Write Diary Entry
Divide the class in half. Explain that a diary is a journal or writing that people do once a day to remember things about their day. They are going to write a diary entry pretending that they are a child who has recently emigrated with their family from either Québec to Massachusetts or México to California. Tell them to include in their diary entries some of the information in the sources. Before they start writing, make a list of possible items to include on the board or chart paper. 

The diary entries (ASSESSMENT 2-11.D) will serve as the evaluation task. Students’ diary entries will address the lesson’s Inquiry Question: “What was the Canadian and Mexican immigrant experience like?” Tell students to cite at least two pieces of evidence from the sources for this lesson. 

C. CLOSING (6 minutes)

5. Share Letters 
Have students share their diary entries with the class. Draw comparisons between the different students’ stories and list them on the board or chart paper. 

EVALUATION

ASSESSMENT 2-11.D

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”

What to look for?

The students should write diary entries from the perspective of a Mexican or Canadian immigrant. All arguments should cite at least 2 pieces of evidence from the sources.

Some information that students may include in their journal entries:
· Riding on a train to get here
· Eating new foods in the United States
· Being happy to be with their families
· Meeting up with long lost relatives
· Struggling with the fact that they could not speak English
· Celebrating their holidays
· Keeping their culture through food, holidays, and music






[bookmark: Lesson2_12]LESSON PLAN 2-12: The Immigration Act of 1924

MATERIALS

1924 Immigration Law (SOURCEBOOK 1-12.A)
Preparation for the Corner Debate (WORKSHEET 1-12.B)
YES and NO signs (MATERIALS 1-12.C)
The Immigration Act of 1924: Exit Ticket (ASSESSMENT 1-12.D)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.T3.1: Investigate reasons why people migrate (move) to different places around the world, recognizing that some migration is voluntary, some forced (e.g., refugees, people driven from their homelands, enslaved people).

MA-HSS.2.P6: Argue or explain conclusions, using valid reasoning and evidence.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: Should we limit the number of people who can move to the United States?

A. OPENER (12 minutes)

1. Introduce the 1924 Immigration Act
Ask students if they can tell you what a law is. After listening to students, write the definition on the board or chart paper as “a rule for all people in a place.” Ask students if they can give some examples of laws. Anticipated responses may include: no speeding in your car, you have to wear a seatbelt, you have to go to school. Tell students another name for a law is an “act.”

Tell the students that we have been studying the many different immigrant groups who came to the United States over its history. Ask students, “Who was allowed to come to the United States as immigrants.” Anticipated answers may include: anyone, you couldn’t have diseases, you couldn’t have committed crimes.

Tell the students that in 1924, the United States Congress decided that they wanted fewer immigrants, so they passed a law saying fewer people could come here. Until 1924, most immigrants to the United States could just come here. Many people said that the U.S. could just build more factories for jobs, homes, and schools, if more immigrants came. Ask the students “Why might a country want to have fewer immigrants?” Anticipated responses from students may include: they may not have enough jobs for everyone, they may not have enough houses for everyone, they may not have enough food for everyone, they may not have enough schools for everyone.

Project for the students the text of the 1924 Immigration Law (SOURCEBOOK 1-12.A). Ask the students to do a choral reading of it together. Stop the students at the word “quota” and explain that that means no more than that number of people could enter the United States in that year. In this case, quota means “no more than.” So, if I had a quota that only 3 students could go to recess, if you were the fourth student, could you go to recess? What about the fifth?” After the choral reading, ask the posted question: After 1890, there was a change in where immigrants came from. There were many more immigrants from Asia, Eastern Europe (like Poland and Russia), and Southern Europe (like Italy and Greece). Why do you think they chose that year instead of 1920? Anticipated answers may include: they didn’t want more immigrants from Asia, Southern, or Eastern Europe (many historians agree with this), they wanted the country to be smaller, they needed to choose a number and that one was from a long time ago. If students do not connect the choice of 1890, explain that the government wanted fewer immigrants from certain countries, so they passed this law.

B. DEVELOPMENT (12 minutes)

2. Participate in a Corner Debate on the 1924 Immigration Act
Have students individually think about each immigration question using Preparation for the Corner Debate (WORKSHEET 2-12.B). 

Ask students to bring their preparation sheets with them and stand up in the middle of the room. Post on one side of the room the sign that says “YES” and on the other side of the room the sign that says “NO” (MATERIALS 2-12.C).

Read each of the questions. Tell students if they think would be a good choice, they should stand under “YES” or a bad choice, they should stand under “NO.” Ask students to explain why they think yes and no. Repeat this with the other two choices. If any choices have no supporters, you (teacher) should stand there and give a reason why it might be a good choice. 

A Note on the Topic: 
Be mindful that some students are immigrants or children of immigrants and that other children may have parents at home that say negative things about immigrants. While this topic may raise emotions, this is exactly why this lesson is so important-it gives students a chance to hear the other side in a respectful way and models good citizenship around a controversial issue. Be careful to not allow the conversation to go toward anti-immigrant rhetoric (“we should not allow any immigrants”), since there is a likelihood that some or man of your students are immigrants or children of immigrants. If this debate does become emotional, you should have the students take a pause and tell them that our country is a country of immigrants, unless we are Indigenous (Native) people, our family came from somewhere else over the last 300 years. At the same time, we live in a democracy, where we have to listen and respect people who disagree with us. This is how we all can make this a better country.

After the students have heard a discussion of each choice, have students return to their seats. Show the text of the 1924 Immigration Act of 1924 (WORKSHEET 2-12.A). Tell students that after respectfully listening to the different opinions of this law and if all immigrants should come to the United States, they will now have a chance to make you own mind up. 

C. CLOSING (6 minutes)

3. Write Up Argument on the 1924 Immigration Act
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-12.D), where they write their own personal response to the lesson’s Inquiry Question: “Should we limit the number of people who can move to the United States?” Tell students to cite at least two pieces of evidence from the 1924 Immigration Act or our class debate. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.


EVALUATION

ASSESSMENT 2-12.D

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”

What to look for?

The students should take a stance on if we should limit the number of immigrants who can come to the U.S. All arguments should cite at least 2 pieces of evidence from the sources.

Arguments for limiting the number of immigrants
· There is a limited number of jobs
· There is a limited number of houses/apartments
· There is a limited number of schools
· Relatives of Americans should be allowed first

Arguments for not limiting the number of immigrants
· It is not fair who is allowed to immigrate (some groups are not allowed)
· It may stop family members from being together
· Many workers are needed
· There are plenty of homes/apartments for people or we can build more
· There are plenty of schools for people or we can build more
· Almost all of us are immigrants or our ancestors were, so how could we tell others they cannot come here


[bookmark: Lesson2_13]LESSON PLAN 2-13: Immigration in the 20th Century

MATERIALS

Zoom In Inquiry Activity (SOURCEBOOK 2-13.A)
Source 1: 1965 Immigration Act (SOURCEBOOK 2-13.B)
Source 2: Transportation Changes (SOURCEBOOK 2-13.C)
Source 3: Work Changes (SOURCEBOOK 2-13.D)
Source 4: Government Changes (SOURCEBOOK 2-13.E).
Immigration in the 20th Century: Exit Ticket (ASSESSMENT 2-13.F)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.T3.1: Investigate reasons why people migrate (move) to different places around the world, recognizing that some migration is voluntary, some forced (e.g., refugees, people driven from their homelands, enslaved people).

MA-HSS.2.P6: Argue or explain conclusions, using valid reasoning and evidence.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: In the 20th century, why did newer immigrants start coming from different countries?




PREPARATION

This lesson uses a method called Zoom In Inquiry. The key to Zoom In Inquiry is that you as a teacher allow the students to explore an image in three successive “zoom ins.”

Zoom In Inquiry:
· The teacher has students start by looking at only a specific part of an image (Zoom 1) and not the entire image. The teacher asks, “What do you think this may be?” and “What can you tell from what you see?” or “What clues do you see?”
· The teacher then reveals a slightly larger view of the image (Zoom 2). The teacher asks, “What do you think this may be?” and “What can you tell from what you see?” or “What clues do you see?”
· Finally, the teacher shows the entire image (Zoom 3) to the students. The teacher asks, “What do you think this may be?” and “What can you tell from what you see?” or “What clues do you see?”
· Finally, the teacher explains what the image is of and connects it to the lesson.

If this is your first time using Zoom In Inquiry, we recommend watching this video example from Grade 4 produced by Explorify: https://vimeo.com/205234946

A. OPENER (10 minutes)

1. Zoom In Inquiry Activity
Put students in small groups. Give students the Zoom 1 image (SOURCEBOOK 2-13.A). Project the Zoom 1 image for the class. Tell the students to look at the image closely. In their groups, they should look at the details or clues and make educated guesses as to what the picture may be of. Ask the following questions: “What do you think this may be?”, “What can you tell from what you see?”, “What clues do you see?” Anticipated responses may include: doors, cabinets in a classroom, lockers, numbered seats. Have students examine the source for about 2-3 minutes.

Give students the Zoom 2 image (SOURCEBOOK 2-13.A). Project the Zoom 2 image for the class. Tell the students to look at the image closely. In their groups, they should look at the details or clues and make educated guesses as to what the picture may be of. Ask the following questions: “What do you think this may be?”, “What can you tell from what you see?”, “What clues do you see?” Anticipated responses may include: a room, a theater, van, bus, plane. Have students examine the source for about 2-3 minutes.

Give students the Zoom 3 image (SOURCEBOOK 2-13.A). Project the Zoom 3 image for the class. Tell the students to look at the image closely. In their groups, they should look at the details or clues and make educated guesses as to what the picture may be of. Ask the following questions: “What do you think this may be?”, “What can you tell from what you see?”, “What clues do you see?” Anticipated responses may include: a bus, a plane. Have students examine the source for about 2-3 minutes.

Ask the students “We have spent several lessons studying how immigrants came to the United States in the past. What types of transportation did they mostly use?” Anticipated responses may include ships (emphasize this is how most immigrants came to the U.S. 100 years ago), trains, by foot. 

Show students the image of the TACA Airplane at the Airport Terminal. Tell students that this is an image of an airplane waiting to take off. Tell students that today we will be studying recent immigrants to the United States. We started with this picture of a plane, because today most immigrants come to the U.S. on airplanes, with a smaller number from México, Central America, and Canada coming by foot, bus, or ship. Ask students why they think immigrants today take airplanes instead of ships? Anticipated responses may include: it is faster, it is cheaper, there weren’t planes back then. Tell students that changes in how immigrants get here is one reason for why the places immigrants are coming from are different than they were 100 years ago. Project for the class and show the students this website, that shows the different countries immigrants came over time from 1960 to today (highlight that more immigrants now come from Central and South America, Asia, and Africa): http://www.migrationpolicy.org/programs/data-hub/charts/largest-immigrant-groups-over-time

B. DEVELOPMENT (14 minutes)

2. Read About the Reasons for Immigration Changes
Put students in small groups and assign them one of the sources: 1965 Immigration Act (SOURCEBOOK 2-13.B), Transportation Changes (SOURCEBOOK 2-13.C), Work Changes (SOURCEBOOK 2-13.D), Government Changes (SOURCEBOOK 2-13.E). Have one student from each group read their source. As the student reads, tell the other group members to underline or highlight any important information.

3. Engage in a Jig Saw on Immigration Changes
Have students participate in a jig saw activity. Make new groups where at least one student from each of the original groups is included. This will create several new groups of three students, one is an expert on 2-13.B, 2-13.C, 2-13.D, 2-13.E. Have each student describe their document to the other members of their group.

Ask students to use the sources to answer the following inquiry question: “In the 20th century, why did newer immigrants start coming from different countries (than before)?” In answering this question, students should debate between the four different worksheets and consider which factor had the biggest effect/cause. After students have discussed the question, they should complete the exit ticket in the following step. Circulate the room, helping the students who may have difficulty choosing one factor.

C. CLOSING (6 minutes)

4. Write Up Argument on Immigration Changes
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-13.F), where they write their own personal response to the lesson’s Inquiry Question: “In the 20th century, why did newer immigrants start coming from different countries (than before)?” Tell students to cite at least two pieces of evidence from the sources for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

EVALUATION

ASSESSMENT 2-13.F

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”

What to look for?

The students should take a stance on why different immigrant groups came to the U.S. in the 20th century. All arguments should cite at least 2 pieces of evidence from the sources.

Arguments for the 1965 Immigration Act being the most important:
· This changed the rules and allowed more immigrants from places in South America, Caribbean, Asia, and Africa.
· This removed quotas (or limits) that said more Europeans could come here than people from other places.
· This law allowed more people to come here from new countries.
· Planes became cheaper and flew to more places.
· Trains became faster.
· Planes and trains were better than boats.
· Faster and cheaper transportation allowed more people from far away to come to the U.S.

Arguments for the Work Changes being the most important:
· NAFTA had a bad effect on Mexican farmers (and U.S. factory workers). 
· This forced many Mexican farmers and their families to look for work in the United States. 
· This has led to an increase in Mexican immigrants, making them one of the largest immigrant group in the U.S.

Arguments for the Government Changes being the most important:
· The end of communism in some countries led to more immigrants for those places.
· Other communist countries allowed their citizens to immigrant to the United States (they didn’t before). This resulted in more people coming from these countries.




[bookmark: Lesson2_14]LESSON PLAN 2-14: What is a Refugee? A Case Study of Vietnam

MATERIALS

Vietnamese Refugees Video (Lesson2-14Video1) [Located in the Open Social Studies Video Library: www.opensocialstudies.org/K-6.html]
Source 1: Little Time to Prepare (SOURCEBOOK 2-14.A)
Source 2: Pirates (SOURCEBOOK 2-14.B)
Source 3: Broken Boats (SOURCEBOOK 2-14.C)
Source 4: Refugee Camps (SOURCEBOOK 2-14.D)
Vietnamese Refugees: Exit Ticket (ASSESSMENT 2-14.E)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.T3.1: Investigate reasons why people migrate (move) to different places around the world, recognizing that some migration is voluntary, some forced (e.g., refugees, people driven from their homelands, enslaved people).

MA-HSS.2.P6: Argue or explain conclusions, using valid reasoning and evidence.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: If you were a refugee who came to the U.S. from Vietnam in the 1970s or 80s, what would have been the most difficult part of the journey?



PREPARATION

1. Post Definition of Refugee

Post the definition of refugee on the board or chart paper hidden from view. Refugee: A person who if forced to leave their home, often due to war or natural disaster.

A. OPENER (8 minutes)

2. Watch Video on Refugees
Tell students that they are going to watch a video that shows how some Vietnamese immigrants came to the United States because they were refugees. There was a war between North Vietnam and South Vietnam. At the end of that war, many people in South Vietnam needed to leave their country because of it. First, let’s discuss what a refugee is. Reveal the definition of refugee as “a person who if forced to leave their home, often due to war or natural disaster.” Tell the students that many of the immigrant groups that we have been studying came here because they wanted to. There were also immigrants who came here because they were forced to leave their homes and they are called refugees. We are going to watch a video about Van Nguyen (van win) who was a refugee from Vietnam when she was a little girl. She will tell us her story and all the difficult things she faced in her journey to the United States. 

Have students watch a brief film Vietnamese Refugees Video (Lesson2-14Video1). Ask students about their reaction to this and questions like “Do you think Van, her mom, and dad were brave?” “Would it be really difficult for you to leave your home?” “Would it be scary getting on a boat and escaping in the middle of the night?” “Are you happy that Van and her mother were able to find their father and get their family back together in the United States?”

B. DEVELOPMENT (14 minutes)

3. Examine Sources As a Whole Class
Ask the students to read aloud (using choral, partner, or independent reading) the four documents in order on what refugees from Vietnam faced: Little Time to Prepare (SOURCEBOOK 2-14.A), Pirates (SOURCEBOOK 2-14.B), Broken Boats (SOURCEBOOK 2-14.C), Refugee Camps (SOURCEBOOK 2-14.D).

After reading each document, solicit from students what important facts should be underlined and highlighted about each source. Make sure to highlight examples of the great dangers that refugee face. Using the first worksheet, model looking for facts and taking notes for the students.


4. Discuss the Struggles that Refugees from Vietnam Faced
Ask students, after reading these sources, what do you think were the biggest problems that refugees from Vietnam faced? On the board or chart paper, take should take notes on what the students say. Anticipated responses may include: being forced to leave their homes, having to say goodbye to their relatives, getting on a boat, having things stolen by pirates, swimming to shore, living in a refugee camp, settling in a new country like the United States (different language, weather, etc.).

C. CLOSING (6 minutes)

5. Write Up Argument on Vietnamese Refugees
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-14.E), where they write their own personal response to the lesson’s Inquiry Question: “If you were a refugee who came to the U.S. from Vietnam in the 1970s or 80s, what would have been the most difficult part of the journey?” Tell students to cite at least two pieces of evidence from the sources for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

D. EXTENSION

6. Learn About Present-Day Refugees and Write Local Officials
Use language arts time to have students to learn about present day refugees from places like Iraq, Syria, Haiti, and Central America (Newsela offers student-friendly current event articles). Write letters to political leaders (e.g. mayor, state representative, governor, congressperson, senator, president) about ways that we can help refugees to the United States settle here.

EVALUATION

ASSESSMENT 2-14.E

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”

What to look for?

The students should take a stance on what would be the most difficult part about being a refugee. All arguments should cite at least 2 pieces of evidence from the sources.

Answers will vary based on guest speakers and students’ choice.


[bookmark: Lesson2_15]LESSON PLAN 2-15: The Contributions of American Immigrants
[Albert Einstein, I.M. Pei, David Ortiz, Maria Hinojosa]

MATERIALS

American Immigrants Video (Lesson2-15Video1) [Located in the Open Social Studies Video Library: www.opensocialstudies.org/K-6.html]
Lined paper (not supplied)
Images (SOURCEBOOK 2-15.A)
Source 1: Science: Albert Einstein (SOURCEBOOK 2-15.B)
Source 2: Art and Music: I.M. Pei (SOURCEBOOK 2-15.C)
Source 3: Sports: David Ortiz (SOURCEBOOK 2-15.D)
Source 4: News and Media: Maria Hinojosa (SOURCEBOOK 2-15.E)
American Immigrants: Exit Ticket (ASSESSMENT 2-15.F)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.T3.4: Identify what individuals and families bring with them (e.g., memories, cultural traits, goods, ideas, and languages or ways of speaking) when they move to a different place and identify the significant impacts of migration; identify elements that define the culture of a society (e.g., language, literature, arts, religion, traditions, customs); explain how the community is enriched by contributions from all the people who form it today.

MA-HSS.2.P6: Argue or explain conclusions, using valid reasoning and evidence.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.


PROCEDURES

Inquiry Question: Which of the featured American immigrants do you think made the largest contribution to the United States?

A. OPENER (5 minutes)

1. Anticipation Images
Project the Images (SOURCEBOOK 2-15.A) for the class. Write on the board or chart paper, “What do you think these four people might have in common?” Do not give students help and write down their ideas on the board or chart paper. Anticipated responses may include: they are famous, they live in cities, they live in Boston, they are smart, they are happy, they are for other countries. After 1-2 minutes, ask students if they know any of their names and if they already know some things about them (Albert Einstein-scientist, I.M. Pei-architect, David Ortiz-baseball player, Maria Hinojosa-journalist/on television and radio). Reveal to the students that all four of these people are immigrants, who were born in other countries, and came to the United States. Today, we will learn about each of these different people and how they made the United States a better place.

2. Watch Video on American Immigrants
Tell students that they will now watch a video with a short clip from each of the immigrants who came to the United States and they will talk about their work and what is important to them. Have students watch a brief video American Immigrants Video (Lesson2-15Video1). Ask students about their reaction to this and questions like “What important things did each person tell us about their life or work?”

B. DEVELOPMENT (15 minutes)

3. Read About Different American Immigrants
Put students in small groups and assign them one of the sources: Science: Albert Einstein (SOURCEBOOK 2-15.B), Art and Music: I.M. Pei (SOURCEBOOK 2-15.C), Sports: David Ortiz (SOURCEBOOK 2-15.D), News and Media: Maria Hinojosa (SOURCEBOOK 2-15.E). Have one student from each group read their source. As the student reads, tell the other group members to underline or highlight any important information. Handout lined paper. Ask students to write down 3-4 important facts about their American immigrant.

4. Engage in a Jig Saw on American Immigrants
Have students participate in a jig saw activity. Make new groups where at least one student from each of the original groups is included. This will create several new groups of three students, one is an expert on 2-15.B, 2-15.C, 2-15.D, 2-15.E. Have each student describe their document to the other members of their group.
Ask students to use the sources to answer the following inquiry question: “Which of the featured American immigrants do you think made the largest contribution to the United States?” In answering this question, students should debate between the four different worksheets and consider which person did the most important things. After students have discussed the question, they should complete the exit ticket in the following step. Circulate the room, helping the students who may have difficulty choosing one person or finding evidence to support their choice.

D. CLOSING (10 minutes)

5. Write Up Argument on American Immigrants
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-15.E), where they write their own personal response to the lesson’s Inquiry Question: “Which of the featured American immigrants do you think made the largest contribution to the United States?” Tell students to cite at least two pieces of evidence from the sources for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

EVALUATION

ASSESSMENT 2-15.E

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”

What to look for?

The students should take a stance on which immigrant made the most important contribution to the United States. All arguments should cite at least 2 pieces of evidence from the sources.

Some information that students may include in their answer to the question:

Albert Einstein
· Discovered important scientific concepts, like the theory of relativity, which is about the speed of light
· His ideas would lead to the invention of atomic energy, a better design for solar panels, and a refrigerator that requires almost no energy 
· He would win a Nobel Prize for Physics

I.M. Pei 
· Designed many important buildings in Boston, like the new John Hancock Building, the Museum of Fine Arts West Wing, and the JFK Library
· Went to important universities
· He wants complex buildings to also be simple
· His buildings are some of the most well-known and important in the world, like the Louvre Museum in Paris

David Ortiz
· One of the greatest baseball players in history
· He says you should be a good person on and off the field
· Was fun to watch play baseball (was a Red Sox player)
· Attended 10 All-Star Games and won 3 World Series. He has the Red Sox record for most home runs in a season at 54
· Will probably be in the Baseball Hall of Fame one day

Maria Hinojosa
· Is an important journalist and reporter
· She supports immigrants
· Host an important show on Latinos on National Public Radio
· Host an important show interviewing people on the Public Broadcasting System
· Won four Emmy Awards


[bookmark: Lesson2_16]LESSON PLAN 2-16: Immigration Today: How Do People Come to the U.S.?

MATERIALS

Banico Family Video (Lesson2-16Video1) [Located in the Open Social Studies Video Library: www.opensocialstudies.org/K-6.html]
Source 1: Taking a Flight from China (SOURCEBOOK 2-16.A)
Source 2: Riding the Bus from Canada (SOURCEBOOK 2-16.B)
Source 3: Driving from México (SOURCEBOOK 2-16.C)
Source 4: Taking a Flight from Slovakia (SOURCEBOOK 2-16.D)
Immigration Today—Challenges: Exit Ticket (ASSESSMENT 2-16.E)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.T3.1: Investigate reasons why people migrate (move) to different places around the world, recognizing that some migration is voluntary, some forced (e.g., refugees, people driven from their homelands, enslaved people).

MA-HSS.2.P6: Argue or explain conclusions, using valid reasoning and evidence.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.



PROCEDURES

Inquiry Question: What is the most difficult challenge immigrants face today?

A. OPENER (5 minutes)

1. Watch the Banico Family Video
Tell students that they are going to watch a video that tells a brief story about how the Banico (ba-nee-co) family immigrated from the Philippines to Canada. Have students watch the Banico Family Video (Lesson2-16Video1). Stop the video at important points to explain things to students, such as how the family’s mother immigrated first by herself, the family had never seen snow before coming to Canada, they had to sign up for school, they had to work hard jobs/had a hard time finding work, they struggled to learn a new language (English). Ask students about their reaction to this and questions like “What were some of the difficult challenges the Banico family faced?” Ask students if they, their family, or friends are immigrants and what challenges did they face? How is it similar or different to the Banico family? Write on the board or chart paper the list of challenges that immigrants face today.

A Note on the Topic: 
This lesson discusses different ways that immigrants come to the United States. One of the sources (SOURCEBOOK 2-16.D) will discuss undocumented immigration. Be aware that you may have students who are undocumented. You may have students who have heard or use terms like “illegals” or “illegal immigrants.” This curriculum purposely does not use those terms and instead uses “undocumented immigrants.” “Illegal immigrants” or “illegals” are not formal terms and are not used in legislation or court cases; they are considered to be pejoratives and offensive. Teachers should help educate students on the correct academic language to use around immigration. It is important during this activity to emphasize that some people may choose to come here without permission from the government for many reasons and they have not committed a crime by living here without permission (as ruled by the Supreme Court in Arizona v. United States, 2012), but they can be deported (removed from the country). Here is a good explanation from the New York Times on their language use around immigration: https://www.nytimes.com/2017/03/10/insider/illegal-undocumented-unauthorized-the-terms-of-immigration-reporting.html

This lesson intentionally uses a same-sex couple to expose students to different types of families. Students may have questions about same-sex couples. We advise that you address any questions and emphasize that different families include different family members. For instance, some families include a mother and father, only a mother or a father, two mothers, two fathers, grandparents, or foster parents. The family depicted here has two fathers.
B. DEVELOPMENT (15 minutes)

2. Read About Different Ways to Immigrant Today
Pass out the sources: Taking a Flight from China (SOURCEBOOK 2-16.A), Riding the Bus from Canada (SOURCEBOOK 2-16.B), Driving from México (SOURCEBOOK 2-16.C), Taking a Flight from Slovakia (SOURCEBOOK 2-16.D). Have students take turns reading aloud (using choral, partner, or independent reading) each source.

3. Write Diary Entry
Explain that a diary is a journal or writing that people do once a day to remember things about their day. They are going to write a diary entry pretending that they are a child today who is immigrating to the United States from another country. Tell them to choose a country that they would like to pretend to be an immigrant from and how they will get here (plane, bus, car). If students have a hard time thinking of a country, suggest possibly using the following (and write on the board or chart paper): China (plane), Haiti (plane), Nigeria (plane), Ireland (plane), Canada (bus, car), or México (car). Tell them to include in their diary entries some of the information in the sources and the video of the Banico family that we watched at the beginning of class. Give students access to computer to watch the video again, if it is helpful for their writing.

The diary entries (ASSESSMENT 2-16.E) will serve as the evaluation task. Students’ diary entries will address the lesson’s Inquiry Question: “What is the most difficult challenge immigrants face today?” Tell students to cite at least two pieces of evidence from the sources or video for this lesson. 

Before using the exit ticket, consider reading students some exemplar diary entries that you prepared. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

C. CLOSING (6 minutes)

5. Share Letters 
Have students share their diary entries with the class. Draw comparisons between the different students’ stories and list them on the board or chart paper. 

EVALUATION

ASSESSMENT 2-16.E

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”

What to look for?

The students should write diary entries from the perspective of a new immigrant to the United States. 

Some information that students may include in their journal entries:
· Being afraid of coming to a new country
· Having trouble speaking/learning the language
· Having to work difficult jobs/having trouble finding a job
· Being undocumented
· Having different weather from your home country
· Having to go to a new school




[bookmark: Lesson2_17]LESSON PLAN 2-17: Boston: A City of Immigrants

MATERIALS

Images (SOURCEBOOK 2-17.A)
Letter to the Editor (SOURCEBOOK 2-17.B)
Source 1: History of Immigration (SOURCEBOOK 2-17.C)
Source 2: Many Cultures Living Together (SOURCEBOOK 2-17.D)
Source 3: Important Part of the Economy (SOURCEBOOK 2-17.E)
Source 4: Global Center for Art and Music (SOURCEBOOK 2-17.F)
Boston: A City of Immigrants: Exit Ticket (ASSESSMENT 2-17.G)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.2.T3.1: Investigate reasons why people migrate (move) to different places around the world, recognizing that some migration is voluntary, some forced (e.g., refugees, people driven from their homelands, enslaved people).

MA-HSS.2.P6: Argue or explain conclusions, using valid reasoning and evidence.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.


PROCEDURES

Inquiry Question: How does being a city of immigrants make Boston better?

PREPARATION

This lesson uses a method called Visual Thinking Strategy (VTS). The key to VTS is that you as a teacher only do two things: (1) Ask the following questions and (2) repeat as precisely as possible exactly what the students say.

Visual Thinking Strategy Questions:
· Open with: “What’s going on in this picture?” 
Summarize student responses using conditional language (“Raoul thinks this could be…”). This keeps the conversation open to other interpretations by other students.
· If appropriate: “What do you see that makes you say that?”
This encourages students to back up their statements with things they see in the work of art.
· Ask the group: “What more can we find?”
This continues the conversation.

If this is your first time using VTS, we recommend reading this description with a video example from Grade 1 produced by the Milwaukee Art Museum: http://teachers.mam.org/collection/teaching-with-art/visual-thinking-strategies-vts/

A. OPENER (8 minutes)

1. Engage in a Visual Thinking Strategy (VTS) on Tenement Images
Give students the Images (SOURCEBOOK 2-17.A). Do not reveal that this is an image of Boston’s Chinatown during the New Year’s Lion Dances. Project the first image (Lettered “A”) and tell the students to look at the image closely and quietly. Give them about one minute. Next, begin the VTS question about the image. Use the above questions, following VTS instructions. Have students inquire about the question using the above questions for about 2-3 minutes. 

Project the second image (Lettered “B”). Do not reveal that this is an image of a girl marching in costume during Boston’s Caribbean Carnival. Tell the students to look at the image closely and quietly. Give them about one minute. Next, begin the VTS question about the image. Use the above questions, following VTS instructions. Have students inquire about the question using the above questions for about 2-3 minutes.



Tell students they had many good observations of the pictures. Today, we will be learning about how modern-day Boston is a city of immigrants. We were just looking at two events that happen every year in Boston that celebrate our immigrant roots. The first image was of the lion dances that happen in Chinatown every year during Chinese New Year’s. Different groups go around Chinatown performing dances in lion costumes and lighting firecrackers. They feed the lions lettuce and oranges for good luck and people dressed as Buddha walk alongside the lions. The second image was of Boston’s Caribbean Carnival that happens each summer. Different groups parade dancing in bright and sometimes very large costumes from the Caribbean islands, including Barbados, Trinidad and Tobago, Haiti, Jamaica, Antigua, and Dominica. Tell students that today we are going to learn about the ways that immigrants make Boston a better community. We will then write imaginary letters to the editors of our local paper to convince others that immigrants make Boston a great place to live.

B. DEVELOPMENT (15 minutes)

2. Read About Different Aspects of Boston Immigration
Pass out the sources: History of Immigration (SOURCEBOOK 2-17.C), Many Cultures Living Together (SOURCEBOOK 2-17.D), Important Part of the Economy (SOURCEBOOK 2-17.E), Global Center for Art and Music (SOURCEBOOK 2-17.F). Have students take turns reading aloud (using choral, partner, or independent reading) each source.

3. Write a Letter to the Editor
Tell students that we will now write letters to the editor of our local newspaper. Tell students that you will first show them an example of a letter to the editor. Read to them Letter to the Editor (SOURCEBOOK 2-17.B), which is an imaginary letter to the editor about why people should shovel their sidewalks after a snow storm. Ask the students to tell you what the purpose of this letter was. How did the writer try to convince you or change your mind on something?

Explain to students that people write letters to the editor, who is the person who runs the newspaper, when they want to convince other people of something. The editor may decide to put this letter in their newspaper. Tell the students that they are going to write a pretend letter to the editor explaining the reasons why immigrants make Boston better. They should look at the sources and choose one or more than one reasons why immigrants make Boston better.

The letters to editors (ASSESSMENT 2-17.G) will serve as the evaluation task. Students’ diary entries will address the lesson’s Inquiry Question: “How does being a city of immigrants make Boston better?” Tell students to cite at least two pieces of evidence from the sources. 
Before using the exit ticket, consider reading students some exemplar letters to the editors that you prepared. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

C. CLOSING (6 minutes)

4. Share Letters to the Editor
Have students share their letters to the editor with the class. Draw comparisons between the different students’ stories and list them on the board or chart paper. 

EVALUATION

ASSESSMENT 2-17.G

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”

What to look for?

The students should write letters to the editor making an argument for why immigrants make Boston better. All arguments should cite at least 2 pieces of evidence from the sources.

Some information that students may include in their journal entries:
· Boston has been an immigrant city for hundreds of years
· Immigrants have come from all over the world, including England, Ireland, Poland, Russia, Italy, French Canada, Dominican Republic, Vietnam, Haiti, Cape Verde, and China, as well as migrants from the American South and Puerto Rico
· They make Boston a cosmopolitan city, where people from many countries come together
· They make Boston have many different cultures, languages, foods, festivals, and fashions
· Immigrants make up 28% (3 in 10) of Boston’s population
· Our economy could not work without immigrants 
· Many own small businesses (5,500)
· They spend over $3 billion a year
· They contribute over $1 billion in taxes a year, which pay for schools, parks, fire, police, and roads
· 1 in 4 immigrants are managers or run businesses
· 1 in 4 immigrants work in sales or technology 
· 1 in 10 immigrants work in construction
· They are important artists, musicians, poets, and writers
· Their art and music teaches Bostonians about different parts of the world and makes this a place known around the world


[bookmark: Lesson2_18]LESSON PLAN 2-18: Immigration Today: Naturalization

MATERIALS

Citizenship Test (WORKSHEET 2-18.A)
Steps to Becoming a Citizen (Naturalization) (SOURCEBOOK 2-18.B)
Source 1: Citizenship Test Is Working (SOURCEBOOK 2-18.C)
Source 2: Citizenship Test Questions Need to Change (SOURCEBOOK 2-18.D)
Source 3: Passing a Test Does Not Mean Being a Good Citizen (SOURCEBOOK 2-18.E)
Immigration Today—Citizenship: Exit Ticket (ASSESSMENT 2-18.F)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.1.T1.9: Explain that all people born in the United States are citizens, while some people become citizens after moving to the Unites States from another country. Understand that some residents of the United States are not citizens, but are still members of the community with rights and responsibilities.

MA-HSS.2.P6: Argue or explain conclusions, using valid reasoning and evidence.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

PROCEDURES

Inquiry Question: Is it fair how we choose who can become a citizen?

A. OPENER (8 minutes)

1. Engage Students in the “Citizenship Test”
Tell students that today we will be learning about how a person can become a U.S. citizen. One of the things that new citizens need to do is pass a citizenship test. Give students Citizenship Test (WORKSHEET 2-18.A). Do not give students the answer sheet. Tell students to use to answer the questions. Tell students that some questions may be hard, so you can take a wild guess or leave it blank if it is too hard. After all students are finished answering questions, reveal the answers found on the answer page. Have students put a check mark next to the questions that had correct answers. Ask students if they thought the questions were hard or easy and why. Next handout the Steps to Becoming a Citizen (SOURCEBOOK 2-18.B). Read the 5 steps to becoming a citizen to the students. Tell them that becoming a citizen is called “naturalization.” Ask students if they think any of the steps are fair or unfair. Anticipated responses may include: $725 is too much money/shouldn’t have to pay anything, shouldn’t have to pass the test/should have to pass the test, should be able to become a citizen sooner that/later than 5 years, you should/shouldn’t be fingerprinted.  
 
B. DEVELOPMENT (12 minutes)

2. Read Arguments About the Citizenship Test
Put students in small groups. Pass out the sources: Citizenship Test Is Working (SOURCEBOOK 2-18.C), Citizenship Test Questions Need to Change (SOURCEBOOK 2-18.D), Passing a Test Does Not Mean Being a Good Citizen (SOURCEBOOK 2-18.E). Have students take turns reading aloud (using choral, partner, or independent reading) each source. As the student reads, tell the other group members to underline or highlight any important information.

3. Discuss the Citizenship Test: Keep or Change?
Ask students to use the sources to discuss the following inquiry question: “Is it fair how we choose who can become a citizen?” In answering this question, students should debate between the three different worksheets and consider if: (1) the current test is good, (2) the test can be better, or (3) should be community service instead. After students have discussed the question and the sources, they should complete the exit ticket in the following step. Tell them it is okay if they have a different argument than their group discussed. Circulate the room, helping the students who may have difficulty choosing coming to a decision and finding evidence to support it.

C. CLOSING (6 minutes)

4. Write Up Argument About the Citizenship Test
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-18.F), where they write their own personal response to the lesson’s Inquiry Question: “Is it fair how we choose who can become a citizen?” Tell students to cite at least two pieces of evidence from the sources for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

EVALUATION

ASSESSMENT 2-18.F

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”

What to look for?

The students should take a stance on how we should decide who becomes a citizen. All arguments should cite at least 2 pieces of evidence from the sources.

Some information that students may include in their answer to the question:

The current test is good
· It includes questions on U.S. history and government
· Every citizen needs to know about their government to be a good citizen
· Many people/students born in the U.S. cannot pass it

The test can be better
· People can study (CDs, flash cards, courses) and easily pass the current test
· The test should ask questions about being a good citizen
· Knowing about U.S. history or government does not mean a person will be a good citizen

Should be community service instead
· It should be showing that you helped your community or the United States
· Being a good member of the community before becoming a citizen shows you will be a good citizen later
· Knowing about U.S. history or government does not mean a person will be a good citizen



[bookmark: Lesson2_19]LESSON PLAN 2-19: Examples of Good Citizens

MATERIALS

Joshua and Stopping Hunger (Lesson2-19Video1) [Located in the Open Social Studies Video Library: www.opensocialstudies.org/K-6.html]
Lined paper (not supplied)
Source 1: Youth Way on the MBTA (SOURCEBOOK 2-19.A)
Source 2: The Martin Richard Foundation (SOURCEBOOK 2-19.B)
Source 3: Joseph Lee K-8 Students and Black Lives Matter (SOURCEBOOK 2-19.C)
Source 4: Girl Scouts and the Boston Plastic Bag Ban (SOURCEBOOK 2-19.D)
Good Citizens Thinking Questions (WORKSHEET 2-19.E)
Good Citizens (Part 1): Exit Ticket (ASSESSMENT 2-19.F)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.1.T1.10: Evaluate the qualities of a good citizen or member of the community, drawing on examples from history, literature, informational texts, news reports, and personal experiences.

MA-HSS.2.P1: Demonstrate civic knowledge, skills, and dispositions.

MA-HSS.2.P7: Determine next steps and take informed action, as appropriate.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.


PROCEDURES

Inquiry Question: Which group of people is the best example of good citizenship?

PREPARATION

1. Set Up Carousel Activity
Around the room, post the four sources: Youth Way on the MBTA (SOURCEBOOK 2-19.A), The Martin Richard Foundation (SOURCEBOOK 2-19.B), Joseph Lee K-8 Students and Black Lives Matter (SOURCEBOOK 2-19.C), Girl Scouts and the Boston Plastic Bag Ban (SOURCEBOOK 2-19.D).

A. OPENER (8 minutes)

2. Engage in a Brainstorm on Good Citizenship
Ask students, “What makes someone a good citizen for their community or country?” As students answer, write down their ideas on the board or chart paper. Anticipated responses may include: someone who cares about others, someone who follows the rules, someone who participates in protests, someone who votes, someone who helps people.

3. Watch Video on Good Citizenship
Tell students that they are going to watch a video that shows how one boy saw a problem and did something to help. Have students watch a brief video on Joshua and Stopping Hunger (Lesson2-19Video1), which shows how one boy, Joshua, got together many kids and adults to help reduce hunger. Ask students about their reaction to this and questions like “Do you think you could do something like Joshua to help your community or country? What was your favorite thing that Joshua did? What areas in our community do you think need someone to help make better?”

Tell students that today we will be studying good citizenship. We will look at four local groups of students who were good citizens for their communities or country. Like Joshua in the video, they saw a problem in their community or country and they did something to help people. 

A Note on the Topic: 
This lesson discusses the qualities of good citizenship. This curriculum defines a citizen and citizenship broadly as, “all members within local, national, and global communities with civic responsibilities.” This includes all citizens who participate in democracy, whether they are born in the United States, become citizens through naturalization, here on a Green Card, or are undocumented.  

B. DEVELOPMENT (16 minutes)

4. Engage in a Carousel Activity on Good Citizenship  
Give each student pencil and clipboard with the Good Citizens Thinking Questions (WORKSHEET 2-19.E) on it. Ask students to go to each of the four stations (2-19.A, 2-19.B, 2-19.C, 2-19.D). At each station, the students should take notes on the descriptions of what each group of citizens did to make their community or country better.

Once students have gone to each of the four stations, they should return to their seats.

C. CLOSING (6 minutes)

5. Write Up Argument on Good Citizenship
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-19.F), where they write their own personal response to the lesson’s Inquiry Question: “Which group of people is the best example of good citizenship?” Tell students to cite at least two pieces of evidence from the sheets on the walls. Tell students that the evidence they use can be something that they wrote on the sheets. Encourage students to get up and look at the sheets on the wall, when they need evidence to write on their sheet.

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

EVALUATION

ASSESSMENT 2-19.F

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”




What to look for?

The students should take a stance on which group was the best example of citizenship. All arguments should cite at least 2 pieces of evidence from the sources.

Some information that students may include in their answer to the question:

Youth Way on the MBTA 
· They saw a problem that students could not use the T passes after school hours when they needed them
· They contacted the T about the problem
· They had protests about the problem
· They were able to get the T pass to work until 11 pm; they are still working on getting a $10 student T monthly pass

The Martin Richard Foundation
· They saw that many peace, justice, and service groups that helped the community needed money
· They thought it would be a great way to honor Martin Richard’s memory
· They wanted peace and for people to stop hurting others
· They help fund many sports groups and parks

Joseph Lee K-8 Students and Black Lives Matter
· They were upset at recent news events that showed a police officer hurting a Black people because of his race
· They held a protest with their school’s permission
· They told many people driving by about the recent news events
· They wanted everyone to be treated fairly and not to be hurt

Girl Scouts and the Boston Plastic Bag Ban
· They were upset that plastic bags often get stuck in trees, litter the streets, and are harmful to animals
· They made reusable grocery bags
· They invited a city councilor to their meeting
· They were able to get a plastic ban passed


[bookmark: Lesson2_20]LESSON PLAN 2-20: How Will I Be a Good Citizen?

MATERIALS

Images (SOURCEBOOK 2-20.A)
Source 1: Speaking with Family, Friends, and Neighbors (SOURCEBOOK 2-20.B)
Source 2: Reading About Current Events (SOURCEBOOK 2-20.C)
Source 3: Voting (SOURCEBOOK 2-20.D)
Source 4: Protesting (SOURCEBOOK 2-20.E)
Source 5: Writing Letters (SOURCEBOOK 2-20.F)
Good Citizens (Part 2): Exit Ticket (ASSESSMENT 2-20.G)

STANDARDS

Massachusetts History and Social Science Framework

MA-HSS.1.T1.10: Evaluate the qualities of a good citizen or member of the community, drawing on examples from history, literature, informational texts, news reports, and personal experiences.

MA-HSS.2.P1: Demonstrate civic knowledge, skills, and dispositions.

MA-HSS.2.P7: Determine next steps and take informed action, as appropriate.

Common Core: Literacy

CCSS.ELA-Literacy.RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

CCSS.ELA-Literacy.RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.W.2.8: Recall information from experiences or gather information from provided sources to answer a question.


PROCEDURES

Inquiry Question: What actions can I take to make my community and country a better place?

A. OPENER (8 minutes)

1. Anticipation Images
Project the Images (SOURCEBOOK 2-20.A) for the class. Write on the board or chart paper, “What do you think these four things have in common?” Do not give students help and write down their ideas on the board or chart paper. Anticipated responses may include: they are things you can do, they involve people, they are how we should tell our opinions, they are ways to change our communities, they are how we tell the government what we want. After 1-2 minutes, ask students if they know any what any of the pictures are of and if they already know some things about them (protest, talking to friends, a letter to the president, voting). Reveal to the students that all four of these are ways that they can influence or change our government. It is how they can tell the government their opinion or what they want the government to do. Today, we will learn about each of these different ways that you can make your community or the United States a better place.

2. Read About the Different Ways to Engage in Civics
Put students in small groups and assign them one of the five sources: Speaking with Family, Friends, and Neighbors (SOURCEBOOK 2-20.B), Reading About Current Events (SOURCEBOOK 2-20.C), Voting (SOURCEBOOK 2-20.D), Protesting (SOURCEBOOK 2-20.E), Writing Letters (SOURCEBOOK 2-20.F). Have one student from each group read their source. As the student reads, tell the other group members to underline or highlight any important information. Note: If your students have difficulty with jig saw activities, this lesson plan can be spread out over three days having all students focus on two of the documents on the first two days. Assign different students to be a leader for one of the four documents, responsible for explaining that document to their peers on the third day of the lessons when they use the exit ticket.

3. Engage in a Jig Saw About the Different Ways to Engage in Civics
Have students participate in a jig saw activity. Make new groups where at least one student from each of the original groups is included. This will create several new groups of three students, one is an expert on 2-20.B, 2-20.C, 2-20.D, 2-20.E. Have each student describe their document to the other members of their group.

Ask students to use the sources to answer the following inquiry question: “What actions can I take to make my community and country a better place?” In answering this question, students should debate between the four different worksheets and should two at least two actions they may take in the future. After students have discussed the question, they should complete the exit ticket in the following step. Circulate the room, helping the students who may have difficulty choosing at least to actions.

C. CLOSING (6 minutes)

4. Write Up Argument on Different Ways to Engage in Civics
For the evaluation task, have the students complete the exit ticket (ASSESSMENT 2-20.G), where they write their own personal response to the lesson’s Inquiry Question: “What actions can I take to make my community and country a better place?” Tell students to cite at least two pieces of evidence from the sources for this lesson. 

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task. Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

EVALUATION

ASSESSMENT 2-20.G

Before using the exit ticket, consider using a graphic organizer or two column notes to prepare students for the writing task (generic examples are available in the Organizers section at the end of this Instructor Manual-before “Writing Rubric”). Consider using sentence starters and modeling to help the students with their answer to the inquiry question.

A generic writing rubric for evaluating exit tickets is located at the end of this Instructor Manual-before “Additional Resources.”

What to look for?

The students should take a stance on which two actions they would take to make change in their community. All arguments should cite at least 2 pieces of evidence from the sources.

Some information that students may include in their answer to the question:

Speaking with Family, Friends, and Neighbors 
· Share your opinions with others
· Hear others opinions
· Make better decisions
· Inform you on who or what to vote for 
Reading About Current Events 
· Stay updated on what is happening in community, country, or world
· Can know about issues
· Can try and stop something in your community, country, or world that you think is wrong

Voting 
· Happens every year
· Choose who will be a politician (elected person) and make decisions for you
· Choose the answer to questions on issues

Protesting 
· Tell politicians that you and others agree or disagree with something
· Often makes the news
· Shows that something should change or stay the same

Writing Letters 
· Tells politicians how to vote or make a decision
· Is read by politicians or their staffs
· Often results in a response


GRADE 2 POST-TEST: ANSWERS

At the end of the Open Social Studies Curriculum Grade 2, it is recommended that teachers administer the Grade 2 Post-Test, which is located after Lesson 2-20 in the Student Workbook. The Grade 2 Post-Test is a 12-question assessment of the main concepts that should have been learned in previous years (questions 1-5) and new concepts that are included in this curriculum (questions 6-12). This assessment will give an indication of the students’ current social studies knowledge and their results can be compared to the pre-test that they took at the beginning of the year. 

Below are the answers to the post-test. 

Question 1. What does it mean to be an Indigenous person? 

Answer 1. The first people in a place, the Native people, American Indians/Indians, or names specific nations/tribes.

Question 2. What is the difference between a city and a town?    

Answer 2. A city (usually) has more people than a town; a city has a mayor.

Question 3. What is a state?    

Answer 3. It is made up of many cities/towns or it has a governor.

Question 4. What is a country?    

Answer 4. It is made up of many states (or cities/towns) or it has a president.



Question 5. Label each continent on the picture below: Antarctica, Africa, Asia, Australia, Europe, North America, South America.
[image: ]

Answer 5. 
[image: ]

Question 6. What is a citizen?    

Answer 6. Someone who is born or joins a country, someone who can participate in government (i.e. vote, protest, write letters, speak in public), or someone who is the member of a community.

Question 7. If you were not born a citizen of the United States, how can you become a citizen?    

Answer 7. You can live here for a certain number of years (5 years or more), you can take a citizenship test, you can be sworn in, you can apply to be a citizen, you can be interviewed to be a citizen (only needs to have one of these answers).

Question 8. What is an immigrant?

Answer 8. Someone who moves to a new country/leaves their birth country or another country.

Question 9. What is slavery?

Answer 9. It is when someone is forced to work for free for someone or is owned by another person.

Question 10. What is a refugee?    

Answer 10. Someone who needs to leave their country due to a hardship or difficulty, such as war, hunger, or lack of jobs.

Question 11. What are the most difficult things about being an immigrant to a new country? 

Answer 11. Answers will vary. Students should use at least two pieces of evidence to support their answer.

Question 12. What actions can I take to make my community a better place?

Answer 12. Answers will vary. Students should use at least two pieces of evidence to support their answer.



ORGANIZERS

Venn Diagram


Thought Web


Paragraph Sandwich


Two Column Notes

	Main Idea
	Details

	




























	


WRITING RUBRIC

	
	4
	3
	2
	1

	Argument
	Made an argument
	Described an opinion (stated a side with no evidence)
	Only explained; did not take a side

	Did not answer question

	Evidence
	Included more than 2 pieces of evidence
	Included 2 pieces of evidence
	Included less than 2 pieces of evidence

	Included no evidence

	Links Evidence to Argument
	Connected each piece of evidence to the argument
	Connected most pieces of evidence to the argument
	Connected few pieces of evidence to the argument
	Did not connect evidence to argument/did not have an argument or evidence




ADDITIONAL RESOURCES

Below is a list of lesson plan and unit resources from other organizations, which in conjunction with Open Social Studies, may help teachers develop a content-rich elementary social studies curriculum.

Boston Public Schools: History and Social Studies Department
K-12 Curriculum Resources
https://sites.google.com/a/bostonpublicschools.org/history/curriculum-documents/

Massachusetts Department of Elementary and Secondary Education
Model Curriculum Units (Elementary-Level; Social Studies)
http://www.doe.mass.edu/candi/model/download_form.aspx

C3 Teachers
Inquiries
http://www.c3teachers.org/

New York State Education Department
New York State K-12 Social Studies Resource Toolkit
https://www.engageny.org/resource/new-york-state-k-12-social-studies-resource-toolkit

Teaching Tolerance
Elementary Resources
http://www.tolerance.org/activities

Facing History and Ourselves
Educator Resources
https://www.facinghistory.org/educator-resources

Primary Source
Online Curriculum
https://www.primarysource.org/for-teachers/online-curriculum

Share My Lesson (American Federation of Teachers)
Educator Resources
https://sharemylesson.com

Better Lesson (National Education Association)
Educator Resources
https://betterlesson.com
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Jenn Bryson is a former elementary classroom teacher in the Chelsea Public Schools and specializes in the professional preparation of elementary education teachers at Boston University. Her responsibilities include coordination and supervision of student teachers in the elementary education program and the student-teaching abroad programs in London, England, Sydney, Australia, and Quito, Ecuador. She also facilitates the elementary pre-practicum placements for juniors and graduate students. In addition, Jenn teaches a course on urban education, leads field seminars on classroom management, and facilitates a book club entitled “Dads Read” at the William Monroe Trotter School in Dorchester, Massachusetts.
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